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	Title: Creating a Melodic Theme                                      Lesson #4                            Grade 5 Unit   

                                                                      Approx.    180 minutes               “What’s in a Theme”                                         

	Critical Learning
	Guiding Questions

	Composers use a combination of steps, skips, repeated notes, and rhythmic patterns, including silences, to compose a melody.
The notes of the major scale and the notes of the minor scale can be used to create melodies which have different moods. 
Musicians can use the Critical Analysis Process to determine which scale a composer has chosen to use in a given musical example. 


	How do composers arrange patterns of steps, skips, repeated notes, and rhythmic patterns, including silences, to create an interesting melody?
How do composers create melodies that represent different moods or characteristics?  

How does a major scale sound different than a minor scale?
How does the Critical Analysis Process help us understand music we hear?



	Curriculum Expectations                                        Unpacked Expectations

	C1. Creating and performing: apply the creative process to create and perform music for a variety of purposes, using the elements and techniques of music.

C 1.2 apply the elements of music when playing, composing, and arranging music to create a specific effect; and 

C 1.3 create musical compositions for specific purposes and audiences.

C2. Reflecting, Responding, and Analysing: apply the critical analysis process to communicate their feelings, ideas, and understandings in response to a variety of music and musical experiences. 

C2.2 identify the elements of music in the music they perform, listen to, and create, and describe how they are used.
	 Learning Goals 

At the end of this lesson, students will be able to say: At the end of this lesson I can:  

·  Use a rhythmic pattern and arrange a series of pitches in patterns of steps, skips, repeated notes, to compose an interesting melody. 
· Perform a short melodic theme using notes from the major or minor scale.
· Describe how the choice of scale can create a given mood in a melody.
· Choose expressive elements of music to enhance the mood of a melody.
· Listen to and analyze music performances. 
· Perform my composition effectively.



	Instructional Components and Context

	Readiness

Composed rhythm from previous lesson

Experience with various expressive controls, duration, timbre, dynamics

Terminology

Major Scale

Minor Scale

Melodic contour

Steps and skips

Repeated notes

Rest

(http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf)

Ascending

Descending

(www.dictionary.com/)


	Materials

4-beat rhythm patterns from previous lesson OR

4-beat rhythm patterns provided by teacher:  BLM #13 Sample Rhythms for Composition
Instrument for composition – recorder, xylophone, online keyboard, singing voice

Staff paper for traditional notation

Other paper for non-traditional notation

Recording of the song, “The Monkeys and the Crocodile” from the Royal Conservatory of Music Vocal Repertoire Introductory book, or another song from Teacher Resource 3 Song List that modulates between a major key and its parallel minor.

BLM #14 Xylophone Diagram or keyboard, with notes G – D labelled with letter names and the numbers 1-5. 

BLM #15 Tortoise and Hare Mood Chart
BLM #16 Mood Chart



	Minds On!                                                 Approximately 10 minutes
	Pause and Ponder

	Whole class> Demonstration, discussion

“What do you know about major and minor tonality?” “Can you explain the difference between the two tonalities?”

Use the following example for class discussion, or choose another song or musical selection which incorporates both Major and Minor Tonality, e,g., Teacher Resource 3 Song List, and develop similar questions.

Sing, have students sing-a-long, or listen to a recording of the song “The Monkeys and the Crocodile”. Discuss the story the song tells.

Teacher Prompts:  Who are the characters? Describe their personality.
Compare sections by identifying similarities and differences in the music between the ‘monkey’ section and the ‘crocodile’ section.

Teacher Prompts:  What changes in the music?  What stays the same? How does the composer manipulate the music to match the events in the story he is telling?
	Assessment for Learning (AfL)

Are students hearing the difference between the two sections of the song? Ask students to describe what sounds different in each section.

 


	Action!                                                        Approximately 120 minutes
	Observe and listen as students compose melodies. Are the initial melodies coherent and unified? 
Self assessment of improvised melodies, peer evaluation through listening (2 stars and a wish). 
Quick tip:

Ensure you are constantly referring to melodic choices of skips/steps/repeated patters. Encourage use of rests in the echo playing portion of the lesson, and in their work with a partner 

Differentiation (DI)

Assist students who may have difficulty with the improvisation portion of the lesson. More advanced students may add a 6th pitch to their melody, less advanced students may choose to use the 1st, 3rd, and 5th note only.

