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	Title:    “This is a safe place to sing, act & play”       Lesson #1
	Grade 11, Music Theatre, Open 

*could be adapted for M Level Course

	Critical Learning
	Guiding Questions

	Establish the ground rules that individual students will need to protect and encourage them when taking creative risks.
Co-construct the guidelines that will be used throughout the course. 

Explore how these guidelines transfer to the preparation and performance of a musical theatre production. 
	1. How might feeling ‘safe’ or ‘unsafe’ affect your behaviour?
2. How might feeling safe or unsafe affect your work in a musical production? 
3. What would make you feel unsafe?
 4. What does ‘a safe place’ mean to you?
 5. What descriptive words or phrases would you use to describe your safe place?

6.  How can this group support the sense of safety you need for this production?

	Curriculum Expectations                                            Unpacked Expectations

	B3. Skills and Personal Growth: demonstrate an understanding of how performing, creating and critically analysing music has affected their skills and personal development
B3.1 By the end of this course, students will explain how the study of music has contributed to their self-awareness, their values, their ability to express themselves, and their understanding of others.

B4. Connections Beyond the Classroom: Analyse opportunities and requirements for continued engagement in music;
B4.1 By the end of the course, students will identify and describe the skills and knowledge required to pursue careers connected to the arts and culture industry.
	Learning Goals

At the end of this lesson, students will be able to say: I can:  

· express awareness of my own needs when working in a creative environment; 
· work collaboratively, aware of the skills (gifts) and needs of others; 

· demonstrate an understanding of the co-dependency involved in group creative work;
· express and demonstrate my responsibilities in helping to create an optimum (safe) creative environment for others;
· apply the concept of risk taking as it applies to creative work. (see terminology); and
· take creative risks.

	Instructional Components and Context

	Readiness (See Sub Tasks 1 & 2)

Students have expressed a desire to be involved in a musical production.

Students understand the difference between a safe and an unsafe environment through past experience and/or their own imagination.
Terminology
“The Creative Process”, “Risk Taking”

“A Safe Place”, “Weight”, “Tempo”, “Shape”, “Commitment”
	Materials

1. A Whiteboard or a Blackboard (see Sub Task 1)
2. Journals.(see Sub Task 2)
3. A large, permanent poster of “The Creative Process” (OMEA)

4. Activity Cards: (see “Activity Cards”)
5. A permanently displayed poster: “This is a Safe Place to Sing! Act! & Play!” 
6. Safe Place Handout: (Safe Place Hand Out)
7. (Graffiti paper), pens & several coloured markers.

8. An open space that facilitates group movement.




	Title    “This is a safe place to sing, act & play”                                 Lesson #1
	Grade 11 
Music Theatre, Open

	Minds On                                 Approximately 45 minutes (3 X15)
	Pause and Ponder

	Whole Class> Warm up Role Play (15 minutes)
 In scatter formation, have students quickly role-play some teacher led ‘unsafe’ scenarios.  (Warm Up Role Play)
Small Group> Think-Pair-Share (15 minutes)

Think about a scenario that makes you feel unsafe. How are you physically reacting? Compare your physical reactions to those of a peer. Begin making a list of these reactions and then share them with the class.  Class begins to compile a list of physical reactions to feeling unsafe.(Think/Pair/Share)
Whole Class> Internalizing Activity (15 minutes)

What are some situations that might make you feel unsafe? Have students stand in scatter formation about the room.  Leads them through a re-enactment of an unsafe situation of their choosing.  “Now visualize your ‘safe place’. The cause of your fear is resolved.  How did it get resolved? How do you feel now? Take a mental note of how your body is reacting physically now that you are in your safe place.” (Internalizing Activity)
Explicitly share the Learning Goals for the lesson.  Have students discuss: “How will the ‘safety’ of our learning environment affect the quality of our work here?” 

	Assessment for Learning 
Students demonstrate and peer observe ‘risk taking willingness’ and imaginative skills in responses & role playing.
Assessment as Learning
Use teacher & peer

responses to or

observations of role

playing to guide

learning & encourage

‘safe’ risk taking.
Supply some

vocabulary terms that

will be used throughout

the course.
Assessment of Learning 

A co-constructed (“Safe Creative Environment Rubric” )
Journal Responses: assessment for concept understanding
Differentiation (DI) 
Use of scribes or partners or interviews with teacher to replace written reflections as necessary.

*Note: In recreating unsafe scenarios, a student may recall and respond to unsafe, serious, real life memories.  Be prepared with strategies to redirect the scenario &/or address with appropriate follow up referrals.
Hyperlinks in the Lesson

Terminology
Sub Task 1 
Sub Task 2
Warm Up Role Play
Think, Pair, Share
Internalizing Activity
Sample Role Play
Activity Cards
Graffiti Paper
Safe Place Hand Outs
Sample Journal Questions 


	Action!                                    Approximately 60 minutes (3 X 20)
	

	Small Group> Activity Cards (20 minutes)

(Activity Cards): Groups of 5 – 6 students. Have volunteers within the group select an Activity Card and role-play a performance related task while also feeling/exhibiting the physical signs of feeling unsafe. Some groups may present their scene to the class.
Independent Work> Silent Graffiti (Graffiti Paper) (20 minutes)

In silence, have students write short answers to the following questions: “I will know I am in a safe place, when I see ...”, “...when I hear...”, “...when I feel...”, “...when I know...”
Independent Work> Unsafe to Safe Scene (20 minutes)
Have student create and perform a short scene demonstrating their unsafe becoming safe scenario (see Internalizing Activity above) Scene can be mimed if desired. Have class describe the scene when the student is finished.
	

	Consolidation                       Approximately  60 minutes (3 X 20)
	

	Small Group>(Safe Place Hand Out)  (20 minutes)

In small groups, have students take one of the graffiti sheets and categorize the student responses into Richard Nace’s 4 level scaffold for a ‘safe place’. Have student share answers and produce a definitive class version. 
Independent Work> Journal Activity (20 minutes)

“Look at and write reflections on your journal responses to the original questions. What have you learned?” Sample Questions
Whole Class> Next Steps (20 minutes)

 Refer to initial Whiteboard/blackboard prompt: “How many of these skills will provide you with a personal high risk taking opportunity?  What is our next task as a class?”
	


Hyper linked Information

Terminology:

Risk Taking:  A willingness to risk ‘failure’, or judgement by others in order to attempt something better than the status quo.

The Creative Process: The stages of The Creative Process: Challenging/Inspiring, Imagining/Generating, Planning/Focusing, Exploring/Experimenting, Producing Preliminary Work, Revising/Refining, Presenting/Performing/Sharing, Reflecting/Evaluating with ongoing Feedback and Reflection.

“A Safe Place”: A community commitment to providing all members with an environment of safety, (trust, acceptance, and non judgement included) thus protecting students and encouraging risk taking for the purpose of creative growth.  (See a paraphrased version of Richard Nace’s “A Safe Place” scaffolding below)

Weight: The heaviness or lightness of a character’s movements on stage. (e.g. heavy and ponderous, tip toe, floating...) There can be several degrees and combinations of weights and they serve to help define the character. 

Tempo: The speed with which a character moves. (e.g. fast walking, fast running, slow motion, walking, static...) There can be several degrees and combinations of tempos and they serve to help define the character. 

Shape: The quality of a character’s body position. (e.g. large, rounded, small, angular...) There can be several degrees and combinations of shapes and sizes and they serve to help define the character. 

Direction: The quality of a character’s movements with regard to how they get from point A to point B.  (e.g. direct lines, several straight lines, curve etc.)  There are several possibilities and combinations of directions and they serve to help define the character.

