
RECOMMENDED ELEMENTARY 
INSTRUCTIONAL PRACTICES AND 
TIME ALLOC ATION GUIDELINES:

For use by Ontar io Public and Catholic Distr ict School Boards

THE ARTS

ARTSECO
www.ar tseco.ca

artseco
A R T S  E D U C A T I O N  

C O N S U L T A N T S  O F  O N T A R I O



2

ACKNOWLEDGEMENTS

Work on this document began in September 2010, and was 
completed in March 2014. It is based on the research and 
recommendations of several working groups over that time, 
with representation from both Public and Catholic school 
boards. ARTSECO is grateful to the many working group 
members who contributed to previous drafts as well as the 
current version.

This document draws on the time allocation guidelines and 
instructional practices developed by a number of school 
boards in the years before and since the publication of the 
revised Ontario arts curriculum, as well as those found in 
position papers and research documents published by a variety 
of educational stakeholders, including Ministry task force 
reports. The writers have also received valuable feedback 
and suggestions from each of the provincial Arts subject 
associations (CODE, OAEA, and OMEA) throughout the 
process. 

ARTSECO wishes to acknowledge the work of the Thames 
Valley District School Board in particular, whose Elementary 
Time Allocation Guideline (2010) provided a general framework 
for this position paper.

ARTSECO also wishes to acknowledge the work, in kind, by 
Cassie Randall and the District School Board of Niagara in 
designing this document.



3

INTRODUCTION

4  Purpose of this document

4  Rationale

4 Implications for the Arts

5 Reportable Subjects

THE IMPORTANCE OF THE ARTS IN THE  
CURRICULUM

6  Ideas Underlying the Arts Curriculum

INSTRUCTIONAL METHODS

8 Approaches to Education in the Arts

8 Subject-Specific Instruction

9 Cross-Curricular and Integrated Learning

9 Integrating the Arts

11 Implications for Teacher Education, Training 
 and Hiring

ARTS-RELATED INSTRUCTIONAL  
CONSIDERATIONS

12 General Considerations

12 Dance 

13 Drama

13 Music

14 Visual Arts

14 Health and Safety in Arts Education

TIME ALLOCATION CONSIDERATIONS

15 School Day and School Year

15 Mandatory Time Allocations – Ministry Policies

16 Literacy and Numeracy Secretariat 
 Recommendations

16 Scheduling Considerations

RECOMMENDED TIME ALLOCATIONS

18 Public Boards – Recommended Minutes  
 per 5-day cycle

22 Catholic Boards – Recommended Minutes  
 per 5-day cycle

26 Timetabling in the Arts

26 Cross-Curricular Learning and Integration:   
 Another Look

ASSESSMENT and REPORTING EXPECTATIONS  28

RECOMMENDED ELEMENTARY  
INSTRUCTIONAL PRACTICES AND TIME 
ALLOCATION GUIDELINES: THE ARTS

APPENDICES

REFERENCES 29

ARTS CURRICULUM SUPPORT RESOURCES 30

SAMPLE TIMETABLES

34 Public Board Timetables – Primary, Junior,  
 Intermediate

38 Catholic Board* Timetables – Primary,  
 Junior, Intermediate                                               

*The Catholic timetables take into account the 
scheduling of Religion and Family Life .

TABLE OF CONTENTS



4

INTRODUCTION

PURPOSE OF THIS DOCUMENT

ARTSECO, in consultation with Ontario’s Arts subject 
associations – the Council of Ontario Drama/Dance 
Educators (CODE), the Ontario Art Education Association 
(OAEA), and the Ontario Music Educators’ Association 
(OMEA) – has created this document to serve as a reference 
tool for elementary educators. 

Its primary purpose is to support the development of 
instructional timetables that honour the integrity of all 
reportable subjects in the elementary curriculum, including an 
appropriate amount of Arts time.

ARTSECO recommends a minimum of 200 minutes of 
Arts instruction per five-day cycle in Public boards, and a 
minimum of 160 minutes of Arts instruction per five-day 
cycle in Catholic boards. 

(Boards that currently schedule more than 200 minutes of 
Arts time per cycle should not interpret these minimums as a 
recommendation to lower their Arts time.) 

RATIONALE

Ontario’s Ministry of Education initiated a comprehensive 
review of the elementary and secondary curriculum 
documents in 2004. As a part of each subject review, Ministry 
officials engaged in extensive consultations with a variety of 
educational stakeholders, including:

• Elementary and secondary teachers 
• Consultants, administrators, and other school board 

representatives
• Professional subject associations and curriculum support 

groups
• Parents and school council members
• Post-secondary advisory groups and Faculties of 

Education.

The revised curriculum policy documents have been released 
over the past several years, and are being implemented in 
school boards across the province.

Each of the revised elementary documents reiterates and 
reinforces several common themes, including the following 
key idea implied in the quote below:

The overall and specific expectations outlined in each 
of the subject documents constitute the mandatory 
curriculum for ALL Ontario elementary students.

“The Ontario Curriculum, Grades 1-8: The Arts, 2009 identifies 
the expectations for each grade and describes the knowledge 
and skills that students are expected to acquire, demonstrate, 
and apply in their class work and investigations, on tests, and in 
various other activities on which their achievement is assessed and 
evaluated.

Two sets of expectations are listed for each grade in each 
strand…in the Arts for Grades 1 to 8….Taken together, the 

overall and specific expectations represent the mandated 

curriculum.” 
(The Ontario Curriculum Grades 1-8: The Arts, 2009, page 11)

IMPLICATIONS FOR THE ARTS

The revised Grade 1 to 8 Arts curriculum document was 
released in the spring of 2009, with the secondary Arts 
curriculum documents following a year later. Since their 

 

“To support student learning, principals 
ensure that the Ontario curriculum is being 
properly implemented in all classrooms 
through the use of a variety of instructional 
approaches, and that appropriate time, 
facilities, and resources are made available 
for teachers to allow all students to 
participate in all four strands of the arts 
program.”

The Ontario Curriculum 
Grades 1-8: The Ar ts, 2009, page 9
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publication, ARTSECO and the provincial Arts subject 
associations (CODE, OAEA, and OMEA) have fielded 
numerous inquiries from teachers and other educational 
leaders on the following topics: 

• The recommended number of minutes of Arts instruction 
per week or five-day cycle in each of the elementary 
teaching divisions – Primary, Junior, and Intermediate – 
taking into account the provision of adequate time for 
dedicated instruction in each of the Arts subjects, as well 
as Arts integration and cross-curricular learning

• The recommended length of the instructional periods 
for the various Arts subjects – Dance, Drama, Music, and 
Visual Arts – in each of the teaching divisions

• Suggestions for timetabling the Arts in each of the 
divisions that consider the qualifications, background 
knowledge and working conditions of generalist 
classroom teachers who teach multiple subjects to their 
“homeroom” class, as well as qualified Arts subject 
specialists and/or designated subject teachers who deliver 
instruction in one or more subjects to multiple classes, 
including those who teach at more than one school

REPORTABLE SUBJECTS

The primary purpose of this document is to provide a 
summary of ARTSECO’s guidelines and recommendations 
related to the delivery of Arts instruction in the elementary 
grades. 

These guidelines are offered in the context of a well-rounded 
education which also includes an appropriate amount 
of instructional time in the following other mandatory 
curriculum areas:

• Language and Literacy 
• French or Native Language 
• Mathematics and Numeracy 
• Science and Technology 
• Social Studies (Grades 1-6), Geography or History   
 (Grade 7-8) 
• Health and Physical Education 
• Religion and Family Life (for Catholic Boards)

NOTE:  The use of resource libraries and computer labs to support learning in 
all subjects is encouraged. However, Library and Computers are not reportable 
subjects, and thus are not addressed in this document or in the sample 
timetables that appear in the Appendices. 

Taking all of the above into account, this document provides 
the following information:

• the recommended instructional minutes for each 
reportable subject in a five-day cycle

• subject-specific instructional considerations (e.g., staffing, 
space/equipment needs, length of periods)

• subject integration suggestions (addressing curriculum 
expectations in multiple subjects) 

• subject cross-curricular suggestions (using the Arts as 
instructional strategies)

• guidelines for developing student timetables, including 
sample timetables for Public and Catholic boards (e.g., 
5-day cycles, alternating cycles, modular timetables)

• recommendations for reporting on the Arts curriculum 
expectations  

(It is ARTSECO’s recommendation that all four art disciplines be reported on in 
each reporting term in each of the elementary grades.)

The time allocation recommendations in this document are 
based on 300 minutes of instruction per day over a five-
day cycle (1500 minutes per cycle). Sample timetables are 
provided for the balanced day (three 100-minute blocks) 
and the traditional school day (morning and afternoon 
instructional blocks, with recess breaks). This document also 
takes into account the requirement that Catholic boards 
must include Religion and Family Life as a key instructional 
component.

