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	Unit: We’re Goin’ to Ghana, Grade 2, Music and Social Studies

	This unit was created to demonstrate how music activities can be built around and support the existing activities from the “Think Literacy 1-6 Music Companion”. The lessons in this unit have been redesigned using the TIPS template. Please note that this unit makes cross-curricular connections and provides strategies that support ‘Assessment for Learning’ that will guide student and teacher learning.

	Curriculum: What will students learn?
	Enduring Understanding

We use music in our daily lives to express our thoughts and feelings.

Music is made up of different elements (http://www.edu.gov.on.ca/eng/curriculum/elementary/
arts18b09curr.pdf) that we can use to communicate.

Summary

Students want to make connections with what they are learning in the classroom and the world around them. This unit encourages students to explore the music and life of a child from Ghana through performing, creating, and listening. 
They will create and perform a chant by using The Creative Process (from the Revised Arts Curriculum), and listen to and compare two pieces of recorded music (Critical Analysis Process). Students will apply their knowledge of the elements of music by creating and performing rhythmic compositions. 

The following fundamental concepts are addressed: 

A. Duration: beat, rhythm (use symbols to represent sound and sound to represent symbol), tempo
B. Pitch: melodic contour and patterns, pitch matching, high and low
C. Dynamics: loud and soft
D. Timbre: found sounds, body percussion, voice, percussion (non-pitched, pitched), instrument classification 
E. Form: AB (Binary) 

F. Texture/Harmony: unison songs and simple accompaniments 

(http://www.edu.gov.on.ca/eng/curriculum/elementary/
arts18b09curr.pdf)

	Overall Expectations

C1. Creating and Performing: apply the creative process to create and perform music for a variety of purposes, using the elements and techniques of music;
(Specific Expectations C1.1, C1.2, C1.3, C1.4, C1.5)

C2. Reflecting, Responding, and Analysing: apply the critical analysis to communicate their feelings, ideas, and understandings in response to a variety of music and musical experiences; and
(Specific Expectations C2.1, C2.2, C2.3)

C3. Exploring Forms and Cultural Contexts: demonstrate an understanding of a variety of musical genres and styles from the past and present, and their social and/or community contexts.
(Specific Expectations C3.1, C3.2)



	
	
	Key Questions

What are some of the ways that we use music in our daily lives?

How are syllables of words and music similar and related?

How can we apply our understanding of some of the elements of music to a rhythmic composition?

Describe what is the same, and what is different between: 

- your life, and the life of a girl in Ghana; 

- beat and rhythm;
- two pieces of music; 

- your rhythm composition and your partner's;
- patterns of words and rhythms; and 

- each new performance when you apply the elements of music . 




	Unit: We’re Go’in to Ghana, Grade 2, Music

	Assessment and Evaluation:

How will I know they’ve learned it?
	Assessment of Learning:

Culminating Performance Task 


Students will create and perform a rhythmic phrase. The assessment tool for this expectation-rich performance task will be a rubric  (Teacher Resource 6 – Rubric) that evaluates rhythmic accuracy, steady beat, and variety of rhythmic patterns.


	Assessment for Learning:

Throughout the unit, students’ achievement of the specific learning goals is monitored during the learning using a variety of assessment strategies and tools. The core practices -- identifying learning goals and success criteria, effective feedback, effective questioning and peer/self assessment -- have been identified and embedded in the sample lessons.


	Unit: We’re Go’in to Ghana, Grade 2, Music

	Lesson Design
	‘Know Before You Go’

	Designing the Learning: 

How will assessment and instruction be organized for learning?
	Lesson 1:  Focus on Performing: 

By the end of the lesson students will be able to:

· Identify learning goal(s) with the class;

· Perform “Obwisana”, a song and game from Ghana;
· Recognize melodic contour using a melody map;
· Perform beat and rhythm accurately;
· Identify the difference between beat and rhythm;
· Represent (with sticks, cups etc.) patterns of long and short sounds and silence (rhythmic notation);
· Keep the steady beat while the tempo changed; and
· Explain why children play singing games.
Students will be introduced to the song and game, “Obwisana”. Through performance, they will demonstrate the difference between beat and rhythm, recognize melodic contour, and describe the effect of tempo change. Please refer to Lesson Plan 1 for complete lesson. 

