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Learning Goals  

We are learning to: 

–Examine how our prior knowledge and experiences influence our perceptions of the role of composition and improvisation in elementary music 

–Build our confidence as creative musicians and teachers of creative music-making 

–Develop lessons that engage students meaningful creative activities for the purpose of fostering deep understanding of musical concepts and 
of exploring personal musical expression 

 

Success Criteria 

We will know we are successful when: 

–We can reflect insightfully on our own beliefs and practices 

–We can participate actively in creative activities 

–We can create improvisation and/or composition- focused lessons that engage students in meaningful music learning based on the 
expectations outlined in the Ontario Arts Curriculum: Grades 1-8 



 

 

Activity #1: Name Game 

–Use names to create speech and body percussion rhythms 

–Group 4 names to create ostinati 

–Extensions: canon, layered ostinati, work in groups of 4 to create longer ostinati and then manipulate musical elements, transfer rhythms from 
body percussion to found sounds and/or instruments 

–Resource: Name Games by Doug Goodkin 

 

Musical Creation in the Ontario Arts Curriculum 

“Since arts experiences offer other modes and ways of experiencing and learning, children will have opportunities to think and feel as they 
explore, problem solve, express, interpret, and evaluate the process and the results. To watch a child completely engaged in an arts experience 
is to recognize that the brain is on, driven by the aesthetic and emotional imperative to make meaning, to say something, to represent what 
matters.“ 

–The Arts Go to School, David Booth and Masayuki Hachiya, eds. (Markham, Ontario: Pembroke Publishers, 2004), p.15 

In producing their own works, students communicate their insights while developing artistic skills and aesthetic judgement...As well, study of the 
arts expands the ways in which students can express their ideas, feelings, beliefs, and values, as well as their understanding of those of others. 
It encourages innovative thinking, spontaneity, intuition, divergent thinking, and improvisation. Such learning is vital for communication, 
understanding, and intellectual and emotional growth. It is also necessary for critically analysing and selecting information in an age when a 
plethora of information is available instantaneously. (p.5) 

Creating and Presenting/Performing focuses on the students’ creative use of the various art forms to express and communicate feelings and 
ideas in those forms. Students are required to be actively engaged in the stages of the creative process (described on pages 19–22). When 



engaged in the creative process, students should be given opportunities to be inventive and imaginative in their thinking, rather than merely to 
find a prescribed answer. Reflection and feedback, both ongoing and summative, are essential parts of the creative process, allowing students 
to evaluate their own achievement and to grow in their creative endeavours. (p.13) 

The music curriculum is intended to help students develop an understanding and appreciation of music, as well as the ability to create and 
perform it, so that they will be able to find in music a lifelong source of enjoyment and personal satisfaction. Emphasis should be placed on 
encouraging students to become active participants in composing music, exploring ideas through music, responding to music, and performing. 
(p. 18) 

The Creative Process 

Ontario Arts Curriculum 

Music Education Research 

Why is teaching composing so challenging? A survey of classroom observation and teachers' opinions 

“...all students have the potential to be creative and can take responsibility for some part of the composing process...Effective teaching of 
composing delivers the thinking and practical skills students need to generate, realise and edit their compositions…”  

(2001, Berkely, http://artsonline2.tki.org.nz/documents/TeachingComposing.pdf) 

The effects of music composition as a classroom activity on engagement in music education and academic and music achievement: 
A quasi-experimental study 

“Students in the experimental group were more engaged in music education compared to students in the control group...students of the 
experimental group performed better with regard to reading comprehension than their counterparts in the control group.”  

(2015, Hogenes et al, http://journals.sagepub.com/doi/full/10.1177/0255761415584296) 

 

Activity #2: Soundscape 

–Create a “picture” using sound 

http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf


–Accessible for all age groups depending on the complexity of the final product desired 

–Can be completed as a whole class or in small groups 

–Can use any combination of vocal, body percussion, found sounds, and instrumental sounds 

–Soundscape can be inspired by literature, visual art, drama, dance, etc. 

