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	Title:  Drip, Drop, Splash!                                                     Lesson #1  
A Lesson on Timbre, Dynamics and Mood                        60 Minutes
	Grade 3 Unit 
“Going Green”

	Critical Learning

	Guiding Questions

	There are differences between singing and speaking voices.
Voices and body percussion can be used to create soundscapes.

Mood can be created with different timbres and dynamics.
 


	What is the difference between singing and speaking voices?

How can you individually use body percussion to create a soundscape?
What does timbre mean?
What are the dynamics in music?  

In what ways can we as a group use body percussion to create an effective soundscape?

 

	Curriculum Expectations                                                    Unpacked Expectations


	C1 Creating and Performing: apply the creative process to create and perform music in a variety of purposes, using the elements and techniques of music; 

C1.1 sing, in tune, unison songs, partner songs, and rounds, and/or play accompaniments from a wide variety of cultures, styles, and historical periods;
C1.2 apply the elements of music when singing, playing an instrument, and moving; and
C1.4 use the tools and techniques of musicianship in musical performances. 

C2 Reflecting, Responding, and Analyzing: apply the critical analysis process to communicate their feelings, ideas, understandings in response to a variety of music and musical experiences;

C2.2 describe ways in which the elements of music are used in the music they perform, listen to, and create.


	Learning Goals:

At the end of this lesson, students will be able to say: At the end of this lesson I can:  

· use my voice in different ways;
· use my voice and body percussion to create a soundscape that would sound like a rainstorm;
· make sounds with body percussion and include dynamics to effectively create a particular mood;
· describe what timbre means;
· describe what dynamics means; and
· explain how timbre and dynamics can help create mood in a piece of music.

	Instructional Components and Context



	Readiness

Students should have an understanding of musical vocabulary and elements  introduced in Grade1 and 2 www.edu.gov.on.ca/eng/curriculum/elementary/arts.html
   Terminology

Timbre-quality of sound
mood 

dynamics:  piano/forte, crescendo/decrescendo

beat 

tone matching

pitch, 

non pitched percussion instruments 

rhythmic ostinato 
 
(www.edu.gov.on.ca/eng/curriculum/elementary/arts.html)

	Materials

Teacher Resource – “Rain Song” words on chart paper, overhead, or Smart Board.  

Prepared (Chart paper, transparency or document)

1. BLM #1 Doctor Foster                              

2. Cooperative Activity Guided Questions:  

- Think /Pair/Share activity in Action
- Say and Switch activity in Consolidation.
Bell/timer/bell 

Student copies of BLM #2 Drip Drop Checkpoint 
“Let It Rain” by Martha Mayberry Wampler. In Hardie, M. (Ed), 
     Music Builders III. Caledon, ON: Berandol.  p. 
     28.  (optional)
Ellis, K., Evens, M., Keeling, W, Reissner, C. (2006). 
     Instructional Strategies for K to 12: Strategies for 
     Teaching. Otterville, ON: Otterville Public School 
     Teachers. 

MacDonald, D. K. (1998). A Child’s Treasury of Nursery 
     Rhymes. Toronto, ON: Kids Can Press Ltd.
Link to Perpetuum Jazille  performing “Africa”
http://www.mixx.com/videos/6126995/youtube_perpetuum_jazzile_africa_live_hq)



	Minds On                                                       Approximately  15 minutes
	Pause and Ponder

	Whole Class 

Chant the poem, “Doctor Foster” using an expressive voice and clapping a steady beat; see “BLM 1 Doctor Foster” to view the rhythmic notation with the text.  

Doctor Foster 


Went to Gloucester

In a shower of rain;
He stepped in a puddle,

Right up to his middle,
And never went there again.

(Author Unknown)

Teacher Prompt:   What were the ways that I made my voice expressive? (e.g. loud/soft, high/low, detached/smooth)
Have students clap the beat and echo the poem, line-by-line. 

Repeat until the poem is well-known and students can perform it accurately in unison, with expressive voices, while clapping the beat.   

Movement/Body Percussion Activity 

1. Have students walk to the beat around the room chanting the poem with expression. (Tip:  to show steady beat - students’ feet and hands should be exactly together.)

2. At the end of the poem, have students face the person closest to them forming a partnership.

3. Have students follow the beat chart and perform the given movements (body percussion) with a partner while maintaining the beat.
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I

Patsch

 I

Clap own hands

I

Clap partner’s hands

I

Clap own hands

I

Patsch

I

Clap

I

Snap


I

Patsch

 I

Clap own hands

I

Clap partner’s hands

I

Clap own hands

I

Patsch

I

Clap

I

Snap


4. When the 16 beats are complete, have students leave their partner, reciting the poem while clapping the rhythm again. Have students find a new partner at the end of the poem.
5. Repeat partner clapping activity.
Teacher Prompts: What different sounds did we make with our bodies?  What other sounds can you create with your partner? What element of music are we learning about? (timbre)

How many of you have been caught in a rainstorm? How can you describe rain? 