Schools and boards will make related decisions regarding 
instructional time allocations and teacher assignments based 
on student needs, staffing allotments and qualifications, 
available space, alternate scheduling systems (e.g., 
instructional cycles longer than five days), the length of the 
teaching blocks (e.g., blocks of 120-100-80 minutes instead 
of three 100-minute blocks), board guidelines, and other 
considerations.



6

THE IMPORTANCE OF THE 
ARTS IN THE CURRICULUM

The following excerpts from the Arts curriculum document 
underline the importance of the Arts in the elementary 
curriculum, and reinforce the need for authentic and 
intentional instruction.

To quote from one of many articles written about the 
important role that the Arts play as part of a well-rounded 
elementary education:

• The arts play a vital role in ensuring that students  
remain engaged by encouraging them to learn in physical 
and embodied ways, by inviting them to collaborate with 
peers, by requiring them to respond emotionally and by 
calling upon their cognitive capacities as they learn in, 
through and about the arts.

• The arts offer intrinsic benefits related to student 
experience and expression and bonus benefits related to 
intellectual achievement, including…the development of 
general thinking skills and problem-solving abilities. 

• Canadian research affirms that spending time in the arts 
does not come at the expense of achievement in other 
subjects, but improves estimation and computation skills 
and enhances student engagement in school learning 
overall.  
(Dr. Rena Upitis – Engaging Students Through the Arts – LNS Capacity  

Building Series #33 April 2011)

IDEAS UNDERLYING THE ARTS CURRICULUM

The Ontario Arts curriculum policy document is based 
on four central ideas, the importance of which has been 
supported by wide-spread research and consultation over the 
past 30 years:

• Developing Creativity     
• Communicating 
• Understanding Culture     
• Making Connections  

(The Ontario Curriculum, Grades 1-8: The Arts, 2009, page 6)

Through the study of the fundamental elements and principles 
of the four Arts disciplines, while learning to use the creative 
process and critical thinking process, students deepen their 
capacity for artistic expression and understanding.

“Education in the arts is essential to 
students’ intellectual, social, physical, 
and emotional growth and well-being….
Through the study of dance, drama, music, 
and visual arts, students develop the ability 
to think creatively and critically....The arts 
nourish and stimulate the imagination, and 
provide students with an expanded range 
of tools, techniques, and skills to help them 
gain insights into the world around them 
and to represent their understandings in 
various ways.”

The Ontar io Curr iculum 
Grades 1-8: The Ar ts, 2009, page 3
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INSTRUCTIONAL METHODS
A. APPROACHES TO EDUCATION IN THE ARTS

The Ontario Curriculum, Grades 1-8: The Arts describes the 
mandatory knowledge and skills that all elementary students 
are required to acquire and demonstrate by the end of Grade 
8. With these ends in mind, the document also outlines three 
approaches to education in the Arts that must be considered 
when allocating instructional time.

PARTICIPATION IN THE ARTS   
“Learning in the Arts”

When students learn in the arts, they learn experientially; 
participating in creative processes while developing the 
knowledge, skills and attitudes of each arts discipline. 
Learning in the arts engages students cognitively, physically, 
socially and emotionally. (YRDSB, Policy #301.0, Arts Education)

ANALYSIS AND APPRECIATION OF THE ARTS     
“Learning about the Arts”

When students learn about the arts, they develop an 
understanding of the meaning and the “language” of art forms 
and artistic products. Learning experiences focus on analysis, 
criticism and appreciation of the arts while considering 
historical and cultural contexts. (YRDSB, Policy #301.0, Arts Education)

INTEGRATED LEARNING IN THE ARTS      
“Learning through the Arts”

When students learn through the arts, they use the arts to 
access and demonstrate learning in other subject areas.  

(YRDSB, Policy #301.0, Arts Education)

B. SUBJECT-SPECIFIC INSTRUCTION  
(Learning in and about the Arts)

In the elementary grades, instruction in the various Arts 
subjects is usually provided by classroom (“homeroom”) 
teachers and curriculum coverage teachers (“prep time 
teachers”). 

Preparation time is delivered through a variety of subjects 
in the Primary division, most commonly through Physical 
Education and the Arts. In English-language schools, Core 
French is the subject through which most of the preparation 
time is provided in the Junior and Intermediate divisions, 
as it is commonly taught by specialist teachers on a rotary 
schedule. French Immersion schools often provide prep time 
through Physical Education, the Arts, and subjects taught in 
English. 

The recent increase in elementary preparation time has 
provided an opportunity for boards to hire more subject 
specialist teachers. Arts specialists could be hired to teach 
certain Arts subjects to multiple classes following a rotary 
schedule, as do many French teachers and PE specialists. 

In addition, some schools allow their teachers to facilitate 
subject exchanges based on individual expertise and/or 
interests. For example, Teacher A and Teacher B might decide 
that Teacher A will teach dance to both of their classes, 
while Teacher B will teach visual arts to both classes. This 
type of subject exchange is more common in the Junior and 

Intermediate divisions.

It is ARTSECO’s position that:

• In order to teach the subject-specific knowledge and skills inherent in each of the four Arts 
disciplines, adequate dedicated instructional time must be allocated for each art form on a regular 
recurring basis. (learning in and about the arts)

• In addition to this subject-specific instruction, integration of the arts with a variety of subjects is 
strongly encouraged. (learning through the arts)
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C. CROSS-CURRICULAR and INTEGRATED 

LEARNING (Learning through the Arts)

DEFINITIONS

Cross-curricular learning

Students are provided with opportunities to learn and/or 

use related content and skills in two or more subjects. 

• One of the two subjects may be used to support a lesson 
or assignment which focuses on addressing learning 
expectations in the other subject. However, if the teacher 
is not addressing expectations within the second subject, 
they should not be assessing students on that subject.  

• For example, students may be given the option to 
create a movement piece to present their research and 
understanding of the water cycle. In this case, the teacher 
has not addressed the Dance curriculum - rather the 
Science curriculum only. For this reason, these students 
would be assessed on their demonstrated understanding 
in Science, but not on their Dance skills.

Learning Blocks allow teachers to optimize instruction 
through cross-curricular integration. “The Arts, Science, and 
Social Studies should be integrated with reading, writing, oral 
communication, and media literacy whenever possible.” 
(A Guide to Effective Literacy Instruction – Grades 4-6, Volume 3, p. 48)

Integrated learning

Students are provided with the opportunities to work towards 
meeting expectations in two or more subjects.  Specific 
knowledge and skills in each subject are both taught and 
assessed. By linking expectations from different subject areas, 
students are given multiple opportunities to demonstrate and 
reinforce their knowledge and skills. 
(adapted from “The Ontario Curriculum, Grades 1-8: The Arts, 2009”, page 42-43)

Integration of subjects is fundamental to the design of the 
elementary curriculum. When educators apply the principles 
of expectation-based planning, and cluster overall and specific 
expectations, subject integration is not only practical but 
necessary. (Thames Valley District School Board, 2010, page 1)

 

INTEGRATING THE ARTS

“Integrating the Arts” refers to two broad instructional 
methods:

1. Integrating instruction in one arts subject with one or 
more other arts subjects, and assessing both

2. Integrating instruction in one arts subject with one or 
more non-arts subjects, and assessing both

Examples of the former might include:
• Offering instruction that simultaneously addresses 

learning expectations in both Music and Dance, in the 
spirit of the Dalcroze Eurhythmics method

• Engaging in a class discussion of a musical selection (with 
or without lyrics), including an analysis of the use of the 
elements of music, and using the piece to inspire students 
to create original artworks in dance, drama or visual arts 
that convey similar messages or emotions

More complex examples of the latter might include:
• Following a class discussion around a visual artwork 

representing a particular historical event they are 
studying, including an examination of the artist’s use of 
the elements and principles of visual arts, the students 
write in role as the artist explaining to a gallery owner 
his/her creative vision of the artwork and its purpose

• Incorporating instruction related to the elements and 
principles of dance, drama, music and visuals arts in 
the creation of an original multi-media artwork that 
demonstrates their understanding of a chosen topic in 
their Social Studies or Science curriculum

“EVERY CHILD IS AN ARTIST. THE 

PROBLEM IS HOW TO REMAIN AN 

ARTIST ONCE HE GROWS UP.”

