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Lesson Template

Adapted From:
Edugains Differentiated Instruction Lesson Planner, 2010
	Grade/Grade Range:
1-2
	Exploring Timbre using the Traditional Baladi Rhythm Pattern with Non-Pitched Instruments (Membranophones) 

	
	Curriculum Document: The Arts 
Support Document: Realizing the Promise of Diversity-Ontario’s Equity and Diversity Education Strategy, 2009
Resource Partner: Aga Khan Museum collections

	
	Duration:  2 x 60 minutes 

	Differentiated Instruction Considerations:

	The design/ delivery of this lesson should consider Differentiation based on knowledge of students, including:
☒ Readiness/prior learning      ☒ Interests/Topics           ☐ Preferences     ☐ Intelligences  ☒ Entry Point (content)  
☒ Ways of learning (process)  ☒ Learning environment  ☒ Ways of demonstrating learning (product)
☒ Other (e.g., environment, gender, culture)- sensory processing and sensory aversion needs


	Curriculum Connections

	Overall Course Expectation(s):
The students will:
C1. Creating and Performing: apply the creative process to create and perform music for a variety of purposes, using the elements and techniques of music;
C3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of musical genres and styles from the past and present, and their social and/or community contexts.

Equity and Diversity Connections:

· We envision an inclusive education system in Ontario in which:
· Every student is supported and inspired to succeed in a culture of high expectations for learning.
· Inclusive Education:
· Education that is based on the principles of acceptance and inclusion of all students. Students see themselves reflected in their curriculum, their physical surroundings, and the broader environment, in which diversity is honoured and all individuals are respected.
Learning Goal(s):

· I can use the creative process to show my understanding of timbre. 
· I can demonstrate an awareness of the important use of drums as part of the musical cultures around the world.
· I can explore a variety of ways to play the tambourine differently to change its sound when playing a rhythmic ostinato.
· I can explore playing and identify the common Arabic Baladii rhythm pattern.


	Assessment and Evaluation

	Assessment/Success Criteria:

· Musical terminology is used effectively
· Connections are drawn between the percussion instruments in various cultures
· Cultural sensitivity is observed during conversations and listening examples

Achievement Chart Categories addressed:
☒ Knowledge and Understanding
☒ Thinking
☒ Communication
☒ Application
	Assessment Tool(s): (e.g., checklist, rubric, conversation, observation, rating scale, anecdotal comments, marking scheme):

· Composition using rhythm patterns
· Observation

	Prior Learning Required for this Lesson:

	· Familiarity with the Creative Process (The Arts, 2009)
· Prior experience exploring of different vocal qualities (e.g., speaking voice, singing voice), body percussion, sound quality of instruments (i.e., environmental and found sounds)
· Prior learning of music rhythms of tah, ti-ti and rest
· Activate prior knowledge of folk music and folk characteristics
· Watch videos under Teacher Resource to learn the Baladi rhythm pattern and learn other common Arabic rhythm patterns, if time permits

