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	Title:  “I’se the B’y”:  6-8 Meter Experienced 

Lesson # 2
	Grade 5, Music

	Critical Learning
	Guiding Questions

	6/8 time has a very specific feel.  The uneven grouping of eighth notes provides a motion to the music that is very different from 4/4 time.  
Exposure to 6/8 time is critical for students to experience a different ‘feel’ of rhythm, and organization of beats.  Students can hear the lilt of the quarter and single eighth note, and the three note grouping in two beats per bar.  
Students will associate these rhythms with some cultures, and relate it to types of music.    
	How do the rhythms of this song make you feel?  

What do the rhythms of this song remind you of?

What do you notice about these Rhythm Phrases? Are they made of ta’s and ti-ti’s?

	Curriculum Expectations

	C1.  Creating and Performing: apply the creative process to create and perform music for a variety of purposes, using the elements and techniques of music.
C 1.1;  sing and/or play, in tune, from musical notation, unison and two-part music with accompaniments, from a wide variety of cultures, styles and historical periods  
C1.2 apply the elements of music when singing and/or playing, composing, and arranging music to create a specific effect

C1.3 create musical compositions for specific purposes and audiences

C2.  Reflecting, Responding, and Analysing:  apply the critical analysis process to communicate their feelings, ideas, and understandings in response to a variety of music and musical experiences. 

C2.2 identify the elements of music in the music they perform, listen to, and create, and describe how they are used  


	Learning Goals

At the end of this lesson, 
I can

· organize rhythmic phrases into a form, and perform with speech, body percussion and non-pitched percussion instruments
· create a form by mixing the words from the chart


	Instructional Components and Context

	Readiness

A strong base of experience in 6/8 meter, through skipping and galloping songs, dances and activities.

Terminology

Form
Motif/motive
Beat groupings
Meter  

Compound metre 6/8
Interlude
 (http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf

	Materials

Teacher Resource 1 Forms, Rhythm Motives Chart 
Teacher Resource 2 Rubric
Teacher Resource 3 I’se the B’y Song



	Minds On                                                    Approximately 5 minutes
	Pause and Ponder

	Show a map of Canada, referencing Newfoundland.

Teach the song, “I’se the B’y”, Teacher Resource 3.  Have words on a chart.
Question students:  What is the song about? Where might it come from?  Provide contextual information about the song.

	


	Action!                                                      Approximately 25 minutes
	 Assessment for Learning (AfL)

What is the form my group’s phrases are in?

Assessment as Learning

(AaL)

Observe students in both leader and participant roles to see how accurately 

they reproduce rhythm in 6/8 time.

Observe student`s ability to transfer the rhythms from language to body percussion to 
instruments.  Assess accuracy.

(Teacher Resource 2 – Rubric) 
Differentiation (DI)

Demonstrating rhythm through speech, body percussion and instruments (3 points of entry). 

Student choice.



	Show the Rhythm Motives Chart (Teacher Resource 1) and play the following game
:   the leader touches four motives, including at least one repeated motive. The class then claps the rhythm and recites the whole phrase, e.g., “builds the boat, builds the boat, sails her, catches the fish.” Once students have the idea, they should take turns leading the game.

Play the game again –indicate a new order of phrases, then identify the form of the phrases on the Forms Chart (Teacher Resource 1), e.g., form for “builds the boat, builds the boat, sails her, builds the boat is AABA.  

Teacher Tip:  Section Form for larger compositions is usually labeled with capital letters, e.g., ABBA; Phrase Form is labeled with lower case letters for songs, and short rhythmic phrases, e.g., abba.  Hearing the similarities and differences between phrases or sections is what is important!
In groups of four, create a new Rhythmic Phrase by combining four rhythm motifs (from the Rhythm Motives Chart): 

a) each student chooses a rhythmic motif, using the Rhythm Motive Chart provided, 

b) maximum of three, minimum of two different motifs must be used 

c) students organize these phrases into a form and write down the phrases and the order. 
d) students identify the form they have created by shapes or letters. (keep the sheets for the next class)
What do you notice about these Rhythmic Phrases?   Are they made of ta’s and ti-ti’s? How are they different? Help students to notice that the notes come in groups of 3 (e.g., ti-ti-ti) or in uneven groups of 2 (e.g., ta-ti). Identify this as 6/8 metre.

Groups practice their Rhythmic Phrase: a) with language, e.g.,“Fogo Twillingate” b) with language and body percussion c) transferred to non-pitched percussion instruments.
Teacher Tip:  When transferring to non-pitched percussion instruments, use the same type of instruments in each group, e.g., group 1 drums, group 2 maracas, etc.)

	


	Consolidation                                          Approximately 10 minutes
	

	Sing one verse of “I’se the B’y”; call it the A section.  One group performs their Rhythmic Phrase; call it the B section. The form will be ABA.  Create the same pattern with other verses of the song and group rhythmic phrases.

Teacher Tip:  This same form will be used later as a final consolidation, and gives students an opportunity to try out their Rhythm Phrase before the final performance.

	



 With acknowledgement to Steven Calantropio.
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