Pablo Picasso
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Additional examples of integrating the Arts with a variety of non-arts subject areas include:

 
Grade 1: Music & Literacy

Instructional Task: Create a soundscape which uses the 
elements of music to demonstrate understanding of 
content and form

Language: Oral Communication 
Overall Expectation 2: use speaking skills and strategies 
appropriately to communicate with different audiences 
for a variety of purposes

Music 
Overall Expectation C1: Creating and Performing: apply 
the creative process to create and perform music for a 
variety of purposes, using the elements and techniques 
of music

 
Grade 3: Drama & Social Studies

Instructional Task: Create and present a tableau which 
shows the differences between urban and rural settings 
and the people who live in them

Canada and World Connections, Urban and Rural 
Communities 
Overall Expectation: identify and compare distinguishing 
features of urban and rural communities

Drama 
Specific Expectation: B1.2 Demonstrate an understanding 
of how the element of time and place can support the 
development of role

 
Grade 4: Dance & Mathematics

Instructional Task: Using the elements of dance, create 
a movement sequence which illustrates the concept of 
symmetry

Geometry and Spatial Sense 
Specific Expectation: draw the lines of symmetry of two-
dimensional shapes, through investigation using a variety 
of tools and strategies

Dance 
Overall Expectation: A1. Creating and Presenting: apply 
the creative process to the composition of movement 
sequences and short dance pieces, using the elements of 
dance to communicate feelings and ideas

 
Grade 7: Visual Arts & History

Instructional Task: compare the mood of two different 
art works (e.g., a work by a First Nations artist 
representing their culture’s concepts of spirituality, and a 
work illustrating Jesuit ideas about religion)

History, New France 
Specific Expectation: analyse, synthesize, and evaluate 
historical information from different points of view (e.g., 
First Nation peoples’ ideas about spirituality and Jesuit 
ideas about religion)

Visual Arts 
Specific Expectation: D2.1 Interpret a variety of art 
works and identify the feelings, issues, themes, and social 
concerns that they convey 

Many excellent examples of arts integration may be found in the Arts Curriculum Support Resources listed on pages 29-32 of this 
document, especially in the instructional resources posted on the CODE, OAEA, and OMEA websites, on the Ministry’s EduGAINS 
website, in the Learning Through the Arts video series, and on pages 42 and 43 of the Ontario Arts Curriculum policy document.



D. IMPLICATIONS FOR TEACHER EDUCATION, 

TRAINING AND HIRING

“Teachers need to provide direct instruction in the arts. It is 
particularly important for young children to have a balanced 
program that provides for direct instruction in content, and to have 
opportunities to use their knowledge and skills in structured, as 

well as unstructured, activities.” 

      (The Ontario Curriculum, Grades 1-8: The Arts, 2009, pg. 37)

In support of this vision of a quality elementary arts education, 
reflecting an appropriate balance between intentional subject-
specific instruction and arts integration across the curriculum, 
the National Symposium on Arts Education has offered the 
following recommendations related to teacher education, 
training and hiring:

“The National Symposium on Arts Education recommends that:

• arts specialists at all levels be expected to demonstrate 
in-depth artistic and pedagogical skills, knowledge, 
and understanding in the art discipline they teach and 
representative knowledge across the arts disciplines (Arts 
specialists are teachers of art, dance, drama, and music who 
have both pedagogical and content knowledge in one or 
more of the arts and teaching qualifications from a post-
secondary institution.)

• generalist teachers be expected to demonstrate 
fundamental knowledge and skills in all the arts in order to 
teach the arts and infuse them across the curriculum

• pre-service teacher education offer appropriate and 
substantive programs to prepare both generalist and 
specialist teachers in the arts

• specialist and generalist teachers have access to and 
undertake continuing informal and formal professional 
development in the arts

• arts consultants and arts specialists be included as part of 
each school and/or school districts leadership resource 
team to support and sustain high quality arts programs

• principals demonstrate leadership by actively supporting 
the delivery of arts education in their schools

• administrators at all levels be knowledgeable about and 
apply appropriate criteria for hiring teachers entrusted 

with teaching the arts”

  (Policy Guidelines for Arts Education in Canadian Schools , 2004, selected  
 excerpts)

With this vision and supporting guidelines in mind, ARTSECO recommends that:

• Subject-specific instruction in each of the four Arts strands - Dance, Drama, Music, and Visual 
Arts - be delivered by designated subject teachers.

• Generalist classroom teachers be strongly encouraged to integrate the arts in a variety of 
subjects across the curriculum.

• School boards and principals take into account arts-related staffing needs across all four arts 
disciplines when hiring teachers and assigning staff to schools.
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ARTS-RELATED INSTRUCTIONAL 
CONSIDERATIONS

The following instructional considerations take into account 
ARTSECO’s position that:

• In order to teach the subject-specific knowledge and 
skills inherent in each of the four Arts disciplines, 
adequate dedicated instructional time must be allocated 
for each art form on a regular recurring basis. (learning in 
and about the arts)

• In addition to this subject-specific instruction, integration 
of the arts with a variety of subjects is strongly 
encouraged. (learning through the arts)

GENERAL CONSIDERATIONS:

• Ongoing subject-specific instruction throughout the 
year is necessary so that students are immersed in 
the creative and critical processes, develop a deep 
understanding, and refine specific skills. 

• Ongoing integrated instruction also promotes Assessment 
For, As, and Of Learning

• While each of the Arts disciplines may also be integrated 
effectively into other subject areas, integration must 
be meaningful and relevant. (see pages 9 and 10 for 
examples)

DANCE:

“The dance curriculum is intended to help students to develop an 
understanding and appreciation of dance, as well as the ability to 
create works using the elements and the choreographic forms of 
the discipline….Dance is expressive movement with purpose and 
form. All dance communication is transmitted through movement - 
that is, through the body movements and gestures of the dancer.... 
Students will develop their own movement vocabularies that they 
will use to create dance pieces that communicate their feelings, 
ideas and understandings.”  
      (“The Ontario Curriculum, Grades 1-8: The Arts, 2009”, page 14)

• It is important to note that even though the Phys Ed 
teacher might also teach Dance, the Dance curriculum 
is not directly connected to the Physical Education 
curriculum other than as it relates to physical literacy, 
fundamental movement skills, and health and wellness. 
The specific Dance curriculum expectations must be 
intentionally taught and assessed.

• Further, it is rarely appropriate to assume that DPA 
meets the Dance curriculum expectations. Within 
educational dance, students are involved in creative and 
critical processes which do not necessarily or typically 
relate to aerobic work. Therefore, DPA time cannot 
qualify as Dance instructional time unless specific Dance 
expectations from the Arts Curriculum document are 
directly addressed in the lesson. 

• On the other hand, Dance instructional time (i.e., time 
spent engaging in activities intended to help students 
meet Dance curriculum expectations) may be used 
to meet the DPA requirement as long as students are 
engaged in physical activity for at least 20 minutes of 
their Dance period.

• While an open space clear of obstacles is recommended, 
Dance instruction can occur in a variety of spaces, 
including a classroom, stage/pit, protected exterior 
location, etc. 

• Where possible, a dedicated Dance room with a clean 
floor, a sound system appropriate for the room, and 
adequate shelving/storage space for props and equipment 
is optimal.

• We recommend a minimum of 40 minutes of instructional 
time per lesson to allow students time to engage in 
the creative process, through guided and independent 
experimentation with the elements of dance, exploration 
of source material and opportunities to revise and refine 
work based on peer and teacher feedback.

• Shorter blocks of 30-40 minutes are appropriate for 
Primary Division classes
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DRAMA:

“The drama curriculum is intended to help students develop an 
understanding and appreciation of drama as well as the ability to 
create works using the forms and elements and conventions of the 
discipline....Students will expand their thinking, solve problems and 
develop their ability to express ideas and feelings...Drama provides 
many opportunities for students to practice communicating with 
different audiences for a variety of purposes, through moving, 
speaking and writing in role. Role play is a key component of the 

drama curriculum.” 
      (“The Ontario Curriculum, Grades 1-8: The Arts, 2009”, page 15)

• Drama education is not the same as Theatre Studies. 
In educational Drama, process is more important than 
product. While many of the strategies developed in 
Drama lessons or units may lead to shared performances, 
performance is not the focus of the Drama curriculum.

• Similarly, loosely-related project work (e.g., researching 
and writing about a playwright or actor) does not 
necessarily meet the requirements of the Drama 
curriculum.

• While an open space clear of obstacles is recommended, 
Drama instruction can occur in a variety of spaces, 
including a classroom, stage/pit, protected exterior 
location, etc. 

• Where possible, a dedicated Drama room with adequate 
shelving/storage space for props, costume accessories 
and equipment, and a sound system appropriate for the 
room, is optimal.

• We recommend a minimum of 40 minutes of instructional 
time per lesson to embed an effective process drama 
lesson, from engaging the students with a source to 
involving them in a role play

• Shorter blocks of 30-40 minutes are appropriate for 
Primary Division classes

MUSIC:

“The music curriculum is intended to help students develop an 
understanding and appreciation of music , as well as the ability to 
create and perform it, so that they will be able to find in music a 
lifelong source of enjoyment and personal satisfaction. Emphasis 
should be placed on encouraging students to become active 
participants in composing music , exploring ideas through music , 

responding to music , and performing.” 
      (“The Ontario Curriculum, Grades 1-8: The Arts, 2009”, page 16)

• The Music curriculum requires active participation in 
the creative and critical processes, as do all of the Arts 
disciplines. For the most part, students should be actively 
‘making Music’ during their music instructional time.

• Integration must be meaningful and relevant (e.g., playing 
music during DPA is not integrated learning).

• While guided music listening is an important instructional 
component, passive listening while engaging in other 
curricular or non-curricular activities does not address 
any of the music curriculum expectations. Active, 
intentional, guided listening intended to help students 
meet one or more music curriculum expectations, 
preceded and/or followed by teacher-facilitated 
discussions, must be involved.

• Similarly, loosely-related project work (e.g., researching 
and writing about a composer or performer) does 
not necessarily meet the requirements of the Music 
curriculum.

• While an open space with chairs is recommended, music 
instruction can occur in a variety of spaces, including 
a classroom, stage/pit, etc. Where possible, a dedicated 
music room with adequate shelving/storage space 
for instruments and equipment, and a sound system 
appropriate for the room, is optimal.

• A properly-outfitted music room is a necessity for 
instrumental music instruction (e.g., band, guitar, strings). 
This would include: adequate shelving/storage space 
for instruments, equipment and instructional resources; 
music stands; a sink with running water and space for 
a mouthpiece sterilization station; a sound system 
appropriate for the room; and appropriate soundproofing.

• Primary Music should be delivered in shorter 
instructional periods (30-40 minutes).

• Instrumental Music (e.g., band, guitar, strings) requires 
larger blocks of consecutive time, due to the nature of 
the equipment and the tasks involved. A minimum of 40 
minutes per instructional period is recommended.

 

“ART IS NOT FREEDOM FROM 

DISCIPLINE, BUT DISCIPLINED 

FREEDOM.”

                       Rev. Edward M. Catich



VISUAL ARTS:

“The visual arts include a broad range of forms, genres, and styles 
that include the traditional arts of drawing, painting, sculpting, 
printmaking, architecture, and photography, as well as commercial 
art, traditional and fine crafts industrial design, performance 
art, and electronic and media arts. The visual arts curriculum is 
intended to help students develop their creativity, as well as the 
ability to communicate their understanding of the world around 

them through visual arts.”  
      (“The Ontario Curriculum, Grades 1-8: The Arts, 2009”, page 17)

• Within Visual Arts, students must have multiple 
opportunities to explore and create using a variety of 
media (e.g., painting, sculpting, drawing, photography). 
Activities such as colouring photocopied cartoons, or 
manipulating pre-cut shapes to create predetermined 
figures or designs, rarely allow students to meet the 
Visual Arts expectations.

• Integration must be meaningful and relevant (e.g., 
colouring a title page for Science class does not meet the 
standard for integrated learning).

• Visual Arts instruction requires adequate space for 
students to create and store their work, as well as 
a variety of consumable art materials with which to 
work. Large desk areas for individual and group creative 
production, a sink with running water and ample room 
for clean-up, proper shelving and storage, and an 
adequate inventory of art consumables and art-making 
tools, equipment and materials are optimal.

• Visual Arts activities often require longer blocks of 
consecutive time, due to the nature of the materials used 
and the tasks involved, especially in the Intermediate 
division. Teachers in the upper elementary grades may 
find it more effective to schedule Visual Arts periods of 
80-100 minutes every second 5-day cycle, or for several 
consecutive cycles, instead of single periods of 40-50 
minutes in every cycle all year long. (see page 26 for 
more suggestions in this regard)

HEALTH AND SAFETY IN ARTS EDUCATION

Ensuring student safety during all educational programming is 
an important instructional consideration. All teachers of the 
Arts are strongly encouraged to become familiar with the 
health and safety guidelines found on pages 58 and 59 of the 
Arts curriculum policy document, and to implement these 
recommendations accordingly.

 

“WHEN MY DAUGHTER 

WAS ABOUT SEVEN 

YEARS OLD, SHE ASKED 

ME ONE DAY WHAT I 

DID AT WORK. I  TOLD 

HER I  WORKED AT THE 

COLLEGE- THAT MY JOB 

WAS TO TEACH PEOPLE 

HOW TO DRAW. SHE 

STARED BACK AT ME, 

INCREDULOUS, AND 

SAID, “YOU MEAN THEY 

FORGET?”

  
          Howard Ikemoto 
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TIME ALLOCATION  
CONSIDERATIONS

In developing the Time Allocation recommendations that 
appear on the following pages and in the sample Timetables 
in the Appendices, ARTSECO has taken into account the 
following parameters:

SCHOOL DAY AND SCHOOL YEAR

Instructional Year 
The Ontario school year consists of 188 instructional days 
and 6 Professional Activity Days. 

Instructional Cycles 
The recommended time allocations are based on a 
1500-minute instructional cycle:

• A five-day instructional cycle as the most common 
scheduling method

• A 300-minute instructional day, exclusive of the time 
scheduled for nutrition breaks, lunch periods and/or 
recess breaks as outlined below

There are 37.6 five-day cycles in an instructional year.

Instructional Day 

The two most common instructional day formats are 

Balanced Day and Traditional Day.

• Balanced day: three 100-minute instructional blocks 
(subject to some variation), separated by two 40- to 
50-minute nutritional breaks

• Traditional day: relatively equal morning and afternoon 
blocks (approx. 150 minutes each), separated by a lunch 
period, which may also include short morning and 
afternoon recess breaks

MANDATORY TIME ALLOCATIONS – MINISTRY 
POLICIES

The Ministry of Education has mandated specific daily time 

allotments for the following subjects:

1. Daily Physical Activity (DPA) – minimum of 20 minutes 
per day

“Daily physical activity may be incorporated into the 
instructional day in a variety of ways. For instance, twenty 
minutes or more of physical activity during a scheduled health 
and physical education class would meet the daily physical 
activity requirement. 

Since physical activity is only one component of a complete 
health and physical education program, there will be days 
when a health and physical education class does not include 
physical activity. 

On these days and on days when no health and physical 
education class is scheduled, other opportunities for at least 
twenty minutes of physical activity during the instructional 
day will need to be provided. Integrating physical activity into 
other curriculum areas is one appropriate strategy.”

(Ontario Ministry of Education (2005) Policy/Program Memorandum No. 138: 
Daily Physical Activity in Elementary Schools, Grade 1-8)

2. French as a Second Language - Core French is mandatory 
from Grades 4 to 8.

• Students must accumulate a minimum of 600 hours of 
French instruction by the end of Grade 8.

• Once an instructional sequence has begun, the program 
must continue uninterrupted to Grade 8.

• When French instruction is provided in Grades 4 to 8 
only, the minimum requirement is 200 minutes per five-
day cycle.

• In schools where French is taught in Grades 1 to 8, the 
minimum requirement is 120 minutes of French per cycle 
in the Primary and Junior divisions, and 150 minutes per 
cycle in the Intermediate division.

• French instruction is best delivered on a daily basis, 
but may be delivered on alternate days as long as the 
minimum time requirements for the year are met.
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LITERACY and NUMERACY SECRETARIAT 
RECOMMENDATIONS

• Literacy – 100-120 minutes per day  
 (Ontario Ministry of Education, 2006, p. 46)

• Numeracy – 60-75 minutes per day 
 (Ontario Ministry of Education, 2003, p. 28)

Learning blocks give classroom teachers scope to implement 
the components of effective literacy and numeracy programs, 
including ongoing assessment, targeted or differentiated 
instruction, and student-based, open-ended activities that 
encourage higher-order thinking. 
(Ontario Ministry of Education, 2004a, p. 29)

The Literacy block is not intended to be just for Language, 
and (may) include a broad spectrum of reportable subjects 
using explicit balanced literacy instruction, shared, guided and 
independent reading, all forms of writing, oral language, and 
word study. In addition, time in the Numeracy block may also 
include content from other subject areas when appropriate. 
(Thames Valley District School Board, 2010, page 1)

SCHEDULING CONSIDERATIONS

Instructional Blocks And Instructional Periods 
While there are no specific Ministry guidelines in this regard, 
the consensus position based on the practice in most school 
boards is that:

• Large blocks of instructional time should not be 
interrupted by announcements or other uses of the PA 
system (with some exceptions)

• Large blocks of instructional time in a given subject should 
not be interrupted by short periods of instructional time 
in another subject

• Instructional periods should not be longer than 120 
minutes without a scheduled break

• Instructional periods should not be shorter than 30 
minutes (with some exceptions)

Instructional Minutes Per Reportable Subject 
The charts on the following pages list the recommended 
minimum time allocations per subject in the context of 

an average five-day cycle, in an effort to ensure adequate 
instructional time over the course of an entire school year. 

With these averages in mind, the sample timetables in the 
Appendices assign specific instructional periods to each 
reportable subject over the course of a five-day cycle. 

However, it should be noted that:
1. The integration of subjects is encouraged where there 

are natural connections between subjects. For example, 
students may address the Data Management strand in 
Mathematics when engaged in gathering data for a science 
project during their Science time.

2. Teachers may use their allotted instructional time in a 
variety of creative ways, to provide opportunities for 
extended learning in a particular subject over the course 
of the year. For example, a teacher who is responsible for 
both Social Studies and Science instruction and who has 
allotted 200 minutes per cycle for this purpose may decide 
to use this time to:

• teach both subjects for 100 minutes each in every 
five-day cycle,

• teach only Social Studies for several cycles followed by 
a similar number of cycles of Science instruction, or

• use both timetabling methods at various times in the 
school year.

