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	 SEQ CHAPTER \h \r 1Title:  Beginning Recorder                   

Lesson 1  
	Grade 4, Music 

	Critical Learning
	Guiding Questions

	Body percussion can be performed to represent how pitches go up and down.

Solfège syllables help us learn to sing a melody.

A melody map represents the contour of a melody.

There are many ways to visually represent a melody.


	How can a body percussion pattern represent a melody?

How do the syllables help us sing a melody?

How does a melody map represent a melody?

	Curriculum Expectations

	C1. Creating and Performing: apply the creative process to create and perform music for a variety of purposes, using the elements and techniques of music

C1.2 apply the elements of music when singing and or playing, composing, and arranging music to create a specific effect

C1.4 use the tools and techniques of musicianship in musical performances

C1.5 demonstrate an understanding of musical

signs and standard notation on the five-line

staff, and use devised notation to record the

sequence of sounds in a composition of their

own

	Learning Goals TC \l3 "
By the end of the lesson, 

I can:

· perform a body percussion pattern that represents a melody’s shape

· sing a melody to solfège syllables 

· create and read a melody map of a song

	Instructional Components and Context

	Prior Knowledge and Skills TC \l2 "
melody
solfège syllables 

body percussion
triple metre
(http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf)
Terminology 

body percussion
melody maps
solfège syllables 


	Materials

white boards and markers/chart paper
BLM 1 The Song. 






	Title:  Beginning Recorder                    
Lesson 1                                                                                                           
	Grade 4, Music

	Minds On                                                        Approximately 10 minutes
	Pause and Ponder

	Teacher performs the body percussion pattern:   snap, clap, patsch; students echo. 
What do you notice about the pattern we just performed? (it went from high to low on our bodies)  
What part of music do you think this pattern could represent?  (pitches going up and down; a melody)
Follow the body percussion symbols:
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           = snap,          =clap,         =patsch 
below the melody:  BLM 1 “Fais Do Do”; 
Teach the 8-bar body percussion pattern (e.g., snap, clap, patsch) phrase by phrase, connecting the phrases until students can perform the whole pattern.
Teacher Tip:  Identify that the song is in triple metre and 3/4 time.


	Assessment for Learning (AfL)

Observe student`s ability to perform the body percussion pattern.
Assessment for Learning (AfL)

Self, Peer and Teacher

Assess accuracy of melody maps 

Assessment of Learning (AoL)

Assess student`s ability to perform and describe melody maps.


	Action!                                                            Approximately 25 minutes
	

	Echo-sing the solfège syllables of the melody, “Fais Do Do”, BLM 1 The Song. 

Teacher Tip:  Write the 3 syllables with the symbols and body percussion on the board; point and sing the syllables of the melody.


Think/pair/share in partners:  
What do the body percussion pattern and the melody we sang to syllables have in common?  (e.g., they match - the way they go up and down; ‘mi’ is highest of the 3 syllables, and is the highest body percussion level-snap; ‘re’ matches the clap in the middle; ‘do’ is the lowest pitch and the patsch is lowest on the body) 
How does the body percussion pattern help us sing the melody? (e.g., it helps us know when to go up or down, or repeat the pitch)

Divide the class into 2 large groups:  half of the students sing the syllables and perform the body percussion pattern; the other half of the students draw a melody map in the air.

Reflect:  What did you notice about the melody maps that were drawn?  (e.g., they match the singing and body percussion!)  Switch roles.

In pairs students draw a melody map on the white board/chart paper.

Sing and share the melody maps; students note the similarities and differences between the maps.
	

	Consolidation                                                  Approximately 5 minutes
	

	Choose an accurate melody map; have a student conduct the class singing and performing the body percussion pattern by pointing to the melody map.
Teacher Tip:  Option-Teacher draws a new melody map on the board while students sing and perform the body percussion.

Exit Pass:  List 1-2 ways that a melody can be represented visually.
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mi - x – snap


re  - �- clap


do - � - patsch
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