Quick Tip

If instrument resources are limited, the online keyboard can be found at: http://www.bgfl.org/bgfl/custom/resources_ftp/client_ftp/ks2/music/piano/index.htm
Observe and listen as themes are composed. Further modelling through echo patterns may be required. 

Link and Layer

Refer to rhythms composed in lesson 3 if students are struggling with their selected rhythm. 

D.I. (Differentiated Instruction)

Scribe the transfer of the notation to the staff.

Assessment of Learning

(AoL)

Teacher feedback: for creation and performance of major or minor melody.



	Whole Class > Experience with Major Melody
Assign students an instrument to play, e.g., xylophone/online keyboard/piano. Explain that they are going to play a 5-note scale together, starting on the note G.
Teacher Tip:  Have students sing the pitches as well as play them, for further aural reinforcement.
Together as a class, have students play four quarter notes on each pitch, ascending and descending, repeating the top note, ‘D’.
Teacher Prompt:  From G to D, we will be ascending the scale, then from D to G, we will be descending the scale. 

Isolate the first, third, and fifth note of the 5-note scale, i.e., G, B, D. 
Teacher Prompt:   The melodies we will play with these three notes will involve either skips or repeated notes. 
Echo play patterns using those three notes. Teacher announces starting pitch, then plays a 4-beat pattern using combinations of G/B/D, students echo in unison. 
Add the second note of the scale (A), continue with a second set of 4-beat patterns, now using G, A, B AND D. 
Add the fourth note of the scale (C), continue with a third set of 4-beat patterns, now using all 5 notes.  
Discuss the concept of G as the “Home Tone” of the 5-note scale that is being played. Refer to ‘do’, and first ‘degree’ of the scale.  Sing to solfege (www.edu.gov.on.ca/eng/curriculum/elementary/arts.html).  
Highlight the concept that the major scale is a pattern of pitches (intervals) that will end on ‘do’, which in this case is G. 
Allow students 3-5 minutes to work with a partner and improvise a melody using the 5 notes. Have each group share a melodic pattern with the class. 
Whole Class> Experience with Minor Melody 

Briefly review the previous session and experience with playing and improvising patterns using the first 5 notes of a major scale. Explain that students will repeat the same exercises used in the previous session, but will shift the notes down three pitches, now using the 5 notes from E to B. If using barred instruments e.g., xylophone, metallophone, an F# bar will be needed.  (E,F#,G,A,B)

Use a visual representation, BLM #14 Xylophone Diagram and/or a diagram of the keyboard to highlight how the notes are shifting for this portion of the lesson.   

Repeat the activity sequence from the previous Major Melody section, but with the notes E,F#,G,A,B. Together as a class, play the notes ascending and descending, beginning on E, repeating the top note, ‘B’, and descending again to E, playing four quarter notes on each pitch, and explain the ascending/descending patterns as above.

Isolate the first, third, and fifth note of the 5-note scale. (E, G, B)  

Echo play patterns using those three notes, teacher plays 4 beats, announcing starting pitch each time, students echo in unison.  

Compare and contrast the sound of the first sequence notes (G, B, D) and the second sequence (E, G, B) [major/minor].

Add the fourth note of the scale, (‘B’), perform 4-beat patterns for the students to echo, now using all 5 notes from ‘E’ to ‘B’.  

Allow students 3-5 minutes to improvise a melody using those 5 notes. Encourage the use of a variety of steps, skips, and repeated notes. Share the improvised melodies with partners, small groups, or the class.

Teacher Prompts:  Why would a composer choose to use a minor key versus a major key for a particular melody? Can you describe the differences you hear between the G – D pattern, and the E – B pattern? 

Small Group >Adding Melody to a Rhythm Pattern 

Notate a rhythm from the BLM #13 Sample Rhythms for Composition handout on the board. 

Ask students to find a partner, then choose an instrument. 