In the same way, a Grade 7/8 teacher might decide that, instead 
of teaching History & Geography all year long, she will use the 
time allotted for teaching History & Geography to address 
only the History curriculum expectations in the first term 
(September to January/February), and all of the Geography 
curriculum in the second term (January/February to June), or 
vice versa.

Student voice is a powerful way to engage students in 
instruction. Teachers are encouraged to co-create schedules, 
success criteria, and assessment methods with their students.

Flex Time 
The unassigned Flex Time may be used to provide additional 
instructional time in a variety of subjects at different times of 
the school year, to suit the educational needs of the class and/
or the priorities of the school or board.  
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* FOR BOARDS WHERE CORE FRENCH INSTRUCTION IS PROVIDED IN GRADES 1-8

• In an effort to align and integrate all subject areas, a 
suggested overall amount of dedicated instructional 
time per 5-day cycle has been given for each reportable 
subject area

• ARTSECO recommends a minimum of 200 minutes of 
Arts instruction per five-day cycle in Public boards. 
Boards that currently schedule more than 200 minutes 
of Arts time per cycle should not interpret this minimum 
standard as a recommendation to lower their Arts time

• It is ARTSECO’s position that each of the four Arts strands 
should receive a relatively equal amount of dedicated 
instructional time in each reporting term

• The daily Literacy block is not intended to be used 
to meet Language expectations only. This time can be 
used to address a broad spectrum of literacy-related 
expectations in other reportable subjects, including Social 
Studies, Science, Health, Guidance, and the Arts

• Meaningful and relevant integration can occur at any time 
and in any subject throughout the instructional day

• Library time and computer lab time may be used to 
support learning in all subjects

• Daily Physical Activity (DPA) – 20 minutes to be 
integrated as required (see note on page 15)

PUBLIC BOARDS 
Recommended Minutes per 5-day Cycle

PRIMARY Subjects Minutes per cycle

Literacy and Language
French as a Second Language

480 minimum
120 minimum

Math/Numeracy 300 minimum

Science & Technology 100 minimum

Social Studies 100 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

200 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 100 minutes
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JUNIOR Subjects Minutes per cycle

Literacy and Language
French as a Second Language

480 minimum
120 minimum

Math/Numeracy 300 minimum

Science & Technology 100 minimum

Social Studies 100 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

200 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 100 minutes

INTERMEDIATE Subjects Minutes per cycle

Language
French as a Second Language

450 minimum
150 minimum

Math/Numeracy 300 minimum

Science & Technology 100 minimum

History & Geography 100 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

200 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 100 minutes

* S E E  S A M P L E  T I M E TA B L E S  I N  T H E  A P P E N D I C E S
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PUBLIC BOARDS 
Recommended Minutes per 5-day Cycle

PRIMARY Subjects Minutes per cycle

Literacy and Language 600 minimum

Math/Numeracy 300 minimum

Science & Technology 100 minimum

Social Studies 100 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

200 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 100 minutes

* FOR BOARDS WHERE CORE FRENCH INSTRUCTION IS PROVIDED IN GRADES 4-8 ONLY

• In an effort to align and integrate all subject areas, a 
suggested overall amount of dedicated instructional 
time per 5-day cycle has been given for each reportable 
subject area

• ARTSECO recommends a minimum of 200 minutes of 
Arts instruction per five-day cycle in Public boards. 
Boards that currently schedule more than 200 minutes 
of Arts time per cycle should not interpret this minimum 
standard as a recommendation to lower their Arts time

• It is ARTSECO’s position that each of the four Arts strands 
should receive a relatively equal amount of dedicated 
instructional time in each reporting term

• The daily Literacy block is not intended to be used 
to meet Language expectations only. This time can be 
used to address a broad spectrum of literacy-related 
expectations in other reportable subjects, including Social 
Studies, Science, Health, Guidance, and the Arts

• Meaningful and relevant integration can occur at any time 
and in any subject throughout the instructional day

• Library time and computer lab time may be used to 
support learning in all subjects

• Daily Physical Activity (DPA) – 20 minutes to be 
integrated as required (see note on page 15)
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JUNIOR Subjects Minutes per cycle

Literacy and Language
French as a Second Language

400 minimum
200 minimum

Math/Numeracy 300 minimum

Science & Technology 100 minimum

Social Studies 100 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

200 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 100 minutes

INTERMEDIATE Subjects Minutes per cycle

Language
French as a Second Language

400 minimum
200 minimum

Math/Numeracy 300 minimum

Science & Technology 100 minimum

History & Geography 100 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

200 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 100 minutes

* S E E  S A M P L E  T I M E TA B L E S  I N  T H E  A P P E N D I C E S
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* FOR BOARDS WHERE CORE FRENCH INSTRUCTION IS PROVIDED IN GRADES 1-8

• In an effort to align and integrate all subject areas, a 
suggested overall amount of dedicated instructional 
time per 5-day cycle has been given for each reportable 
subject area

• ARTSECO recommends a minimum of 160 minutes of 
Arts instruction per five-day cycle in Catholic boards. 
Boards that currently schedule more than 160 minutes 
of Arts time per cycle should not interpret this minimum 
standard as a recommendation to lower their Arts time

• It is ARTSECO’s position that each of the four Arts strands 
should receive a relatively equal amount of dedicated 
instructional time in each reporting term 

• The daily Literacy block is not intended to be used 
to meet Language expectations only. This time can be 
used to address a broad spectrum of literacy-related 
expectations in other reportable subjects, including Social 
Studies, Science, Religion & Family Life, Health, Guidance, 
and the Arts

• Meaningful and relevant integration can occur at any time 
and in any subject throughout the instructional day

• Library time and computer lab time may be used to 
support learning in all subjects

• Daily Physical Activity (DPA) – 20 minutes to be 
integrated as required (see note on page 15)

CATHOLIC BOARDS 
Recommended Minutes per 5-day Cycle

PRIMARY Subjects Minutes per cycle

Literacy and Language
French as a Second Language

480 minimum
120 minimum

Math/Numeracy 300 minimum

Religion & Family Life 150 minimum

Science & Technology   80 minimum

Social Studies   80 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

160 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 30 minutes
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* S E E  S A M P L E  T I M E TA B L E S  I N  T H E  A P P E N D I C E S

JUNIOR Subjects Minutes per cycle

Literacy and Language
French as a Second Language

480 minimum
120 minimum

Math/Numeracy 300 minimum

Religion & Family Life 150 minimum

Science & Technology   80 minimum

Social Studies   80 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

160 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 30 minutes

INTERMEDIATE Subjects Minutes per cycle

Literacy and Language
French as a Second Language

450 minimum
150 minimum

Math/Numeracy 300 minimum

Religion & Family Life 150 minimum

Science & Technology   80 minimum

History & Geography   80 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

160 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 30 minutes
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* FOR BOARDS WHERE CORE FRENCH INSTRUCTION IS PROVIDED IN GRADES 4-8 ONLY

• In an effort to align and integrate all subject areas, a 
suggested overall amount of dedicated instructional 
time per 5-day cycle has been given for each reportable 
subject area

• ARTSECO recommends a minimum of 160 minutes of 
Arts instruction per five-day cycle in Catholic boards. 
Boards that currently schedule more than 160 minutes 
of Arts time per cycle should not interpret this minimum 
standard as a recommendation to lower their Arts time

• It is ARTSECO’s position that each of the four Arts strands 
should receive a relatively equal amount of dedicated 
instructional time in each reporting term 

• The daily Literacy block is not intended to be used 
to meet Language expectations only. This time can be 
used to address a broad spectrum of literacy-related 
expectations in other reportable subjects, including Social 
Studies, Science, Religion & Family Life, Health, Guidance, 
and the Arts

• Meaningful and relevant integration can occur at any time 
and in any subject throughout the instructional day

• Library time and computer lab time may be used to 
support learning in all subjects

• Daily Physical Activity (DPA) – 20 minutes to be 
integrated as required (see note on page 15)

CATHOLIC BOARDS 
Recommended Minutes per 5-day Cycle

PRIMARY Subjects Minutes per cycle

Literacy and Language 500 minimum

Math/Numeracy 300 minimum

Religion & Family Life 150 minimum

Science & Technology 100 minimum

Social Studies 100 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

200 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 50 minutes
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* S E E  S A M P L E  T I M E TA B L E S  I N  T H E  A P P E N D I C E S

JUNIOR Subjects Minutes per cycle

Literacy and Language
French as a Second Language

400 minimum
200 minimum

Math/Numeracy 300 minimum

Religion & Family Life 150 minimum

Science & Technology   80 minimum

Social Studies   80 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

160 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 30 minutes

INTERMEDIATE Subjects Minutes per cycle

Literacy and Language
French as a Second Language

400 minimum
200 minimum

Math/Numeracy 300 minimum

Religion & Family Life 150 minimum

Science & Technology   80 minimum

History & Geography   80 minimum

Phys Ed/Health 100 minimum

The Arts: Dance, Drama, Music, Visual Arts
• each strand should receive a relatively equal amount of instructional time in each of the 

two terms, though not necessarily in each five-day cycle

160 minimum, allocated in 
relatively equal portions over 
the year

Flex time (may be allocated to a variety of subjects in a given cycle) 30 minutes
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TIMETABLING IN THE ARTS

It is ARTSECO’s position that each of the four Arts strands 

should receive a relatively equal amount of dedicated 

instructional time in each reporting term, though not 

necessarily in each five-day cycle. 

To illustrate, we can use the example of a curriculum 
coverage teacher who is responsible for teaching Music and 
Dance to a particular class, and is provided 100 minutes of 
instructional time per cycle for this purpose, allotted in two 
50-minute periods. The teacher may use this time in several 
ways:

• To allocate one period for Music and one for Dance in 
every five-day cycle, all year long

• To teach only Dance for one or more cycles, followed 
by a similar number of cycles of Music instruction, to 
provide an opportunity for extended and continuous 
learning in each subject

• To engage students in instructional activities designed to 
help them meet curriculum expectations in both Music 
and Dance (integrated learning – see page 9)

• To employ combinations of the above options over the 
course of the school year.

Alternately, if that same 100 minutes is allotted in three 
periods of 40, 30, and 30 minutes, the teacher can vary 
the use of the assigned instructional periods to teach 
music, dance, or both together, as long as the amount of 
instructional time for each of the two subjects for which they 
are responsible is relatively equal when averaged out over 
each term and over the school year.

In the same way, the classroom generalist teacher who 
is responsible for teaching Drama and Visual Arts to this 
particular class might also adopt any or all of the above 
scheduling methods.

CROSS-CURRICULAR LEARNING AND 
INTEGRATION: ANOTHER LOOK

The philosophy behind the teaching/learning examples 
provided on pages 9 and 10 is applicable not only to 
classroom or “homeroom” teachers, but to curriculum 
coverage teachers as well. 

For example, the Grade 4 classroom teacher who is 
responsible for his students’ Social Studies instruction might 
collaborate with the curriculum coverage teacher responsible 
for music and dance instruction, to spend several cycles 
addressing the learning expectations related to the “Heritage 
and Citizenship: Medieval Times” strand in the Social Studies 
curriculum. 

The coverage teacher could tailor the use of her assigned 
music/dance instructional time over a period of several cycles 
to address arts-based learning expectations that complement 
and support the Medieval-related instruction that the 
students are receiving in their homeroom class. While the 
Arts teacher’s assessments would focus on the achievement 
of curriculum expectations in music and dance, the students’ 
experiences would reinforce the learning that is taking place 
in their homeroom class.

In addition, the students’ learning in Social Studies...

• make connections between social or environmental 
concerns of medieval times and similar concerns today 
(e.g., pollution, the spread of disease, crime, warfare, 
poverty, religious intolerance);

• use artistic expression to re-create or respond to 
imaginative works from medieval times (e.g., illustrate a 
coat of arms; dramatize a story about the Knights of the 
Round Table; listen and respond to medieval ballads and 
poems; create a storyboard for a tale from  The Thousand 
and One Nights).

...could be demonstrated by meeting some of the Arts-related 
expectations in the same grade, such as:



DANCE A1.2 use dance as a language to explore and  
 communicate ideas derived from a variety of  
 literature sources (e.g., develop dance movements  
 based on actions or emotions depicted in myths,  
 short stories, legends from different cultures,  
 picture books, or poetry)

 A1.3 use narrative form to create short dance  
 pieces on a variety of themes (e.g., a dance  
 based on the theme of a quest or other type of  
 journey; movements arranged [choreographed] to  
 create a relationship [linking, parting] between   
 some of the dancers)

MUSIC  C3.1 identify the role of music in a community   
 today and compare it to its role in a community of  
 the past (e.g., music for gatherings now and in the  
 Middle Ages; songs sung now and by the voyageurs)
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ASSESSMENT & REPORTING  
EXPECTATIONS

ASSESSMENT

Regular assessment and evaluation must be built on 
intentional curriculum-based instruction.

“Using a variety of instructional, assessment, and evaluation 
strategies, teachers provide numerous hands-on 

opportunities for students to develop and refine their skills 
and knowledge... Teachers provide students with frequent 

opportunities to practise and apply arts concepts and, 

through regular and varied assessment, give them the specific 
and descriptive feedback they need in order to further develop 
and refine their skills.”  
       (The Ontario Curriculum, Grades 1-8: The Arts, 2009, page 8)

“Evaluation in arts education includes assessment of the 
students’ creative and responsive processes, as well as 
assessment of any culminating products that may result from 
their arts experiences....To emphasize to students, parents, 
administrators, and the general public the importance of arts 
education..., the program must include ongoing assessment of 
student learning based on the foundational and related specific 
learning objectives. 

It is important to reinforce the fact that assessment 

and evaluation of student progress is as essential in arts 

education as it is in other school subjects.” 
(Supporting Arts Education Renewal at the Elementary Level (K-5), page 6)

An adequate amount of dedicated instructional time must 
be provided in the art form being assessed in order to 
justify the assessment or evaluation. For example, a three-
day dance workshop with a guest artist is not assessable 
as a dance curriculum unit. Assessing a choral reading on 
Remembrance Day should not be the only assessment 
used to calculate a first term drama grade; neither should 
a student’s participation in a Music Monday concert be the 
only source of his/her music grade. Evaluating a student’s 
overall progress in visual arts through the lenses of the 
Creative and Critical Thinking processes, without also 
evaluating their understanding of Forms and Cultural 
Contexts, is insufficient and inappropriate. 

REPORTING

The current Ministry Policy reads as follows:

“The Arts: Fill in the student’s letter grade/percentage mark 
for three of the four strands in the column headed Report 1 or 
Report 2, as appropriate. Achievement in each of the four strands 
must be reported at least once in the school year, in either Report 
1 or Report 2. When achievement in a strand is not reported for 
Report 1 or Report 2, it should be noted in the comments that 
instruction was not provided for that strand, and the “NA” box for 
the strand should be checked.”

(Growing Success: Assessment, Evaluation and Reporting in Ontario’s Schools, 
Grades 1 to 12, page 59)

ARTSECO’s recommendation supports the teaching of all four 
art forms in both terms:

Fill in the student’s letter grade/percentage mark for each of 
the four Arts strands in the columns headed Report 1 and 
Report 2. Achievement in each of the four strands should be 
reported in each term.

“Students learn best by doing. 

Teachers can stimulate and 

encourage all students by 

establishing environments where 

students have plenty of time and 

opportunities to explore the arts in 

ways that are meaningful to them.”
      
 The Ontario Curriculum  
 Grades 1-8: The Ar ts, 2009, page 36
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ANNOTATED LISTING OF PRACTICAL WEBSITES FOR THE ELEMENTARY MUSIC EDUCATOR

Arts Alive is a website launched by the National Arts Centre to introduce children to the music of the orchestra. It includes a 
collection of teacher kits and educational resources on instruments of orchestra, activities and games, famous composers, music, 
videos, publications, a handy music dictionary, and links to other related sites. http://artsalive.ca/en/

The Canadian Music Centre website provides composer bios, an on-line library catalogue of Canadian music and CDs available 
from the CMC. http://www.musiccentre.ca

The Free Sheet Music Downloads website: http://www.freesheetmusic.net/

The K-12 Resources for Music Educators website lists valuable resources for music educators and students of all areas and 
educational levels. http://www.hickorytech.net/~cshirk/k-12music/
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educational policy in these areas.
• Enhance learning standards through professional development such as conferences, local workshops and seminars, research 

and publications.
• Liaise and partner with other education and interest groups, and vigorously support learning through the visual arts, both 

within and beyond Ontario.
• Encourage the growth of both formal and casual public interest groups that advocate for visual arts/media arts.
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SAMPLE PUBLIC BOARD TIMETABLES – PRIMARY

Primary Timetable 1 – Balanced Day; Three instructional blocks of 100 minutes each

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies, Science and 
Health, and integrates those subjects with Dance, Drama, Music, and Visual Arts

Break

60 min. Math Math Math Math Math 

40 min. Science & Tech Social Studies Science & Tech Social Studies
Sci.&Tech / Soc. St. 
(alternating cycles)

Break

50 min. Phys Ed Arts Arts Literacy Arts

50 min. Literacy Arts FLEX Phys Ed FLEX

 
Primary Timetable 2: ALTERNATING CYCLES – In the scenario below, Arts 1 & 2 are taught by a rotary teacher, while Arts 3 & 4 
are taught by the classroom teacher. Cycles A & B would alternate all year.

50 min. Phys Ed 100 minute block: 
Cycle A – Arts 3
Cycle B – Arts 4

Arts 1 & 2 Literacy Arts 1 & 2

50 min. Literacy FLEX Phys Ed FLEX

 
Primary Timetable 3: MODULAR – There are approx. 18 five-day cycles in each term (37 per year). 
Cycle C could be repeated three consecutive times, allowing for more intensive study in Arts 1 and Arts 3. This would be 
followed by three repetitions of Cycle D, where the focus shifts to Arts 2 and Arts 4. The total amount of instructional time 
in each Arts subject would remain the same, but the intensity or focus would be more pronounced. In this example, the other 
subjects remain the same for each cycle, but they could alternate as well if desired.