 

Activity #3: Concept-based Improvisation / Composition 

–Start with a song or instrumental piece that features the pitch or rhythm concept to be mastered  

–Students learn the song and work with it in different ways (ex. singing games, accompanying with instruments) 

–Students create a short improvisation or composition that emphasizes the main pitch or rhythm concept of the song 

–Student-created work can be combined with the original song to create a Rondo form (ABACADA ect.) 

 

Activity #4: Songwriting 

–Can begin the song-writing process in primary grades by having students create their own verses/sections of existing songs 

–Depending on class/assignment, song topics can be chosen from a narrow range or left wide open 

–Sketch out verse and chorus format (use verses to tell story and chorus to reinforce a main idea or to tell the audience how you feel about the 
topic) 

–Stick to mainly stepwise motion for melodies - simple and singable is the goal 

–Can also take a poem that already exists and set it to music (can set constraints for musical materials to focus on a particular concept) 

 



Composing with Technology 

–Electronic sounds can be incorporated into soundscapes, used as accompaniments for songs or instrumental melodies, or used as the main 
musical material in a composition 

–Applications that allow students to create with pre-recorded loops are particularly useful when exploring the elements of texture, form and 
timbre 

–Examples of useful tools: GarageBand, Audacity, Soundtrap, Noteflight Learn 

 

Assessing Students’ Improvisation and Composition 

–Clear learning goals and success criteria 

–Assessment for learning: observation, conferences, continuous descriptive feedback throughout the creative process, peer feedback 

–Assessment as learning: students’ ongoing reflections on how they applied the creative process in their work and how they used a variety of 
strategies to create their music 

–Assessment of learning: integration of all of the overall expectations in rich performance-based tasks (document student achievement using 
rubrics and/or checklists) 

 

Conclusion 

–All students have the potential to engage in creative activities 

–Improvisation and composition are integral parts of the music curriculum that help students develop a deeper understanding of musical 
concepts and engage in meaningful expression of their own thoughts and feelings through music 

Thank you! 



Questions? nancy.mitchell@ddsb.ca 
 
 
 

Composing with Name Rhythms (Gr.4) 
 
Name: ___________________________________________________ Class: _____ Date: ________________________________ 
 
Group Members:  

1.   
2.   
3.   
4.   

 
Learning Goals: 
We are learning to: 

- Identify and apply musical elements through creating and performing music 
- Create musical compositions for specific purposes 
- Apply the tools and techniques of musicianship when performing music 
- Reflect on our strengths and areas for growth as performers, composers and audience members 

 
Success Criteria: 
We will know we are successful when we can: 

- Apply the creative process as we work on our compositions 
- Identify 4-5 complementary rhythms and combine them to create an interesting musical phrase 
- Apply our understanding of ABA form and timbre to create a musical composition that has two different sections  



- Incorporate dynamic contrasts 
- Select and maintain an appropriate tempo 
- Incorporate elements of drama and dance to increase the expressivity and visual impact of the performance 
- Rehearse effectively and share a polished performance with the class 
- Be an attentive and respectful audience 

 
Instructions:  
 

1. Create a name rhythm phrase using the names and body percussion patterns of each group member. Make sure you have 
complementary name rhythms within our group. A combined name rhythm such as “Melissa, Karen, Joshua, Doug” is more 
interesting than “Noah, Hannah, Jacob, Maya”. 

2. Use the following three timbres in your composition: body percussion and voice, body percussion only, voice only 
3. Use the three timbres to create an ABA form. You decide which timbre will be used for each section in your larger 

composition. Perform your whole name rhythm phrase 4 times in each section. 
4. Think about how you will use dynamics in your composition. Your composition should include dynamic contrasts. You 

decide whether you would like gradual or sudden dynamic changes. 
5. You can choose the tempo at which your composition is performed. Make sure to keep a steady tempo! 
6. When you have addressed the musical elements of your composition (how your composition sounds), you can consider 

elements of drama and dance that will make your performance more visually interesting. Think about levels, body shapes, 
formations, facial expressions, and energy 

7. Use the charts on the following pages to notate your composition. You can use any combination of traditional and graphic 
notation that is helpful for you, but it should be easy to understand and should accurately represent the music you perform. 