	Materials and Resources Required for this Lesson

	
· 5-10 tambourines and/or hand drums for student use
· Free downloadable Vocal Exploration cards with permission from Gagne, Denise. Theme and Variations, May 2016 http://shop.musicplaytext.ihoststores.com/productinfo.aspx?productid=VOICES
· Heartbeat BLM and markers and teacher draws in the repeat sign
· 8 Pictures of membranophones 9 Daf, Doira, Dap, Kosh naghora, Naghara, Naghora, Tabla, and Zerbaghali) from supporting documents Grade 4 Lesson entitled ‘Music in Cultural Art’.
· Audacity app, if available
Teacher information only:
· Basic Arabic Tambourine Lesson for Riq:Darbuka Planet-Frank Lazzaro, YouTube, April 2017 https://www.youtube.com/watch?v=YTpJrG_lz0M
· http://babayagamusic.com/Music/oriental-dance-rhythm-diagrams-and-descriptions.html  Info on Middle Eastern rhythms 
· Description of the Riq, Maquam World, April, 2017 http://www.maqamworld.com/instruments.html
· Peyman Nashpour, Drum Dojo 2002 http://www.drumdojo.com/j15/global-percussion/frame-drum-notation.html
· Read Drumdojo.com -under drumdojo by subject and look at Persia, World Percussion, Global Percussion
· The Rhythm Diagrams and Sound Files:  Maura Enright; babayaga Music com, April, 2017 http://babayagamusic.com/Music/oriental-dance-rhythm-diagrams-and-descriptions.html
· Peyman Nasehpour, Drum Dojo, April 2017 http://www.drumdojo.com/j15/persia/framedrums-in-asia-north-africa-and-europe.htm 
· If time permits, learn the rhythmic modes from the liner notes from the Arabic and Druse Music, Smithsonian Folkways Recordings 1956,April 2017, p. 2 http://media.smithsonianfolkways.org/liner_notes/folkways/FW04480.pdf

Student resources:
· Jaya Shiva Shankara, Amber Field, YouTube, April, 2017 https://www.youtube.com/watch?v=9HTLXh7zewU;
· Haudenesaunee water drum AhaawanArt, Awesome, Inc. Feb. 8, 2017 http://www.native-drums.ca/index.php/Drums/Water_Drum 
· Anishinaabe hand drum, Department of Canadian Heritage/Canadian Culture: Carleton U, 2005 
· Black Lodge Singers-Muckleshoot Skopabsh PowWow 2011, YouTube, April, 2017 https://www.youtube.com/watch?v=-Zyedhl8HME
· Map of the Middle East (Iran)-See drumdojo.com-go under Drumdojo by Subject-Persia
· LCD and internet access for specific YouTube and website pages as listed in the lesson plan
· Middle Eastern Hand Drums, drumdr.com, April 2017 http://www.drumdr.com/middle-eastern-hand-drums.html 
· Aga Khan Music Initiative, AKMI Channel, April 2017 http://www.akdn.org/akmi
· Tablaradio, Free table samples, YouTube, April, 2017 http://www.tablaradio.com/free-downloads.html 
· George Aldo “Gameel Gamal”, Smithsonian Folkways Recordings, April 2017 http://www.folkways.si.edu/george-abdo/gameel-gamal/islamica-world/music/track/smithsonian 
· Percussion on the Rig of Some Popular Rhythmical Modes excerpt from Melodies & Rhythms of Arabic Music  Track #106  #6 Side 1, Lebanon, Smithsonian Folkways Recordings, April, 2017 http://www.folkways.si.edu/melodies-and-rhythms-of-arabic-music/islamica-world/music/album/smithsonianfil
· Smithsonian Folkways Recordings(liner notes,p.2), Arabic and Druse Music, April, 2017 http://media.smithsonianfolkways.org/liner_notes/folkways/FW04480.pdf
· Examples of Uzbek folk improvised solo dancers: https://www.youtube.com/watch?v=e3k0gHmppUQ
· Example of Uyghur solo dance: http://videodw.com/view/24714034/uyghur-dance-1959-china-ethnic-minority-dance.html

	Minds On
• Establishing a positive learning environment
• Connecting to prior learning and/or experiences
• Setting the context for learning
	Assessment Connections
Growing Success, 2010

	Whole Class or Groups: Learning Experience including Structures/Instructional Strategies

Whole Class>Inquiry
Description

Warm-up: Teacher will play four-beat patterns on the hand drum or tambourine and students will echo by clapping.  

Divide the class into groups.  Hand each pair, or a group of 3-5 students, a drum or tambourine.

Each student pair or group must come up with three different ways to play sounds on the drum or tambourine. (i.e. scratch, tap, bang, use of a mallet, rub, etc)

Teacher will model with a rhythm pattern already written on the board and show students how they can make a rhythmic ostinato by putting a repeat sign after their created rhythmic pattern

Use the Heartbeat BLM and marker to create an eight-beat pattern using ta, ti-ti and quarter rest.  Mark below each rhythm three different ways to make a sound.