50 min. Phys Ed 100 minute block:  
Cycle C – Arts 1
Cycle D – Arts 2

Cycle C – Arts 3
Cycle D – Arts 4

Literacy
Cycle C – Arts 3
Cycle D – Arts 4

50 min. Literacy FLEX Phys Ed FLEX

 
Primary Timetable 4: Here, the third block is divided into three shorter periods instead of two.

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies, Science and 
Health, and integrates those subjects with Dance, Drama, Music, and Visual Arts

Break

60 min. Math Math Math Math Math 

40 min. Science & Tech Social Studies Science & Tech Social Studies
Sci.&Tech / Soc. St. 
(alternating cycles)

Break

40 min. FLEX Phys Ed Literacy Arts Arts

30 min. Literacy
Arts

Phys Ed
FLEX

Literacy

30 min. Arts Arts Phys Ed

 
 

NOTE: Daily Physical Activity (DPA) – 20 minutes to be integrated as required (see pg. 15)
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SAMPLE PUBLIC BOARD TIMETABLES – JUNIOR

Junior Timetable 1 – Balanced Day; Three instructional blocks of 100 minutes each

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies, Science and 
Health, and integrates those subjects with Dance, Drama, Music, and Visual Arts

Break

60 min. Math Math Math Math Math 

40 min. French French French French French

Break

50 min. Science & Tech Phys Ed Arts Arts Social Studies

50 min. Arts Social Studies Arts Science & Tech Phys Ed

 
Junior Timetable 2: ALTERNATING CYCLES – In the scenario below, Arts 1 & 2 are taught by a rotary teacher, while Arts 3 & 4 
are taught by the classroom teacher. Cycles A & B would alternate all year.

50 min. Science & Tech Phys Ed 100 minute block: 
Cycle A – Arts 3
Cycle B – Arts 4

Arts 1 & 2 Social Studies

50 min. Arts 1 & 2 Social Studies Science & Tech Phys Ed

 
Junior Timetable 3: MODULAR – There are approx. 18 five-day cycles in each term (37 per year). 
Cycle C could be repeated three consecutive times, allowing for more intensive study in Arts 1 and Arts 3. This would be fol-
lowed by three repetitions of Cycle D, where the focus shifts to Arts 2 and Art 4. The total amount of instructional time in each 
Arts subject would remain the same, but the intensity or focus would be more pronounced. In this example, the other subjects 
remain the same for each cycle, but they could alternate as well if desired.

50 min. Science & Tech Phys Ed 100 minute block: 
Cycle A – Arts 3
Cycle B – Arts 4

Cycle C – Arts 1
Cycle D – Arts 2

Social Studies

50 min.
Cycle C – Arts 1
Cycle D – Arts 2

Social Studies Science & Tech Phys Ed

 

Junior Timetable 4: Here, the third block is divided into three shorter periods instead of two.

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies, Science and 
Health, and integrates those subjects with Dance, Drama, Music, and Visual Arts

Break

60 min. Math Math Math Math Math 

40 min. French Phys Ed French Arts French

Break

40 min.
Social Studies

French Science & Tech French Arts

30 min.
Arts

Arts
Science & Tech

Phys Ed

30 min. Arts Phys Ed Social Studies

 

NOTE: Daily Physical Activity (DPA) – 20 minutes to be integrated as required (see pg. 15)
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SAMPLE PUBLIC BOARD TIMETABLES – INTERMEDIATE

 Intermediate Timetable 1 – Balanced Day; Three instructional blocks of 100 minutes each

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies, Science, 
Health and Guidance, and integrates those subjects with Dance, Drama, Music, Visual Arts

Break

60 min. Math Math Math Math Math 

40 min. French French French French French

Break

50 min. Science & Tech Phys Ed Arts Arts History or Geography

50 min. Arts
History or  
Geography

Arts Science & Tech Phys Ed

 
Intermediate Timetable 2: ALTERNATING CYCLES – In this scenario, Arts 1 & 2 are taught by a rotary teacher, while Arts 3 & 4 
are taught by the classroom teacher. Cycles A & B would alternate all year.

50 min. Science & Tech Phys Ed 100 minute block: 
Cycle A – Arts 3
Cycle B – Art 4

Arts 1 & 2 History or Geography

50 min. Arts 1 & 2
History or  
Geography

Science & Tech Phys Ed

 
Intermediate Timetable 3: MODULAR – There are approx. 18 five-day cycles in each term (37 per year).  
Cycle C could be repeated three consecutive times, allowing for more intensive study in Arts 1 and Arts 3. This would be 
followed by three repetitions of Cycle D, where the focus shifts to Arts 2 and Arts 4. The total amount of instructional time 
in each Arts subject would remain the same, but the intensity or focus would be more pronounced. In this example, the other 
subjects remain the same for each cycle, but they could alternate as well if desired.

50 min. Science & Tech Phys Ed 100 minute block:
Cycle C – Arts 3
Cycle D – Arts 4

Cycle C – Arts 1 
Cycle D – Art 2

History or Geography

50 min.
Cycle C – Arts 1
Cycle D – Arts 2

Social Studies Science & Tech Phys Ed

 
Intermediate Timetable 4: Here, the third block is divided into three shorter periods instead of two 50s. Generally speaking, 
however, periods of 40 minutes or more are preferable for subjects such as Instrumental Music.

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies, Science and 
Health, and integrates those subjects with Dance, Drama, Music, and Visual Arts

Break

60 min. Math Math Math Math Math 

40 min. French Phys Ed French Arts French

Break

40 min. History or  
Geography

French Science & Tech French Arts

30 min.
Arts

Phys Ed
Science & Tech

History or Geography

30 min. Arts Arts Phys Ed

 

NOTE: Daily Physical Activity (DPA) – 20 minutes to be integrated as required (see pg. 15)
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SAMPLE PUBLIC BOARDS TIMETABLES –  
TRADITIONAL DAY

Primary Timetable 1 – Traditional Day; 150 minutes (am) and 150 minutes (pm) w. recess

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies,
Science and Health, and integrates those subjects with Dance, Drama, Music, and Visual Arts

Recess

50 min. Math Math Math Math Math

Lunch

100 min.

Phys Ed 30
Social Studies 60 Arts 60

Arts 40 Social Studies 40

Arts 40 FLEX 30
Arts 60

FLEX 30 FLEX 40 Phys Ed 40 Phys Ed 30

Recess

50 min. Science & Tech Literacy/Language Science & Tech Math Literacy/Language

 

Junior Timetable – Traditional Day; 150 minutes (am) and 150 minutes (pm) w. recess

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies,
Science and Health, and integrates those subjects with Dance, Drama, Music, and Visual Arts

Recess

50 min. Math Math Math Math Math

Lunch

100 min.
Arts 60

French 30
Arts 50

French 40 Arts 30

Phys Ed 40 Arts 30 Phys Ed 30

French 40 Arts 30 French 50 Phys Ed 30 French 40

Recess

50 min. Science & Tech Social Studies Science & Tech Math Social Studies

 

Grade 7-8 Timetable – Traditional Day; 150 minutes (am) and 150 minutes (pm) w. recess

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies,
Science, Health and Guidance, and integrates those subjects with Dance, Drama, Music, Visual Arts

Recess

50 min. Math
History or  
Geography

Math Math Math

Lunch

100 min.
Arts 60

French 30
Science & Tech 50

French 40 Arts 30

Phys Ed 40 Arts 30 Phys Ed 30

French 40 Arts 30 French 50 Phys Ed 30 French 40

Recess

50 min. Science & Tech Math Arts Math History or Geography
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SAMPLE CATHOLIC BOARD TIMETABLES – PRIMARY

Primary Timetable 1 – Balanced Day; Three instructional blocks of 100 minutes each

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based expectations in Language, Social Studies, Science, and Health, 
includes 50 minutes of Religion & Family Life, and integrates the Arts

Break

60 min. Math Math Math Math Math 

40 min. Science & Tech Social Studies Science & Tech Social Studies
Sci.&Tech / Soc. St. 
(alternating cycles)

Break

50 min. Phys Ed Arts Religion Literacy Arts

50 min. Literacy Arts Arts Phys Ed Religion

 
Primary Timetable 2: ALTERNATING CYCLES – In the scenario below, Art 1 & 2 are taught by a rotary teacher, while Arts 3 & 4 
are taught by the classroom teacher. Cycles A & B would alternate all year

50 min. Phys Ed 100 minute block: 
Cycle A – Arts 3
Cycle B – Arts 4

Religion Literacy Arts 1 & 2

50 min. Literacy Arts 1 & 2 Phys Ed Religion

 
Primary Timetable 3: MODULAR – There are approx. 18 five-day cycles in each term (37 per year). 
Cycle C could be repeated three consecutive times, allowing for more intensive study in Arts 1 and Arts 3. This would be 
followed by three repetitions of Cycle D, where the focus shifts to Arts 2 and Arts 4. The total amount of instructional time 
in each Arts subject would remain the same, but the intensity or focus would be more pronounced. In this example, the other 
subjects remain the same for each cycle, but they could alternate as well if desired.

