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Aga Khan Museum Project

Lesson Template

Adapted From:Edugains 
Differentiated Instruction Lesson Planner, 2010
	Grade/Grade Range: 9/10
	Unit: Composing from, for, with Nasta'liq Calligraphy

	
	Curriculum Document: The Arts 
Support Document: Realizing the Promise of Diversity-Ontario’s Equity and Diversity Education Strategy, 2009
Resource Partner: Aga Khan Museum collections

	
	Lesson 3 of 4
Duration: Two forty-five minute chunks of time

	Differentiated Instruction Considerations:

	The design/ delivery of this lesson should consider Differentiation based on knowledge of students, including:
☒ Readiness/prior learning     ☒ Interests/Topics           ☐ Preferences     ☒ Intelligences  ☐ Entry Point (content)  
☒ Ways of learning (process)  ☐ Learning environment  ☒ Ways of demonstrating learning (product)
☐ Other (e.g., environment, gender, culture)-_______________________________________________


	Curriculum Connections

	Overall Course Expectation(s):
A1. The Creative Process: apply the stages of the creative process when performing notated and/or
improvised music and composing and/or arranging music;
A2. The Elements of Music: apply elements of music when performing notated and improvised music
and composing and/or arranging music;
B1. The Critical Analysis Process: use the critical analysis process when responding to, analysing,
reflecting on, and interpreting music;
C1. Theory and Terminology: demonstrate an understanding of music theory with respect to concepts of
notation and the elements and other components of music, and use appropriate terminology relating
to them;

Equity and Diversity Connections:
· Religion: By 2017, about one-fifth of our population will be members of diverse faith communities including Islam, Hinduism, Buddhism, and Judaism, in addition to a growing number of individuals without a religious affiliation;
· Schools must provide safe spaces where all students, parents/guardians, and other members of our community feel welcomed and respected. Students must see themselves reflected in the curriculum. Culturally responsive pedagogy is essential if all students are to achieve success.
· Inclusion is not bringing people into what already exists; it is making a new space, a better space for everyone.
· We envision an inclusive education system in Ontario in which: 
· all students, parents, and other members of the school community are welcomed and respected; 
· every student is supported and inspired to succeed in a culture of high expectations for learning

[bookmark: _gjdgxs]Learning Goal(s):
· I can use the creative process to compose music inspired by other art forms
· I am able to transfer my understanding of pitch, volume, and rhythm to graphic symbols
· I can use the critical analysis process to connect what I hear to what I see
· I can demonstrate an introductory understanding of Calligraphy
· I can make connections between form and meaning


	Assessment and Evaluation

	Assessment/Success Criteria:
· See final project description/criteria




Achievement Chart Categories addressed:

☒ Knowledge and Understanding
☒ Thinking
☒ Communication
☒ Application

	Assessment Tool(s): (e.g., checklist, rubric, conversation, observation, rating scale, anecdotal comments, marking scheme):

· Conversations and observations





	Prior Learning Required for this Lesson:

	· Familiarity with the Critical Process and the Creative Process (The Arts, 2010)
· Familiarity with composing in groups
· Comfortable using instruments and/or voices to explore sounds


	Materials and Resources Required for this Lesson

	Including listing of resources and tools designed specifically for this lesson.
· Bowl (AKM 546) and Bowl (AKM 775) images 
· AKM 546 retrieved June 2018, https://www.agakhanmuseum.org/collections/dish-akm546 
· [bookmark: _GoBack]AKM 775 retrieved June 2018 http://www.icc-icc.ca/attr-id/150087/Row6.jpg 
· Rustam Rescues Bizhan from the Pit (AKM79) image edit
· Projector and screen connected to Audio
· Think-Pair-Share Sheet (same as from lesson 2)
· Individual Journal of Group discussion (provided)
· White board or chalk board
· Online Class folder (google classroom, drop box, edmodo, etc. - your choice)

	Minds On: 20 Minutes
• Establishing a positive learning environment
• Connecting to prior learning and/or experiences
• Setting the context for learning
	Assessment Connections
Growing Success, 2010

	Whole class discussion

Project the following images
Bowl (AKM 546)
Bowl (AKM 775)
Rustam Rescues Bizhan from the Pit (AKM79) image edit
Handout Think-Pair-Share sheet
Tell students these bowls make use of different forms of calligraphy (not Nasta’liq).  
Ask students: How is the calligraphy on these artefacts different from Nasta’liq?  How might using these images suggest different sounds than our original?
Think-Pair-Share on both questions.
Tell the students the following information about each image
Bowl (AKM 546) - from Iran, 10th Century, uses Arabic Kufic script which translates as “Generosity is the disposition of the occupants of
paradise.”
Bowl (AKM 775) - from Iran, 12th Century, uses the forms of Arabic Kufic  script but is meaningless. 

