Are You a Thief?

Music & Financial Literacy Lesson Plan Grade 9/10 
	Connections to Financial Literacy
Include:
· Having the knowledge and skills needed to make responsible economic and financial decisions with competence and confidence.
· Acquiring knowledge in such specific areas as saving, spending, borrowing, and investing

· Students will develop skills in problem solving, inquiry, decision making, critical thinking, and critical literacy related to financial issues

	Unit: Creative Ownership & Income          Lesson 1 of 1
Are You a Thief?                                       
This lesson is intended to be carried  out over a number of  different classes or periods (length of time spent per period is at the teachers discretion
	Grade 9/10 

Open Music



	Curriculum Expectations
	Learning Goals

	B4  Connections Beyond the Classroom
B4.1 identify and describe a variety of work or career possibilities related to music study
C3  Conventions and Responsible Practices
C3.3 identify ethical and legal responsibilities associated with music


	At the end of this lesson:

I will understand the roles of the music user and music creator in the music industry, and the rights and responsibilities associated with them. 
I will understand and be able to explain the various revenue streams in the music industry. 
I will be able to explain the reasons for laws and guidelines related to the financial ownership and protections of musical ideas, performances, and products. 

	Instructional Components and Context

	Readiness

Have an understanding of debate protocols and the ability to research

Be able to understand Four Corners or Value Line strategy
Terminology

intellectual property, public domain, copyright infringement, grand rights, small rights, tariff, mechanical rights, revenue streams, synchronization rights
These terms and their definitions can be found on the sites for SOCAN and CMRRA, listed opposite.

	Materials/ Resources

Socan: Society of Composers, Authors, and Music Publishers of Canada http://www.socan.ca/ (information for users and creators of Canadian Music)

PDF handout about royalties http://www.socan.ca/pdf/pub/SOCANRoyaltiesBackgrounderE.pdf 

Information Webcast on Music Publishing – Where the Money Comes From (video Clip)  http://www.socan.ca/jsp/en/pub/about_socan/index.jsp 

Wordle(  (a free site where you can input text and create an artistic, visual representation of word frequency by size)

http://www.wordle.net/ 

Canadian Musical Reproduction Rights Agency Ltd.  http://www.cmrra.ca/cmrradocs/mlbe06.pdf (documents outlining reproduction rights for recording published materials)

CBC Dragon’s Den show clips http://www.cbc.ca/video/#/Shows/Dragons%27_Den/1235444890/ID=1835217273 

BLM 1 Wordle Sample  
BLM 1A Learning from Each Other Gallery Walk
BLM #2 Organizer for Video – “Where the Money Comes From” 

BLM 3 Defining the 3 R’s 

BLM 4 Take a Stand Organizer 


Teacher Resource 1 Sample Rubric



Internet access required for multiple users, with printer access (colour if possible)

Projection system or other video sharing method

Chart paper & Markers

Sticky notes




	Minds On                                                                      ~75 Minutes 
Making Money                                                                              
	Connections

	Whole Class>
Present the learning goals for this lesson sequence in some way.  These should be available for students to refer to throughout the process, and should be pointed out in each lesson.

      Key Guiding Questions:

1) Can you make money from an idea? Can you own an idea? 

2) What are performance rights, royalties, mechanical rights, and copyrights?

Whole Class>
Set context for the video clip the students will view.  Pose or post the following question “How can you make money from an idea?”

Watch a clip from Dragon’s Den (Canadian) or Shark Tank (American) - TV shows where ideas are pitched for products or services in an attempt to get support from financiers

Individual>
Individually students will record ideas on sticky notes, one idea per note, and post on chart paper, wall, or other surface.  

As students post they are encouraged to cluster their ideas with others of a similar type
Review clusters and lead a discussion about how their thoughts might apply to musical ideas, performances, or products (songs, lyrics, performance innovations, etc.)  This information will show the current understanding and readiness to move on
Small Group>
Using on-line resources such as the SOCAN and CMRRA websites (see materials section for web addresses), students will research and record their findings about ONE of the following areas of:  

i) Performance Rights

ii) Royalties
iii) Mechanical rights
iv) Copyright
(2 groups of 3-5 on each topic) 
Each group will create a text document with point form or sentences. This text will be used to create a Wordle™ on their topic. (see BLM 1 Sample Wordle)

Printed Wordles should be posted and students should take a Gallery Walk to view Wordles by other groups. Using BLM 1A Learning from Each Other Gallery Walk, students can record salient information from the Wordles of other groups. One group member from each Wordle group should remain to explain or answer questions.  