Clap one measure at a time for the students, and ask them to echo the pattern on the note ‘G’. Continue bar by bar, changing the note each time, (second echo on ‘A’, next echo on ‘B’, etc.) allowing students to play the rhythm on all notes from ‘G’ to ‘D’.  

Progress through this exercise, moving from 1-note echoes, to 2-note, then 3-note, etc., expanding the range of notes each time, e.g., -Choose a variety of melodic patterns, incorporating steps, skips, repeated notes, and a variety of rhythms. Have students echo each pattern                                                                                                       -Begin using just one note, then two, gradually expanding range of notes between G and D.                                                                            -Echo a rhythm on ‘G’ and ‘A’, then use ‘G’, ‘A’, ‘B’, etc. Discuss the use of G as the final, or ‘home’ note, ‘do’ in the key of G major. 

Review the solfege terms of do,re,mi,fa and  so. Play the 5-note major scale pattern that opened the first “Whole Class” activity. This time, ask the students to sing along as they play. G=do,do,do,do A=re,re,re,re B=mi,mi,mi,mi C=fa,fa,fa,fa D=so,so,so,so and so on descending back down to G. Review that this is a major scale pattern with a home note of ‘do’. In this case do=G. 

Now – shift down as previously outlined in the second “Large Group” activity, to the five notes from E to B. Explain that the G, A, and B, are still do, re, mi. By shifting down, sing E as ‘la’, and F# as ‘ti’. Ask students to sing along: E=la,la,la,la F#=ti,ti,ti,ti G=do,do,do,do A=re,re,re,re B=mi,mi,mi,mi, then sing descending back down to E. This is a minor scale pattern with a home note of ‘la’. In this case la=E.  

Teacher Prompts:  How did the sound or quality of the pattern change when you ended on ‘E’? Describe how ending on ‘E’ sounded different than ending on ‘G’. 
Small Group>Creating
Have students choose another rhythm from the BLM #13 Sample Rhythms for Composition, or use the rhythm with which they composed in the previous unit.   

Have students explore the complete rhythm with their partner, choosing to explore the melodic possibilities using ‘G’ as the home note (MAJOR), or ‘E’ as the home note (MINOR).  State the following criteria:  

· The end of the melody should be the ‘home note’ of the scale chosen (‘G’ or ‘E’);

· Use a combination of the five notes; and 

· Use a variety of steps, skips, and repeated notes. 

After students have explored for an adequate amount of time, they finalize their melody. Under the rhythmic notation, instruct them to write the note names they have chosen for their melody.

Model how to transfer the melodies to the staff, students then notate their melodies on staff paper.    

Ask students to add expressive controls to the music – experiment with and explore which tempo, dynamics, etc. will work best with their melody. Add their decisions to their written notation with music symbols/terms, e.g., ‘allegro’ for a fast tempo, ‘f’ for loud dynamics.

Create a name for the melody and write the composer’s (student’s) name beside it! 

Rehearse the melody so that each pair of partners is able to perform the melody in unison. 
	


	Consolidation                                         Approximately  50 minutes
	Teacher Tip:

Choose ‘A’ if your class is working through the complete 5 lesson unit. Use ‘B’ if your class is doing this lesson on its own.


	Think like a performer
Teacher Prompts:  “In your response journal, record how closely your performance matched your written composition. Why did you choose to compose a melody with the home note you chose? Would your theme have been different if you used the other ‘home note’?”
A – for students who have also completed Lesson 3

Recall the characters from Lesson 3. With your partner, consider the feelings and moods experienced by the tortoise and the hare characters. 
Fill in the BLM #15 Tortoise and Hare Mood Chart with details of what the character experiences at different parts of the race.  
Teacher Prompts: “Now, associate the melody you have created, with a spot on your Tortoise and Hare Mood Chart. Explain your reasons for associating your melody and with the character and point of the story you have chosen.”
B – for classes completing this lesson as a single lesson
Have students fill in the BLM #16 Mood Chart for their melodies.
Teacher Prompts: With your partner, consider the sound of your melody, and what corresponding moods the music would represent for the listener?
Collect the Mood Charts at completion of lesson for teacher assessment. 
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