	Assessment for Learning:
Consider need to review creative process for group work.
Consider need to review elements of music

Assessment as Learning: 
Dialogue
Discussion

	Action: 50 (25 and 25 if split) Minutes
• Introducing new learning or extending/reinforcing prior learning
• Providing opportunities for practice and application of learning
	Assessment Connections
Growing Success, 2010

	Small group compositions

Tell the students “Calligraphy was traditionally regarded as the highest form of art in Islamic cultures, since it was predominantly used to inscribe and transmit the word of God” (from the AKM 546 info card).
Ask students: 
What happens if we take take away meaning from the form (transmission of the word of God)?  
How does meaning/lack of meaning effect your viewing of the images?
Can you think of other examples of forms developing out of art that at one time communicated more literally?  (possible sources might be images in the school, student homes, cities, cultural buildings).    
Ask students to think of examples with their “elbow partner”
Create a full class list.

Have two groups (with instruments and/or voices) compose short two minutes pieces based on “riffs”/motives inspired by the script in each image (AKM 546, AKM 775). 
During the process of composing, each group should reflect on and each student individually record some points on the following questions. 
Hand out Individual Journal of Group Discussion. 
How might this different style of calligraphy inspire distinct sounds? 
How did having a meaning effect your composition?  
How did having no meaning effect your composition?

Have both groups perform their compositions
	Assessment for Learning:
Dialoguing
Discussion journal



Assessment as Learning:
Dialoguing
Discussion journal


	Consolidation and Connection: 20 Minutes
• Helping students demonstrate what they have learned
• Providing opportunities for consolidation and reflection
	Assessment Connections
Growing Success, 2010

	Ask representatives from each group to relate answers to the guiding questions above. 
Lead class discussion/debate (informal) on whether music should/does always have a literal meaning?

Take home - Find some symbols, art you find beautiful that could be considered “meaningless”?

Differentiation Suggestion from the Aga Khan Museum:

If assessment suggests that Nasta’liq calligraphy is too challenging for students,  explore the artistic benefits of Kufic Calligraphy for ceramics, versus the more complicated Nasta’liq.
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Kufic long horizontal and vertical usage.












Referrence from Book “ Treasures of the Aga Khan Museum” 
page 348- 350.
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	Assessment of Learning:
Exit Cards






Assessment for Learning:
Dialoguing
Discussion
Exit Cards
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Nasta ‘lig, which appeared in fourteenth-century Iran,
was a combination of naskh and ta‘lig. A script of the
chancellery, it is characterised by a slightly
suspended quality and the strong contrast between
its downstrokes and upstrokes. Graceful and light, it
was adopted by the Persian, Ottoman and Indian
empires, and is currently the standard script for
Persian and Urdu. The elongations are abnormally
long, tight curves are important, and letters and
words have very precise dimensions that do not
follow the horizontal line. Nasta‘lig is often written at
a slant, enabling the next word to be started above
the end of the preceding one.
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Named after the city of Kufa in Iraq, from which site
early paleographers believed the style to have
originated, this term includes the varied scripts used
between the eighth and ninth centuries for copying
the Qur'an. The naming of this group of scripts has
proved problematic, and Déroche has proposed that
“Kufic” be replaced by the term “early ‘Abbasid
script”; however, “Kufic” remains the most widely
recognised name. The script itself is distinguished by
its austere angularity, strongly marked lines,
pronounced horizontal emphasis, and its vertical
elements, which have been reduced as much as
possible to the perpendicular. Eventually supplanted
by cursive scripts, which could be executed more
quickly, Kufic became highly ornamental and in later
centuries was largely reserved for titles and epigraphy.
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