Allow them to practise before they present it to the class. Play all of the rhythms together at the same time. (Model rhythmic terminology such as ta, ti-ti, rest and articulation terminology like detached, staccato.)


	Assessment for Learning:


· Assess student’s knowledge of variety of one beat rhythms



	Action
• Introducing new learning or extending/reinforcing prior learning
• Providing opportunities for practice and application of learning
	Assessment Connections
Growing Success, 2010

	Whole Class or Groups: Learning Experience including Structures/Instructional Strategies

Whole Class>Active Listening
Description

Show the video on how the commonly used Baladi rhythmic pattern is used in Arabiic music.  
· Intro to Doumbek (Middle-Eastern Hand Drum) - https://www.youtube.com/watch?v=0y1uuMv7fJE Three basic hits - Dum, Tek and Ka 
· Basic Arabic Tambourine Lesson for Riq:Darbuka Planet-Frank Lazzaro, You Tube, April, 2017 https://www.youtube.com/watch?v=YTpJrG_lz0M                 

Choose one of the following tracks to hear the Baladi rhythm pattern.
· George Aldo “Gameel Gamal” , Smithsonian Folkways Recordings, April, 2017 http://www.folkways.si.edu/george-abdo/gameel-gamal/islamica-world/music/track/smithsonian
· Examples of Uzbek folk improvised solo dancers: https://www.youtube.com/watch?v=e3k0gHmppUQ
· Example of Uyghur solo dance: http://videodw.com/view/24714034/uyghur-dance-1959-china-ethnic-minority-dance.html

Teacher prompts:
· What traditional Arabic rhythm patterns do you recognize when you hear the recording?  (Baladi rhythm of the Middle Eastern Music) 

Whole Class:

Listen to Jaya Shiva Shankara by Amber Field on YouTube, April 17, 2015 https://www.youtube.com/watch?v=9HTLXh7zewU; –The lady sings a Hindu healing mantra using the Baladi rhythm that is common in Arabic music. 

Tap the Baladi pattern/ostinato while the class sings.
Use body percussion-patsch for “doum” and clap for “tek” to show the pattern.


Teacher prompts:
· How did the performer use the tambourine to make different sounds from the same place on the tambourine? (tap, placement on the drum, strike on edge, fingers, with both hands, etc.)
· How can you move your hand to create low sounds on the drum?
· How can you move your hand to create high sounds on the drum?

Explicit Teaching of Drum Techniques:

· Read fifth paragraph of the brief explanation on drumdr.com http://www.drumdr.com/middle-eastern-hand-drums.html on Middle Eastern Hand Drums.

· Discuss the importance of keeping a steady beat while tapping the rhythmic patterns of the drum.  Explore with drums/tambourines by passing around a circle.

· Arabic rhythms commonly played on the tabla, Riq and Arabic hand drums are the following: Baladi, Chiftetelli and Maqsoum rhythms.  Prior preparation by the teacher is needed to demonstrate these rhythms on the drum or tambourine. Focus on the Baladi rhythm pattern.  If time permits, learn other rhythms.

· “Doum” is the bass or low sound played with the dominant hand and “Tek”or “Ka” is the high sound and played on either hand.  

· In circle formation, explore as a class these sounds, on class drums so everyone has a chance to play on a drum or tambourine.

Whole Class>Guided Exploration (prior teacher preparation required)
Have students imitate the teacher using the Baladi rhythm pattern and proceed to other rhythms if time permits. 

Divide class in half and have one half tap a steady beat lightly on their lap. The other half will do the Baladi rhythm. Switch.   

Working in small groups, have students practise a variety of drum techniques using the various rhythms on the tambourine.  

Switch with the other people in the group so everyone has a turn to play the common Baladi ostinati used in Middle Eastern music.  