Commitment: The ability of a performer to dedicate his/her thoughts, actions, words, self-assessment and planning to a creative performance. 
Readiness

The readiness sub-tasks are helpful in the situation where the teacher does not know the members of the class well. If the teacher has worked with this particular group of students before, they may not be necessary. Their goal is to lay the groundwork for establishing a mind set for the class as they begin working together and to get to understand the expectations and prior knowledge of the students in order to plan and pace the upcoming lessons.

SUB TASK 1: (Day One) Whiteboard/Blackboard Activity:

Having a statement or a question on the whiteboard as students enter the room is a simple strategy to immediately engage and focus their thinking on a specific topic or idea. Teacher input should be relegated to 2 areas: seeking consensus of the meaning of all terms used in the statement and guaranteeing non judgement (“There are no wrong answers.”)
After students have been given enough time to see the statement and begin wondering about possible answers or questions, the teacher refers to the statement and then invites responses.
“Using a co constructed and embedded safe environment, you will be asked to engage in activities over the next few lessons to discover, identify and develop the skills involved in the production of music theatre.” 

(Possible ‘Dialogue Starter’: What are some of the skills we will need for a successful production?)
All responses are recorded (in no priority order) without any comment or judgement by the teacher or other students.  The task is then suspended as the class moves on to the next activity.  The students and teacher will return to their answers later in the lesson.  This could be followed up with a “Red Light, Green Light” Black Line Master to begin to assess the skills in the group. See “Red Light, Green Light” template
SUB TASK 2: (Day Two) Journal Activity:
Journals are an excellent tool for teachers and students involved in a creative process.  

· Journals allow students to communicate ideas in a confidential setting (shared between teacher and student only, unless permission for wider sharing is granted.)

· They allow time in each lesson for students to engage in the reflection part of the creative process.

· They provide students with an opportunity to organize their learning as they work towards an end product and plan their next steps.

· Journals can take the format that works best for the individual student.  It could involve bullet answers, sketches, drawings, full sentences, diagrams, graphs, cut and paste etc.  Conversely, students can sometimes be guided to use a specific literary format to enhance their literacy skills as deemed appropriate.

“Answer the following questions in your journals.”
· Why did you take this course?

· What will our successful production look like?

· What will our successful production sound like?

· What are 3 important things we need to do to make this production successful?

· Can success be guaranteed?

SUB TASK 2: (Day Two) Alternate Activity

The above questions could also be done as a popcorn activity whereby students interview other students and then share the results with the class. 

Minds On

Warm Up Role-Play
 A warm up role play prepares the students with the mind set that will frame their exploration of the topic being addressed.  These should be executed quickly!  Students should not be encouraged to develop the scene and if a scene is not working it should be immediately stopped and replaced.  There should be no judgment or overt assessment of the students’ responses to the warm up scenarios.

Through role-playing an unsafe scenario, students will be able to assess their individual reaction to feeling unsafe.  (Later in the lesson they will be asked to note their bodies’ reactions to feeling unsafe and even reproduce them at will.)  Below are some sample scenarios for role-playing.  

The students are in scatter formation around the room.  They are free to respond in any way to the following scenario(s) read out to them.  The teacher should pause after each piece of information to allow their imaginations to place them in the scene and, of course, they will be helped by the energy in the teacher’s voice.  Although this is a whole class activity, students should be working completely independently as if unaware of others in the room.

· You are standing on a construction girder 11 stories above ground level.  Your safety harness has broken and the girder is beginning to sway in the breeze. Everyone is shouting at you to “Stay still!” “Don’t move!”

· You have been downtown enjoying a movie with your friends.  It is night.  You have said good bye to them and are now heading to your car in the parking lot. You get the feeling someone is following you but every time you turn around there is no one there.  Their steps are gaining on you. You finally reach your car and fumble for your keys.  You can’t find the right key. The steps are getting closer and closer.  Where is that key?....

· You have just been sworn in by the bailiff in a courtroom. The courtroom is waiting to hear your testimony that proves definitively that you know who committed the arson that killed several people, including your best friend,  in a mall fire. You look in the front row of the courtroom and there is a person glaring at you.  He is the arsonist! He has previously sent you a message that if you testify, he will harm you or your family.  As you look closely you see him put his arm around your little brother who is sitting beside him.  The D.A. begins questioning you...