8. Practice with your group so that you are prepared to share a polished version of your composition with the class. 
 
 
 



 
 
 
 
 
A Section 
 

Name 
Rhythm 
Phrase 
 

 

Timbre  
 

Dynamics 
 
 

 

 
 
B Section 
 

Name 
Rhythm 
Phrase 
 

 

Timbre  



  

Dynamics 
 
 

 

 
Individual Reflection 
 
I applied the creative process by 
__________________________________________________________________________________. 
 
My best moment as a performer was when I 
__________________________________________________________________________________. 
 
One goal for my next performance is 
__________________________________________________________________________________. 
 
On a scale of 1 to 5 (1 = a lot of room for improvement, 5 = very attentive and supportive), how would you rate 
yourself as an audience member? Explain your answer. 
 
I rated my audience behaviour ___ because _______________________________________________. 
 
 
 



 
 
 
 
 
 
 
Teacher Assessment 

Criteria Level 1 Level 2 Level 3 Level 4 

Application of musical 
elements 

Musical elements 
described in 
instructions are 
incorporated with 
limited effectiveness. 

Musical elements 
described in 
instructions are 
incorporated with some 
effectiveness. 

Musical elements 
described in 
instructions are 
incorporated with 
considerable 
effectiveness. 

Musical elements 
described in 
instructions are 
incorporated with a high 
degree of effectiveness. 

Application of 
creative process 

Composition shows 
limited evidence of 
revising and 
incorporating feedback. 

Composition shows 
some evidence of 
revising and 
incorporating feedback. 

Composition shows 
considerable evidence 
of revising and 
incorporating feedback. 

Composition shows a 
high degree of evidence 
of revising and 
incorporating feedback. 

Quality of 
performance 

Performance shows 
limited evidence of 
effective rehearsing 
(difficult to follow, little 
effort made to 
communicate 
expressively). 

Performance shows 
some evidence of 
effective rehearsing 
(several inaccuracies 
that disrupt the flow, 
some effort made to 
communicate 
expressively). 

Performance shows 
considerable evidence 
of effective rehearsing 
(accurate, maintains 
flow, expressive).  

Performance shows a 
high degree of evidence 
of effective rehearsing 
(error-free, polished, 
highly expressive). 



 
 

 
 
  



Welcome Back to School! Creating with Name Rhythms and Gestures 
 
Name: _________________________________ Class: _______ Date: ________________ 
 
Group Members: 

1.   
2.   
3.   
4.   

  
 
Learning Goals: 
We are learning to: 

- Identify and apply elements of music and dance through creating and performing  
- Reflect on our strengths and areas for growth as performers, composers/creators and audience members 

 
Success Criteria: 
We will know we are successful when we can: 

- Apply the creative process as we work on our compositions 
- Identify 4-5 complementary rhythms and combine them to create an interesting musical phrase 
- Create a movement phrase with four distinct gestures 
- Apply the elements of music and dance to create an engaging creative work 
- Rehearse effectively and share a polished performance with the class 
- Be an attentive and respectful audience 

 



Instructions:  
 

1. Create a name rhythm phrase using the names and body percussion patterns of each group member. Make sure you have 
complementary name rhythms within our group. A combined name rhythm such as “Melissa, Karen, Joshua, Doug” is more 
interesting than “Noah, Hannah, Jacob, Maya”. 

2. Create a movement phrase using a gesture from each group member that represents how that person is feeling about the 
upcoming school year. 

3. Use the different elements of music and dance to create a rondo form (ABACA). In Part A, perform your name rhythm 
phrase 4 times. In Part B, perform your movement phrase 4 times. In Part C, find a way to incorporate both the name 
rhythms and the movement phrase (maybe the two can be performed at the same time by different group members, or the 
names and movements could alternate). 