You can find a summary video of this lesson by clicking here. 


	Checkpoint #1: (lesson #1)  

Are students able to demonstrate the difference between beat and rhythm? 

· Observation during rock passing game

· Peer- and self-assessment with beat/rhythm sign (Teacher Resource 3 – Rhythm Beat Card)
· Observation of students performing beat and rhythm

	
	Lesson 2: Focus on Creating and Performing 

By the end of the lesson students will be able to:

· Identify words that can be represented with sound (soundscape);
· Select sounds that are appropriate for the story;
· Reflect on sound choices and effectiveness of performance; and
· Revise and refine their work.
Have students read the text and visuals of “The Day of a Young Girl in Ghana” from Think Literacy Music, Grade 2 Reading. After students have completed the reading activities and are familiar with the text, have them identify words that can be represented with sound (e.g. sweep, water, pump, wash etc.) and experiment with those sounds, and make choices. On an overhead or Smart Board, colour code these words to cue students during the re-reading/performance of the text to accompany a Read Aloud of “The Day of a Young Girl in Ghana” (p. 16). On the next reading of this text, the students and teacher will track the story, but students will perform only the sounds they have selected (depicting the story through sound).  

In pairs, have students reflect on the timbre choices, the effectiveness of the performance and how they would revise and refine the soundscape for the next performance (see The Creative Process – p. 20, The Ontario Curriculum Grades 1-8, The Arts 2009). The teacher will provide open-ended questions, to engage students in critical analysis and provide oral feedback. 

You can find a summary video of this lesson by clicking here. 

	Checkpoint #2 (lesson #2)

Students will be able to apply their understanding of timbre to create an effective accompaniment to a story.



	
	Lesson 3: Focus on Creating and Performing

By the end of the lesson, students will be able to:

· Create an 8-beat rhythmic chant;
· Perform their 8-beat rhythmic chant; and
· Explore and apply dynamics (volume).
Students web their thoughts about another community in the world from “Think Literacy Music, Grade 2 Writing”. They combine words from their web to create an 8-beat rhythmic chant which they perform. Dynamics are applied to additional performances. The creative process and performances will be assessed through self-, peer-, and teacher assessment and oral feedback. 

You can find a summary video of this lesson by clicking here. 

	Checkpoint #3 (lesson #3) 

Combine rhythmic patterns of words to create 8-beat rhythmic phrases. Students apply dynamics to the performance of their rhythmic phrases, and describe the effectiveness of their choices.

	
	Lesson 4: Focus on Listening

By the end of the lesson, students will be able to:

· Describe how some elements of music (tempo, dynamics, pitch, timbre) are used; and
· Use a Venn diagram to compare listening examples.


As a whole class, two pieces of music (ideally including one from Ghana) are compared applying the elements of music. Have students record their thoughts on a Venn Diagram from the “Think Literacy Music, Grade 2 Oral”. Model this process and give partners opportunities to share their thinking about the music with each other, and contribute their ideas to the whole group’s Venn Diagram. Provide oral feedback. 
You can find a summary video of this lesson by clicking here. 


	Checkpoint #4 (lesson #4) 

Listen to two contrasting pieces of music and compare how the elements of music (e.g. tempo, pitch, timbre, rhythm) are used.

	
	Lesson 5: Culminating Performance

By the end of the lesson, students will be able to:

· Create and perform an 8-beat rhythmic composition;
· Apply their knowledge of the elements of music to their composition;
· Reflect on their growth as performers and composers; and
· Identify next steps for their learning.
Have students create a rhythmic composition, and perform it on selected sounds or instruments found in a classroom (timbre).Have students reflect on their growth as performers and composers, and identify next steps for their learning. Please refer to Lesson Plan 5 for complete lesson. 
You can find a summary video of this lesson by clicking here. 


	Checkpoint #5 (lesson 5)

Can students compose a rhythmic phrase and perform it accurately? Teacher uses rubric (Teacher Resource 6 – Rubric) for evaluation, and students use self-reflection sheet (BLM #3 – Two Stars).
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