· You are alone on your deck at the back of your house at night and have become aware that there is someone in the bushes.  You run inside and lock all the doors.  You try to dial 911 but all the phone lines have been cut.  Your cell is dead. You hear footsteps on the deck and someone is trying to break in.  You run to hide in a small closet in the back of the kitchen.  You are as quiet as possible as you listen for footsteps.  Suddenly you are aware of breathing from inside the closet with you....

Think/Pair/Share

This strategy allows the students to think independently, and reflect on ideas (gaining and giving feedback) with a peer before sharing their ideas with a large group.

“Think about a scenario that makes you feel unsafe. It can be physically unsafe or emotionally unsafe. It can be a real experience, a nightmare, placing you in a scene from a book, movie, or a completely imagined scenario. 

How is your body reacting? (shortness of breath, wanting to hide or ‘get small’, can’t speak (want to cry out but can’t), can’t move (want to flee but can’t), shaking, heart pounding, fists clenched, muscles taught...)
Pair up with someone near to you. Describe your scenario to each other and compare your bodies’ physical reactions to feeling unsafe.

Share your scenarios and your list of fear reactions.” [Make note of the list. (N.B.: Reactions may differ depending on the scenario. Students needing to move (being chased) may say they can’t move while those needing to be very still (teetering on a girder in the air) may be shaking. This is an important note to make.]
Internalizing Activity  

An Internalizing Activity places the student physically in the moment. It can be teacher or student led. The leader, using their voice only, walks the class through various layers that gradually allow them to individually react to a scene much like a hypnotist. The leader must remember to pause between the layers to allow time for the students to react.  

“What are some situations that might make you feel unsafe?” (Some suggestions: someone chasing you, someone or something threatening you, being up too high, being trapped underground, etc.)”
· Have the students stand in scatter formation about the room. Lead them through a re-enactment of an unsafe situation of each individual’s choosing. Using the students shared list of how their bodies react to fear, they are guided to physically react to the situation.  The layers might include: altering their breathing, clenching their muscles, hiding, making themselves small and unnoticeable, trembling, etc. Their reactions may differ depending on the scenario they use.

· “Now visualize your ‘safe place’.  The cause of your fear is resolved.  Relax your breathing. Unclench your fists...your shoulders...your legs...Take a deep breath.... How do you feel now?  Take a mental note of how your body is reacting physically now that you are in your safe place.”
Rubric

 Co-constructing a rubric with a class serves several purposes:  It clearly outlines, in student language, the expectations of an activity.  It clearly outlines the desirable expectations and, with teacher guidance, can focus on how these can enhance the overall production rather than the marks that can be attained.  (Try addressing only level 3 and 4 work and leaving level 1,2 R and all marks off the rubric)   It also reviews and consolidates the learning that has taken place to this point and reinforces the fairness of the assessment task and assessment tool. This co-construction should include discussion about what can/should be assessed and possible assessment strategies. Possible areas to consider: use of body, use of face, use of shape, weight, tempo and direction, commitment to the role etc (see definitions above – Terminology)
Action! 

Activity Cards:
Activity Cards provide an opportunity for students to apply what they have learned about their personal reactions to feeling ‘unsafe’ in a real world,  performance-based situation. Have students each select one index card that outlines a prompt for a performance-based task. 

Have one or two students in each group volunteer for a role playing opportunity. Selecting an Activity Card, they re-establish the physical reactions to feeling unsafe (have others or teacher walk them through the steps as outlined above) and then, role-play the activity outlined on the card. Another member of the group can play the role of the listener or audience. (e.g. the Dad, the interviewer, the Customs Official.) The rest of the group is to take note of how the student’s lack of safety affected their ability to perform the task. (e.g. Would they get the job? Would they give a convincing performance of their innocence or would they look guilty?)