Extension:  Have students create different combinations of body percussion with a partner and incorporate them into an activity, e.g. stomp, clap, snap, partner hands touch.

	Assessment as Learning

(AaL)

Observe vocal expression while maintaining a beat.
Assessment for Learning (AfL)

Observe listening skills and student responses to assess prior knowledge
Tip:  

Remind students to weave in and out or create interesting walking patterns, selecting a new partner each time.

Differentiation (DI)

Students with physical disabilities should be placed in a central position for student engagement and/or pre-select partners.

Maintain the beat on a drum.



	Action!                                                                  Approximately 30 minutes
	

	Whole class-Individual-group

Rain Song

See “Rain Song” Teacher Resource 1. Teach by rote, tracking the words on chart paper, transparency or on a Smart Board.

Focus on the accuracy of the rhythm and the tone matching. Listen to students echo sing and guide their pitches with hand gestures.
Teacher Prompts:  

In what way did you hear the sound of falling rain in this song? (so-mi–do; falling pitches).
What must you remember so that you can produce a good singing voice / a good speaking voice? 
What is the difference between singing and speaking voices?  

When singing back the lines of the song, what strategies did you use to match the rhythms and the pitches? e.g., attentive listening, singing back softly, keeping a steady beat  

Which of our senses are we using?  e.g., hearing (listen/echo sing), seeing (tracking words)  
Rainstorm Activity
Create dynamic sounds of rain using body percussion, e.g. light rain-rub hands together, heavy rain-clap hands. Create at least four dynamic levels of rain ranging from light (soft) to heavy (loud). Post this list, with the sounds and the dynamic levels marked, e.g. piano/forte. Discuss how a crescendo is created when performing the dynamic levels from soft to loud and a decrescendo if performed loud to soft.  .  

Have students seated in a circle. Teacher begins creating the light rain sound - piano/soft, choosing the softest sound on the students’ list, e.g. rubbing thumb and two fingers together. Have students, one at a time, ‘pass the sound’ around the circle:  the student on one side of the teacher begins the sound, then the next student adds by playing the sound, not stopping until the teacher ‘passes’ them the next sound from the list of dynamic levels, e.g. tapping palm of hand. Continue the process through all four levels.  

After the downpour sound has been created in the circle, perform the sounds in reverse order, back to the light rain effect.
End with two seconds of silence for effect.
Teacher Prompts:  

How does the change in dynamics affect the rainstorm soundscape?

What musical term means: gradually getting louder? When did you hear a crescendo? A decrescendo? Can someone draw the signs for crescendo and decrescendo on the board? How can you show them with your arms?  
What different timbres did we use? What affect did the different timbres have in the rainstorm? What does timbre mean?

How did we use timbre (different body percussion sounds) and dynamics to create a specific mood? (dark, lonely, heavy, bright) 

Using a Think-Pair-Share http://www.eworkshop.on.ca/edu/pdf/Mod08_think_pair_share.pdf
strategy, have students identify the process of selecting appropriate sounds and dynamics to create the specific moods of a soundscape. After thinking individually, invite students to join with a partner and share their knowledge and impressions about the process. Share ideas with the class. Have students then create their own definitions of what dynamics and timbre are. Share the definitions, and post a class definition.

Ask the partners to then discuss their understanding of how the use of different dynamic levels and timbres can combine to create specific moods. Share their ideas with the class.  

Guide students to use the following vocabulary words in their discussions:  Dynamics:  forte, piano, crescendo, decrescendo, silence, 

Timbre:  body percussion (e.g. rubbing thumb and fingers, rubbing hands, snapping, clapping, stomping). 

	

	Consolidation                                                Approximately  # 15 minutes
	

	Whole Class-Pair-Individual 
Listen to the song, “Africa” by Perpetuum Jazzile. http://www.mixx.com/videos/6126995/youtube_perpetuum_jazzile_africa_live_hq)
Cooperative Activity (In pairs):  Say and Switch 
Post the questions:  What is timbre? How is timbre (different vocal and body percussion sounds) used in the piece “Africa”? Describe a mood in the music you have heard and how it was created.

Have students in partners respond to the questions. Have one partner share ideas for 1 minute while the other partner listens. When students hear the cue e.g. bell, the roles switch. After both partners have experienced both roles, have them find a new partner and share the ideas they have with the new partners. Many switches should occur in order for students to share answers with many students. Share and record some of the ideas.  

Discuss how effective the timbre and dynamic level choices were in the recording. 
Compare the effective use of dynamics and timbre to create mood in “Africa” with their earlier rainstorm soundscape. 
Individual Reflection Activity
Students complete “BLM #2 Lesson #1 Drip Drop Checkpoint”.
	Assessment as Learning:

Observe student discussions about timbre and dynamics.

Observe accurate use of music vocabulary including: mood, dynamics, forte, piano, crescendo, decrescendo, 

timbre, voices, instruments…
Checkpoint #1:

Teacher will observe student understanding of timbre using “BLM #2 Drip Drop Checkpoint”
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