Whole Class>
Students and teacher will co-construct a rubric for this lesson sequence based on the learning goals stated above (Teacher Resource 1 Sample Rubric)
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 Assessment for Learning
 Review of the sticky notes 

Creation of Wordle( 
BLM 1A Learning from Each Other Gallery Walk
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 Assessment as Learning

Students will be assessing the relevance of information in the sources they are consulting, and choosing what information best fits their task  
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  Assessment of Learning
Students and teacher will co-construct a rubric for this lesson sequence based on the learning goals stated above (Teacher Resource 1 Sample Rubric)
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DI 
Content: assistive technology for those who require it to access electronic and print resources; simplified versions of resource texts and websites could be provided for ELL students
Product: for students not comfortable with technology, or without access, the Wordle concept could be carried out by hand in a visual art strategy, or could be shared in an alternative way (verbally, highlighting text in a printed version of web pages, etc.)
Process: student groupings should be purposeful to allow varying abilities to work together and support each other 

Environment: for students who have difficulty functioning in a busy/noisy environment, quiet setting could be provided (practice room, computer lab, library)

	Action!                                                                            75 Minutes 
Protecting Yourself from Thieves                  
	Connections

	Key Guiding questions:

1) What are the revenue streams available to a musician or someone working in the music industry?

2) When is it important to consider rights and copyrights?

3) What situations involve royalties?

4) Why do copyright laws and royalty guidelines exist?

Pairs>
Students in pairs or small groups will use BLM #2 Organizer for Video – “Where the Money Comes From” to list all the possible “revenue streams” connected to the music industry. 

View SOCAN video “Where the money comes from” 
In the same pairs or groups, students confirm, add or alter their ideas based on what they have learned from the video. Additional sources could be consulted to further consolidate this knowledge.

Whole Class> Discussion> Graffiti
Revisit the idea started in the Minds On! Section (that musical ideas can be protected and serve as a way to make money). 

Expand on the idea that other protections are sometimes necessary for other reasons. 

Graffiti Activity

Students will participate in a Graffiti strategy based on the following questions:

1) When is it important to consider rights and copyrights?
2) What situations involve royalties?
3) Why do copyright laws and royalty guidelines exist?

Each question will be written on two pieces of chart paper or other large format (6 in total) Students will be divided into 6 groups and begin the graffiti process by using markers to write down any answers or further questions they have in each area. After 2-4 minutes, each group moves to a new question and carries out the same process, adding to the previous notes made by their classmates. A third rotation will enable everyone to have a chance at each question.

Students return to their original sheet, and engage in a process of sorting, editing, adding information and preparing a summary to share with the class. Groups with the same question compare their responses and create a single summary for posting.

Through a class discussion, further examination of the final question:    Why do copyright laws and royalty guidelines exist?

Individual>
Have each student complete BLM 3 Defining the 3 R’s 
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 Assessment for Learning
BLM 2 Organizer for Video – “Where the Money Comes From”  

Graffiti Activity
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 Assessment as Learning 
Graffiti Activity
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  Assessment of Learning
BLM 3 Defining the 3 R’s
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DI 

Product: provide alternatives to chart paper may include tablets, web-based applications, contributions could be audio recorded if writing is an issue, 
Process: purposeful grouping as above to ensure equity and support
Environment: availability of quiet setting as above



	Consolidation- Take a Stand                                      40+ Minutes
	Connections

	Key Guiding questions:

1) Why is it okay to borrow, use, or steal musical ideas, or is it okay?

2) How will your knowledge of copyright, royalties and performance rights influence your behavior as a musician, as a consumer, and as a citizen?

Whole Class> Discussion
As a class, brainstorm situations where music or musical ideas could be stolen, borrowed, or used without permission. 
A Value Line (a range from agree to disagree, or okay to not okay) or Four Corners (strongly agree, agree, disagree, strongly disagree) strategy could be used here to bring out student’s positions on one or more of the situations above. 
In each strategy, students clustered in a common area discuss why they chose where they are standing, and then share along the line or across the corners a summary of their ideas.

Using BLM 4 Take a Stand Organizer, each student will create a pledge, a commitment, or position statement around each of the three roles they play in a society that uses and accesses musical ideas. 
The information learned throughout this lesson sequence should be reflected in these statements. Reference should be made to the learning goals from the beginning of the lesson sequence, and this final product should reflect achievement of those goals. The rubric created at the beginning of the sequence should be used to evaluate student achievement of the learning goals.

	· Assessment as Learning

Connecting the learning of this lesson sequence to themselves requires self-assessment for relevance, accuracy, achievement of learning goals.  This can be done by using the rubric co-created earlier as a self-assessment tool. (see Teacher Resource 1)
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  Assessment of Learning 
BLM 4 Take a Stand Organizer



Use rubric created in Minds On section for self- assessment, and teacher evaluation of achievement of the learning goals
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DI 

Product: the final product could be completed in a variety of forms: visual, verbal, written, electronic, etc. 
Process: teacher or peer support could be accessed in completing the final product if supported by common practice and/or the IEP
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