One or two groups might be asked to present to the whole class. As this is early in the course to be asking for such risk taking, the teacher and a strong, willing student may have to role model a scenario first.

Sample Activity Card Scenarios:

· “You are introducing yourself to a prospective employer in an interview for a job you really need.”

· “You are a suspect being questioned by the police about a robbery you did not commit, explaining what you witnessed.”

· “You are explaining to your dad or mom how the scratch on his car was not your fault.”

· “You are doing the morning announcements.”

· “You are singing ‘O Canada’ at a Blue Jays game.”

· “You are asking someone out.”

· “You are new at school and meeting new people in the cafeteria.”

· “You are asking your history teacher for an extension on a project.”

· “You are presenting your answers to a math problem (insert any class presentation topic here) to the class.”

· “You are explaining to the Customs Officer at the border, why you are entering the United States, how long you will be staying, where you will be visiting etc.”
Graffiti Paper
Graffiti paper is a strategy that allows students to share ideas and consolidate data with others in a somewhat anonymous (less threatening) setting. For this activity, you will need markers and at least 4 large sheets of chart paper posted around the room, marked as follows: 

· “I will know I am in a safe place, when I see ...” 

· “I will know I am in a safe place, when I hear ...” 

· “I will know I am in a safe place, when I feel ...” 

· “I will know I am in a safe place, when I know...”

Have students walk freely about the room, adding short answers to the questions using markers.

Consolidation

Safe Place Hand Out/Poster

This is an adapted version of Richard Nace’s Safe Place Scaffold that includes the details listed below, with enough space below each bullet to add student examples. Have students add their own ideas in the ‘student examples’ section. These should also be added to the permanent poster that will remain displayed throughout the course. (It is suggested that the basic poster be laminated and the student examples added in white board marker to allow for co-constructed revisions additions, deletions as the class progresses.)

· In a safe place, there is kindness.

· Kindness that develops from a shared empathy and a shared experience.

· (space for student examples)
· In a safe place, there is respect.

· Risk taking is respected as an act of courage, whether the end result was ‘successful’ or not.

· (space for student examples)
· In a safe place, there is laughter.

· Not canned laughter or laughter directed at anyone but shared laughter, that acknowledges creative growth.
· (space for student examples)
· In a safe place, there are rules.

· They are few and they are co-constructed rules agreed to by all members as a result of an identified group need.
· (space for student examples)
· In a safe place, there is/are... 

· (space for student examples)
·  (space for student examples)
· In a safe place, there is/are... 

· (space for student examples)
Sample Journal Reflection Questions 

How does creating a ‘safe place’ increase our chances of a successful production?  

Why is risk taking an important part of any creative process? 

Give examples of safe and unsafe practices in a creative environment.  

Identify the safe practices that will be the most difficult for you to follow.  

How will we respond to ‘unsafe practices’ that may arise in our class?

Can you commit to our scaffold for a safe place that encourages and values risk taking? 

What can (or could) be accomplished when risk taking is encouraged?

What happens when risk taking is not encouraged? 

What things do you watch out for when maintaining a safe place for risk taking? 

What values do you have to have in order to be supportive of the safe environment and, at the same time, be creative? 

What values do you have to have in order to be willing to take risks and, at the same time, create quality work?

Safe Creative Environment Rubric 

Class will co-construct the completion of this rubric before the “Action” but after the “Minds On” portion of the lesson. 
Learning Goal: “We will recognize the attainment of this skill/concept when we see/hear...”
	 The student can:
	Level 1
	Level 2
	Level 3


	Level 4

	express awareness of own needs when working in a creative environment
	
	
	
	

	work collaboratively, aware of the skills (gifts) and needs of others
	
	
	
	

	demonstrate an understanding of the co-dependency involved in group creative work.
	
	
	
	

	express and demonstrate my responsibilities in helping to create an optimum (safe) creative environment for others.


	
	
	
	

	take creative risks.
	
	
	
	


     apply the concept of risk taking as it applies to creative work. (see terminology)

     take creative risks.
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