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	Title: Elemental Composing – