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Lesson Template


Adapted From:
Edugains Differentiated Instruction Lesson Planner, 2010
	Grade/Grade Range:

1-2
	Exploring Texture and Form using Timbre, Dynamics and Expressive Controls 

	
	Curriculum Document: The Arts 
Support Document: Realizing the Promise of Diversity-Ontario’s Equity and Diversity Education Strategy, 2009
Resource Partner: Aga Khan Museum collections

	
	Duration: 60 minutes Lesson 1 of 2

	Differentiated Instruction Considerations:

	The design/ delivery of this lesson should consider Differentiation based on knowledge of students, including:
☒ Readiness/prior learning      ☒ Interests/Topics           ☐ Preferences     ☐ Intelligences  ☒ Entry Point (content)  
☒ Ways of learning (process)  ☒ Learning environment  ☒ Ways of demonstrating learning (product)
☒ Other (e.g., environment, gender, culture)- sensory processing and sensory aversion needs


	Curriculum Connections

	Overall Course Expectation(s):

The students will:
C1. Creating and Performing: apply the creative process to create and perform music for a variety of purposes, using the elements and techniques of music;
C2. Reflecting, Responding, and Analysing:  apply the critical analysis process (see pages 23-28) to communicate their feelings, ideas, and understandings in response to a variety of music and musical experiences;
C3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of musical genres and styles from the past and present, and their social and/or community contexts.

Equity and Diversity Connections:

· We envision an inclusive education system in Ontario in which:
· Every student is supported and inspired to succeed in a culture of high expectations for learning.
· Inclusive Education:
· Education that is based on the principles of acceptance and inclusion of all students. Students see themselves reflected in their curriculum, their physical surroundings, and the broader environment, in which diversity is honoured and all individuals are respected.
Learning Goal(s):
· I can create and perform a song using loud and soft sounds and/or smooth or short sounds that can get louder or softer and have accented beats.
· I can explore timbre and dynamics using rhythmic instruments and the voice.
· I can express how I created dynamic changes in my rhythmic/melodic AB pattern.


	Assessment and Evaluation

	Assessment/Success Criteria

· Musical terminology is used effectively
· Connections are drawn between the music and artefact
· Cultural sensitivity is observed during conversations and listening examples
· Identify AB form (Binary form)

Achievement Chart Categories addressed:

☒ Knowledge and Understanding
☒ Thinking
☒ Communication
☒ Application

	Assessment Tool(s): (e.g., checklist, rubric, conversation, observation, rating scale, anecdotal comments, marking scheme):

· Checklist
· Observation
· Anecdotal comments 
· Composition using dynamics and expressive controls with the rhythm patterns

	Prior Learning Required for this Lesson:

	· Students understand the terms loud and soft, high and low, smooth and short.
· Familiarity with the Creative Process (The Arts, 2009)
· Prior learning of music rhythms of one- and two-beat duration, quarter rest, half rest

	Materials and Resources Required for this Lesson

	
· Musical Gathering AKM 218 https://www.agakhanmuseum.org/collections/musical-gathering   
· BLM of Aga Khan Museum song and write it on chart paper or on the board
· Tambourines /Hand drums (5)
· Any other kind of drum (djembe, doumbek, etc.)
· Rhythm instruments (metal and wooden) and shakers
· Orff instruments (if available)
· Success Criteria/Anecdotal Notes BLM
· Teaching Game example: http://www.bethsnotesplus.com/2013/02/closet-key.html - comment-11025 and curlyhair music class, Closet Key Singing Game, YouTube, January 6, 2017 https://www.youtube.com/watch?v=t5BRniGbt8U       
· LCD and internet access for specific You Tube and website pages as listed in the lesson plan
· Beth Thompson, 2016, April 2017 http://www.bethsnotesplus.com/2013/02/closet-key.html - comment-11025
· Music of Central Asia and the Aga Khan Music Initiative: Smithsonian Folkways Magazine: Summer/Fall 2016 Education, April, 2017 http://www.folkways.si.edu/magazine-summer-fall-2016-education-and-musical-diversity-50-years-after-tanglewood/article/smithsonian

Teacher Resource only:
· Music of Central Asia Vol. 6: Alim and Fargana Qasimov: Spiritual Music of Azerbaijan, April, 2017       http://www.folkways.si.edu/alim-and-fargana-qasimov/music-of-central-asia-vol-6-spiritual-azerbaijan/islamica-sacred-world/album/smithsonian - read the Liner notes on the right hand side of the URL 



	Minds On
• Establishing a positive learning environment
• Connecting to prior learning and/or experiences
• Setting the context for learning
	Assessment Connections
Growing Success, 2010

	Whole Class or Groups: Learning Experience including Structures/Instructional Strategies

Whole Class>Singing
Description

Play “Closet Key” as a class.
· Teaching Game example: http://www.bethsnotesplus.com/2013/02/closet-key.html - comment-11025 and curlyhair music class, Closet Key Singing Game, , YouTube, January 6, 2017 https://www.youtube.com/watch?v=t5BRniGbt8U       

Discuss with the students, the different ways they helped classmates find the closet key. (got louder if s/he got closer to the key, got softer if s/he moved away from the key)

Show the picture of the Musical Gathering AKM 218

Teacher prompts:

· What do you see in the picture? 
· Are all of the musicians playing at the same time?
· What is the instrument that you recognize?  
· What instrument do you not recognize?  
· What instrument looks similar to the one you do not recognize?
· What family of instruments do each instrument belong to?  (membranophone, strings)

If possible, review tambourine from earlier lessons.  Review the common rhythms of “Doum” and “Tek”.  

Teacher prompts:

· How could we make a loud sound with the tambourine?  Soft?  
· How could we make a sound get louder? (more instruments, hit louder) Get softer?  (less instruments, tap softer). 
· How can you make pitch/accent changes? Higher/Lower/Short/Longer sounds?

Teacher says “This is called dynamics and expressive controls”.  
Show on the board the crescendo and decrescendo signs.
Hand out rhythm instruments, tambourines and drums.
Using the above questions, give each group time to experiment with their instrument.
Have students play without any further instructions.  What happened?  

	Assessment for Learning:

· Assess student’s application of dynamics and expressive control and other elements of music

	Action
• Introducing new learning or extending/reinforcing prior learning
• Providing opportunities for practice and application of learning
	Assessment Connections
Growing Success, 2010

	Whole Class or Groups: Learning Experience including Structures/Instructional Strategies

Whole Class>Inquiry
Description
Listen to the Aga Khan Initiative video and have students listen for dynamic changes and have students ‘pop corn’ their responses. 
Listen to the video of the Music of Central Asia and the Aga Khan Music Initiative: Smithsonian Folkways Magazine: Summer/Fall 2016 Education, April 2017 http://www.folkways.si.edu/magazine-summer-fall-2016-education-and-musical-diversity-50-years-after-tanglewood/article/smithsonian  Click on the video on the bottom right hand side of the page-Watch only the first 40 seconds of the video and then watch from the 6:00 minute mark to the end of the video.
· Important note from the Museum: Focus here could be on instruments, but also on the diversity of styles.  It is important reference where these music types come from and avoid using ‘Islamic Music’.  The video 6-minute mark highlights Tajikistan, Uzbekistan, Afghanistan, Azerbaijan.
Teacher prompts:
· How did the dynamics in the video change from the beginning to the end?
· How can I create dynamics on a non-pitched instrument?  
· How many membranophones do you recognize now?
· How do the musicians change the dynamics using their membranophones?

Whole Class>Explicit Teaching

Put up chart with the BLM Aga Khan Museum Song or write it on the board. Teach the students the song.  Clap the rhythm of the song. Next teach them the words and melody by rote.

As a class, investigate and choose symbols to explore dynamic changes.
Using the BLM Aga Khan Museum Song as a guide, use a marker and write down a symbol to show how they can choose to change the dynamics. This may be an iconic or invented symbol of their choice to demonstrate expressive controls and dynamics. Have students use crescendo and decrescendo at least once before the end of the song.

Give students a variety of instruments.  Have the students sing and play the rhythmic pattern of the first line to accompany the Aga Khan Museum song as a class.  Write it on the board.  Practise the dynamic markings and expressive controls created by the students. Label it Part A.

Have the students sing and play on their instrument the rhythmic pattern to accompany the second line of the song.  Practise the dynamic markings and expressive controls created by the students.

Sing and perform the whole song as a class emphasizing the dynamics and expressive controls and accents.  Discuss if the first line is called A Part, then what will we call the second line?  Is it the same or different? Sing the first line.  Sing the second line.  Are they the same or different? (different).  Therefore, the second line is called Part B.

Using the class chart of the BLM Aga Khan Museum Song as a guide and using a marker, create in groups of 4-5 their own composition with another blank BLM Aga Khan Museum song adding dynamic markings, accents and expressive controls.

Each group must perform the whole song and each person will do the rhythmic pattern of their choice from either Part A or Part B.  
Person A will choose from the metal instruments and Person B will choose from the wooden instruments. Person C will choose a drum, doumbek, djembe or any membranophone one has in the classroom.  Person D will be a shaker. Person E will play 
the Orff instruments if they are available and have the student do the rhythmic pattern using Tonic-Dominant only.


Small Group>Inquiry

How could you change the dynamics? Experiment by taking turns.  
As a group, find 5 different ways you can make to change the dynamics and expressive controls with their instruments. Encourage students to accent different beats of the bar eg. beat 3. 

Give time for the students to practise in their groups and decide their dynamic markings and expressive controls and who will perform Part A and Part B.

Whole Class>Sharing
Put their song on the board using their group’s dynamic markings and expressive controls.
Choose a student from each group to explain how they changed the dynamics and add any expressive controls in their song.  
	Assessment for Learning:

· Assess student’s understanding of the musical terms timbre, dynamics and accent.


Assessment as Learning:

· Use whole class discussion to create score of dynamics markings and expressive controls





Assessment as Learning:

· On going discussion with peers and teacher on their use of dynamics and expressive markings and form AB

	Consolidation and Connection
• Helping students demonstrate what they have learned
• Providing opportunities for consolidation and reflection
	Assessment Connections
Growing Success, 2010

	Whole Class or Groups: Learning Experience including Structures/Instructional Strategies

Whole Class> Small Group Presentation
Description

Co-create success criteria for dynamics and expressive controls performance.

Have the students perform their composition and show their composition on song BLM Aga Khan Museum Song. Each group performs for the class and have a student in the class explain their markings without looking at the group’s work.  

Show pictures of AKM 218 https://www.agakhanmuseum.org/collections/musical-gathering  (Note from the Museum: emphasise that this represents a “Royal” taste of music in the Ottoman Empire of Turkey in the 1700’s; it is one of many perspectives)
[bookmark: _GoBack]
Teacher prompts:
· What do you notice on the artefact?  
· Do you see a connection of what we did as our performance and this artefact from the Aga Khan Museum? Similarities?  Differences?
· In your composition, how did you combine the element of music to achieve its intended effect in your work?  (i.e. What works?)
· Have your thought or feelings about the work changed since your first started? If so, how have they changed?

Have students switch each other’s BLM Aga Khan Museum Song and perform each other’s song.

Reflection as a group.

· Exit card using guided questions.
· Did they play Part B slow or fast?  Loud or soft?  
· When did they crescendo and decrescendo?  
· What did they do differently in Part A? In Part B?


	Assessment of Learning:


· Student-teacher discussions
· Co-construct success criteria




Assessment for Learning:

· Teacher-student dialogue during preparation and after   performance

· Summative assessment of student’s ability to apply dynamics in music playing in a  group composition
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