50 min. Phys Ed 100 minute block:  
Cycle C – Arts 3
Cycle D – Arts 4

Cycle C – Arts 1
Cycle D – Arts 2

Literacy
Cycle C – Arts 3
Cycle D – Arts 4

50 min. Literacy Religion Phys Ed Religion

 
Primary Timetable 4: Here, the third block is divided into three shorter periods instead of two.

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies, Science and 
Health, and integrates those subjects with Dance, Drama, Music, and Visual Arts

Break

60 min. Math Math Math Math Math 

40 min. Social Studies Phys Ed Science & Tech Arts
Sci.&Tech / Soc. St. 
(alternating cycles)

Break

40 min. Religion Science & Tech Literacy Social Studies Arts

30 min. Literacy
Arts

Phys Ed
Religion

Literacy

30 min. Arts Arts Phys Ed

 
 

NOTE: Daily Physical Activity (DPA) – 20 minutes to be integrated as required (see pg. 15)
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SAMPLE CATHOLIC BOARD TIMETABLES – JUNIOR

Junior Timetable 1 – Balanced Day; Three instructional blocks of 100 minutes each

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based expectations in Language, Social Studies, Science, and Health, 
includes 100 minutes of Religion & Family Life, and integrates the Arts

Break

60 min. Math Math Math Math Math 

40 min. French French French French French

Break

50 min. Science & Tech Phys Ed Arts Arts
Social Studies and  

Science (alternating)

50 min. Arts Social Studies Religion Phys Ed Arts

 
Junior Timetable 2: ALTERNATING CYCLES – In the scenario below, Arts 1 & 2 are taught by a rotary teacher, while Arts 3 & 4 
are taught by the classroom teacher. Cycles A & B would alternate all year.

50 min. Science & Tech Phys Ed 100 minute block: 
Cycle A – Arts 3
Cycle B – Arts 4

Arts 1 & 2
Social Studies and  

Science (alternating)

50 min. Arts 1 & 2 Social Studies Science & Tech Phys Ed

 
Junior Timetable 3: MODULAR – There are approx. 18 five-day cycles in each term (37 per year). 
Cycle C could be repeated three consecutive times, allowing for more intensive study in Arts 1 and Arts 3. This would be 
followed by three repetitions of Cycle D, where the focus shifts to Arts 2 and Arts 4. The total amount of instructional time 
in each Arts subject would remain the same, but the intensity or focus would be more pronounced. In this example, the other 
subjects remain the same for each cycle, but they could alternate as well if desired.

50 min. Science & Tech Phys Ed 100 minute block: 
Cycle A – Arts 3
Cycle B – Arts 4

Cycle C – Arts 1
Cycle D – Arts 2

Social Studies and  
Science (alternating)

50 min.
Cycle C – Arts 1
Cycle D – Arts 2

Social Studies Religion Phys Ed

Junior Timetable 4: Here, the third block is divided into three shorter periods instead of two.

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based expectations in Language, Social Studies, Science, and Health, 
includes 90 minutes of Religion & Family Life, and integrates the Arts

Break

60 min. Math Math Math Math Math 

40 min. French Arts French Social Studies French

Break

40 min. Social Studies
or Science

French Science & Tech French Arts

30 min.
Arts

Phys Ed
Religion

Arts

30 min. Phys Ed Arts Phys Ed

 
 

NOTE: Daily Physical Activity (DPA) – 20 minutes to be integrated as required (see pg. 15)
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SAMPLE CATHOLIC BOARD TIMETABLES – INTERMEDIATE

 Intermediate Timetable 1 – Balanced Day; Three instructional blocks of 100 minutes each

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based expectations in Language, Social Studies, Science, Guidance and 
Health, includes 100 minutes of Religion & Family Life, and integrates the Arts

Break

60 min. Math Math Math Math Math 

40 min. French French French French French

Break

50 min. Science & Tech Phys Ed Arts Arts
History/Geography or 

Science & Tech

50 min. Arts
History or  
Geography

Religion Arts Phys Ed

 
Intermediate Timetable 2: ALTERNATING CYCLES – In this scenario, Arts 1 & 2 are taught by a rotary teacher, while Arts 3 & 4 
are taught by the classroom teacher. Cycles A & B would alternate all year.

50 min. Science & Tech
History or  
Geography 100 minute block: 

Cycle A – Arts 3
Cycle B – Arts 4

Arts 1 & 2
History/Geography or 

Science & Tech.

50 min. Arts 1 & 2 Phys Ed Religion Phys Ed

 
Intermediate Timetable 3: MODULAR – There are approx. 18 five-day cycles in each term (37 per year).  
Cycle C could be repeated three consecutive times, allowing for more intensive study in Arts 1 and Arts 3. This would be 
followed by three repetitions of Cycle D, where the focus shifts to Arts 2 and Arts 4. The total amount of instructional time 
in each Arts subject would remain the same, but the intensity or focus would be more pronounced. In this example, the other 
subjects remain the same for each cycle, but they could alternate as well if desired.

50 min.
Cycle C – Arts 1
Cycle D – Arts 2

History or  
Geography 100 minute block:

Cycle C – Arts 3
Cycle D – Arts 4

Cycle C – Arts 1
Cycle D – Arts 2

History/Geography or 
Science & Tech

50 min. Science & Tech. Phys Ed Religion Phys Ed

Intermediate Timetable 4: Here, the third block is divided into three shorter periods instead of two 50s. Generally speaking, 
however, periods of 40 minutes or more are preferable for subjects such as Instrumental Music.

MINUTES DAY ONE DAY TWO DAY THREE DAY FOUR DAY FIVE

100 min.
Daily Literacy Block – addresses literacy-based curriculum expectations in Language, Social Studies, Science and 
Health, and integrates those subjects with Dance, Drama, Music, and Visual Arts

Break

60 min. Math Math Math Math Math 

40 min. French Arts French History or Geography French

Break

40 min. History/  
Geography or 

Science

French Science & Tech French
Arts

30 min.
Arts

Phys Ed
Religion

30 min. Phys Ed Arts Phys Ed

NOTE: Daily Physical Activity (DPA) – 20 minutes to be integrated as required (see pg. 15)
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SAMPLE CATHOLIC BOARD TIMETABLES – 
TRADITIONAL DAY

Primary Timetable – Traditional Day; 150 minutes (am) and 150 minutes (pm) w. recess

100 min.
Daily Literacy Block – addresses literacy-based expectations in Language, Social Studies, Science, and
Health, includes 60 minutes of Religion & Family Life (2 x 30), and integrates the Arts

Recess

50 min. Math Math Math Math Math

Lunch

100 min.

Phys Ed 30
Social Studies 60

Religion 30 Arts 40 Social Studies 40

Arts 40 Arts 30 Religion 30
Literacy/Language 60

Religion 30 Arts 40 Phys Ed 40 Phys Ed 30

Recess

50 min. Science & Tech FLEX Science & Tech Math Arts

 

Junior Timetable – Traditional Day; 150 minutes (am) and 150 minutes (pm) w. recess

100 min.
Daily Literacy Block – addresses literacy-based expectations in Language, Social Studies, Science, and
Health, includes 90 minutes of Religion & Family Life (3 x 30), and integrates the Arts

Recess

50 min. Math Math Math Math Math

Lunch

100 min.
Arts 60

French 40 Arts 30 French 40 Science 30

Phys Ed 30 Social Studies 30 Religion 30 Phys Ed 30

French 40 Religion 30 French 40 Phys Ed 30 French 40

Recess

50 min. Science & Tech Social Studies Arts/Phys Ed/FLEX Math Arts

 

Grade 7-8 Timetable – Traditional Day; 150 minutes (am) and 150 minutes (pm) w. recess

100 min.
Daily Literacy Block – addresses literacy-based expectations in Language, Social Studies, Science,
Guidance and Health, includes 90 minutes of Religion & Family Life (3 x 30), and integrates the Arts

Recess

50 min. Math
History or  
Geography

Math Math Math

Lunch

100 min.

French 40 Phys Ed 30 Arts 30 French 40
History or  

Geography 30

Arts 60
French 40 Science 30 Religion 30 Phys Ed 30

Religion 30 French 40 Phys Ed 30 French 40

Recess

50 min. Science & Tech Math Arts/Phys Ed/FLEX Math Arts
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NOTES
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“THE ARTS HUMANIZE THE CURRICULUM WHILE 

AFFIRMING THE INTERCONNECTEDNESS OF ALL 

FORMS OF KNOWING. THEY ARE A POWERFUL 

MEANS TO IMPROVE GENERAL EDUCATION.” 

     Charles Fowler