4. Use the chart below to help you think about how you can apply the elements of music and dance in your work. 
 

Elements of Music Elements of Dance 

Timbre: body percussion, voice or a combination Body Shape: symmetrical/non-symmetrical, 
angular/curved, organic/geometric 

Dynamics: soft (p), loud (f), medium (mf), changing 
dynamics (could be sudden or gradual) 

Levels: standing, reaching, crouching, etc. 

Texture: unison (everyone doing the same thing at the 
same time), layered ostinati, canon 

Energy: effort, force, quality 

Tempo: fast, slow, medium (should be consistent within 
each part of the composition) 

Time: tempo, rhythm (steady/irregular) 

 



5. Use the charts on the following pages to notate your composition. You can use any combination of traditional and graphic 
notation that is helpful for you, but it should be easy to understand and should accurately represent the music and movement 
you perform. 

6. Practice with your group so that you are prepared to share a polished version of your composition with the class. 
 
Part A 
 

Name Rhythm 
Phrase 
 

 

Timbre 
 

 

Texture 
(perform in 
unison first 
time, then 
choose either 
layered ostinati 
or canon) 
 

 

Dynamics 
 
 

 

Tempo 
 
 

 



Part B 
 

Movement 
Phrase 
(describe 4 
gestures or 
draw stick 
figures) 
 

 

Body Shape 
(describe or 
draw stick 
figures) 
 

 

Levels 
 
 
 

 

Effort 
 
 

 

Time 
 
 

 

 
 



Part C 
 

Name Rhythm 
/ Movement 
Phrase 
 

 

Timbre 
 

 

Texture 
 

 

Dynamics 
 
 

 

Body Shape 
 
 
 

 

Levels 
 

 

Effort 
 

 

Time 
 

 

 



Individual Reflection 
 
I applied the creative process by 
__________________________________________________________________________________. 
 
My best moment as a performer was when I 
__________________________________________________________________________________. 
 
One goal for my next performance is 
__________________________________________________________________________________. 
 
On a scale of 1 to 5 (1 = a lot of room for improvement, 5 = very attentive and supportive), how would you rate 
yourself as an audience member? Explain your answer. 
 
I rated my audience behaviour ___ because _______________________________________________. 
 
 
 
 
 
 
 
 



Teacher Assessment 
Criteria Level 1 Level 2 Level 3 Level 4 

Application of musical 
elements 

Musical elements described 
in instructions are 
incorporated with limited 
effectiveness. 

Musical elements described 
in instructions are 
incorporated with some 
effectiveness. 

Musical elements described 
in instructions are 
incorporated with 
considerable effectiveness. 

Musical elements described 
in instructions are 
incorporated with a high 
degree of effectiveness. 

Application of elements of 
dance 

Elements of dance 
described in instructions are 
incorporated with limited 
effectiveness. 

Elements of dance 
described in instructions are 
incorporated with some 
effectiveness. 
 

Elements of dance 
described in instructions are 
incorporated with 
considerable effectiveness. 

Elements of dance 
described in instructions are 
incorporated with a high 
degree of effectiveness. 

Application of creative 
process 

Composition shows limited 
evidence of revising and 
incorporating feedback. 

Composition shows some 
evidence of revising and 
incorporating feedback. 

Composition shows 
considerable evidence of 
revising and incorporating 
feedback. 

Composition shows a high 
degree of evidence of 
revising and incorporating 
feedback. 

Quality of performance Performance shows limited 
evidence of effective 
rehearsing (difficult to follow, 
little effort made to 
communicate expressively). 

Performance shows some 
evidence of effective 
rehearsing (several 
inaccuracies that disrupt the 
flow, some effort made to 
communicate expressively). 

Performance shows 
considerable evidence of 
effective rehearsing 
(accurate, maintains flow, 
expressive).  

Performance shows a high 
degree of evidence of 
effective rehearsing 
(error-free, polished, highly 
expressive). 

Accuracy of notation Chart is incomplete and 
difficult to follow. 

Chart includes 
representation of some of 
the elements of music and 
dance included in the 
composition. 

Chart is clear and easy to 
follow. 