Whole Class>Explicit Teaching

Listen to and sing with the video of Jaya Shiva Shankara by Amber Field on YouTube, April 17, 2015 https://www.youtube.com/watch?v=9HTLXh7zewU and have half of the class tap the Baladi rhythmic pattern/ostinato using the drums or use body percussion - patsch for “boum” and clap for “tek” to show the pattern while the other half of the class sings. 

This is a Hindu healing mantra sung to promote peace and calmness using the Baladi rhythm pattern.

Show different pictures of the membranophones in the Islamic culture eg. Daf, Doira, Dap, Kosh naghora, Naghara, Naghora, Tabla, Zerbaghali  Use the jpg pictures in the grade 4 lessons entitled ‘Music in Cultural Art’. GLO_M_koshnaghera.jpg, GLO_M_ daf.jpg, GLO_M_dap.tiff, GLO_M_naghara.tif, GLO_M_doira.jpg, GLO_M_naghara,tif, GLO_M_naghora.jpg, GLO_M_tabla.jpg, GLO_M_zerbaghali.jpg
These various drums, tambourines and hand drums are called membranophones.  

Teacher prompts:
· Why are they called that?  
· What do they have in common?  
· What is the difference between the non-Western and Western playing of the tambourine? (knee and hand vs. use of fingers and hand)  
· What are the similarities? (tap different parts of the membrane)

Many cultures use drums of different sizes.  For Indigenous people in Canada, the drum is a significant instrument. It has specific purposes within their culture. Other Indigenous cultures and nations have membranophone instruments they also use for specific purposes. Examples: The Haudenesaunee water drum is used for social dances, the Anishinaabe hand drum is commonly used for dances and ceremonies and the gathering drum is used during Powwows and ceremonies.

Show and compare the following three drums in the video and online picture of the:
· Haudenesaunee Water Drum at: Carleton University and Department of Canadian Heritage, (n.d) http://www.native-drums.ca/index.php/Drums/Water_Drum 
·  Anishinaabe Hand Drum and a Powwow using Black Lodge Singers Elmo’s World, YouTube, April, 2017 https://www.youtube.com/watch?v=Bg0hMrlMQp8 and 
· Gathering Drum using Black Lodge Singers-Muckleshoot Skopabsh PowWow, April, 2017 https://www.youtube.com/watch?v=-Zyedhl8HME

Use the vocalization cards to perform a composition. Choosing from a variety of picture cards of membranophones, have students identify the correct membranophone, then create and perform a composition by layering the sounds to create texture. 

Procedure:
· Put students in groups of 5.
· Use the Baladi rhythm pattern in each group.
· Group chooses 2 membranophone pictures.
· One pair of students uses the names of two of the membranophones to create a vocalization.  Use vocalization cards as a guide. 
· Each group will use one vocalization card to create a sound clip using the Audacity app. Using one of two membranophone names of the pictures create a melodic pattern of the word of the membranophone repeatedly.  eg. Two people will say together “Daf!  Daf!  Daf!  Daf!” repeatedly using the ta rhythm copying the vocalization card direction.
· Another pair in the group will choose the second picture and choose another vocalization card and do the same to create another vocalization sound and rhythm eg. “Tabla! Tabla!” in a ti-ti rhythm. 
· Choose a member of the group to use the word “Membranophone” and playing doh and soh on Orff instruments and singing ‘Membranophone” repeatedly. (Accented sound is underlined.)  If there are no Orff instruments, have students either play other percussion instruments while saying the word or sing the word ‘membranophone’ on doh and soh back and forth.
· Each pair will use either body percussion or a rhythm instrument as an accompaniment while saying one of the membranophone names and may use the Baladi rhythm or use the rhythm of the membranophone name and play their ostinato simultaneously.
· Listen to the different of sounds of the various membranophone instrument compositions in their group. 
· Give each group time to practise. Each group will decide who should start the composition, who is to play next and to conduct.
· Perform as a group in front of the class and then combine all the groups together.
· Have a cue like a student conductor when each group begins and the next one starts, until all groups are performing as a whole and then reverse the order to fade away at the end.  
	Assessment for Learning:

· Assess student’s understanding of timbre and ostinato


Assessment as Learning:

· Use whole class discussion to understand the similarities of a variety of membranophones


	Consolidation and Connection
• Helping students demonstrate what they have learned
• Providing opportunities for consolidation and reflection
	Assessment Connections
Growing Success, 2010

	Whole Class or Groups: Learning Experience including Structures/Instructional Strategies

Whole Class>Performance
Description

Show the pictures of the various membranophones used in Islamic music.  Have students identify the 8 pictures.

· Show the membranophone pictures one at a time. Once the student recognizes their membranophone card, have them repeat their instrument name (eg. Daf, Daf, Daf, Daf) continuously while playing their instrument. Continue to cue the other students to perform by placing the pictures onto a ledge where the students can see the pictures. Add more students by choosing other pictures of membranophones and placing them on the ledge. 
· Cue when you want students to stop saying and playing their membranophone instrument by taking away the membranophone card of his/her choice and by using the conductor’s ‘cut off’ signal. Begin the performance with the group of students who were singing and playing Orff instruments or singing do and so with the word “membranophone”. 

Whole Group Reflection 

Extended Learning:

Make a drum.

Teach the students more rhythms, if comfortable, by doing prior preparation using the site below.  Work in small groups and have students imitate the rhythms of the table. 
· Free sample of the tabla soundclouds. Tablaradio,  Free table samples, YouTube, April, 2017 http://www.tablaradio.com/free-downloads.html

Teacher Notes:  

Read the rhythmic modes from the liner notes from the Arabic and Druse Music, Smithsonian Folkways Recordings April 2017, p.2 http://media.smithsonianfolkways.org/liner_notes/folkways/FW04480.pdf

Teacher keeps a steady beat on the drum while students say the rhythm patterns aloud.  
“Iqa” are rhythmic pulsations.  Iqua’at is plural.  There are 3 Iqa’ats to try:  Iqu el-Chamba, Iqa Somaï Sagil, and Iqa Nawkht.  Change all rests to quarter rests to learn the rhythmic modes.  Practise as a class.  Again, students can use their body (patsch for the “dum”, the low resonance of the drum sound and clap for the “tek”, the high resonance of the drum sound. Again, divide the class in half so that one group will keep the steady beat.
[bookmark: _GoBack]There are other rhythms that may be tried.  Read the following website on tapping these rhythms and the teacher will need to do prior preparation in order to do rhythms patterns correctly.  An Introduction to Middle Eastern Music Rhythms is a site to learn these rhythms and other rhythms at the teacher’s discretion. Look at The Rhythm Diagrams and Sound Files:  Maura Enright; babayagamusic com , April 2017 http://babayagamusic.com/Music/oriental-dance-rhythm-diagrams-and-descriptions.htm

Watch the Aga Khan Music Initiative video, AKMI Channel March 15, 2016 (April 2017) http://www.akdn.org/akmi You will need to look at the right hand side of the page under the subheading “Information on the Music Initiative”.


Teacher prompts:
· How many of the drums did you recognize in the video?  
· Are the performers using other instruments?  
· What materials do you think they are made of?  
· How are they playing their drum?  
· What is the difference between the Riq and a tambourine in the class?  
· What is similar? How do we play the tambourine compared with the Riq?  
· Can you identify membranophones that you recognize in the Aga Khan Music Initiative video?  Name them.


	Assessment of Learning:
· Ongoing conversations (whole class and group) from teacher to students 
· Understand the importance of the membranophone in various cultures

· Ability to identify and recognize the Baladi rhythm while listening to the Islamic music




Assessment for Learning:

· Teacher-student dialogue during listening activities






All sections expandable. 
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