Chart is detailed and 
accurately represents all of 
the elements of music and 
dance included in the 
composition. 

 
  



Creating Speech Rhythms: Down to the Baker’s Shop 
 
Names: _______________________________ Class: ________ Date: ______________ 
 
With a partner or in a group of 3, create a speech rhythm using 4 examples of bakery items (for example, “donut, banana muffin, apple pie, 
bread ”). Choose one body percussion sounds for each word in your rhythm and practice performing your rhythm both by saying the words out 
loud and saying the words in your head. 
 
Example: 
 

Words Donut Banana Muffin Apple Pie Bread 

Body Percussion Sound Snap Patsch Clap Stamp 

 
 

Words  
 
 
 
 
 

   

Body Percussion Sound     

 
 
  



Songwriting Project: Celebrating Changemakers 
 
Name: ________________________ Class: _____ Date: ____________ 
 
For this project, you will write a song about a person from the past or present who has had a significant positive impact on the world. You may 
use text that already exists (as long as you cite your source). Your song should include at least two paragraphs of text (for example, a verse 
and a chorus, or two verses) and an accompaniment composed in Soundtrap. Your accompaniment part should include at least three different 
tracks and should provide an introduction, an interlude between your two sections of text, and a coda (or ending). Use the voice recording 
feature in Soundtrap to record yourself singing or rapping your text. You may choose to do this project alone or with one other person. 
 
Learning Goals: 
 
We are learning to… 

- Create music for a specific purpose and audience 
- Use layered electronic sounds in the creation of new music 
- Understand graphic notation 

 
Success Criteria: 
 
We will know we have been successful when we can… 

- Use the prescribed form for this musical composition 
- Describe how we used vocal and electronic timbres to create a specific effect 
- Follow the graphic notation created by Soundtrap as we listen to our own and others’ compositions 
- Reflect on personal strengths and goals as a composer/songwriter 

 
1. Please write your lyrics here. If you are using lyrics that already exist, include a reference to your source. 

 
 
 



2. In the table below, describe how you used each of the following musical elements to reinforce the main message of the text. 
 
 

Tempo  

Timbre  

Texture  

Form  

 
 
Self- Assessment: 
 
What I like best about my composition: 
 
What I will try the next time: 
 
Something new that I learned about using Soundtrap: 
 
 
 
 
 
 
 
 
 
 
 



Teacher Assessment 
 
 

Criteria Not there yet Almost there Got it Wow!  

Uses the form outlined in 
the instructions (intro, 
verse 1, interlude, verse 
2/chorus, coda) 

    

Uses elements tempo, 
texture, timbre and form 
to reinforce the meaning 
of the text 

    

Demonstrates 
understanding of loops, 
beatmaker and sound 
recording functions in 
Soundtrap 

    

 
Comments: 
 
 
 
 
 
 
 
 
 



Graphic Notation 
 
Name(s): _____________________________________ Class: ______ Date:_____________ 
 
 

 
 
 
 

  

 
 
 
 

  

   

 
Legend:  
 

Graphic Notation Description of Sound 

  

  

  
 
 



Graphic Notation 
 
Name(s): ___________________________________________________ Class: ______ Date:_____________ 
 
Title of Composition: ________________________________________________________________________ 
 

  
 
 
 

  

 
 
 
 
 

   

  
 
 
 
 

  

  
 
 
 

 
 
 
 
 

 

 

 
 
 
 
 
 



Legend:  

Graphic Notation Symbol Description of Sound 

 
 

 

 
 

 

 
 

 

 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Composing in Major and Minor Pentatonic 
 
Name: _____________________________________ Class: ______________ Date: ____________________ 
 
Fill in the following charts with 1 letter in each box to represent the notes you will use for your melody. Each box 
represents 1 beat. The first and last boxes have been filled in for you with the note that is the most important in 
that scale. 
 
C Major Pentatonic (Possible notes: C, D, E, G, A) 
 

 
C 
 

       
C 

 
 
 
A Minor Pentatonic (Possible notes: A, C, D, E, G) 
 

 
A 
 

       
A 

 


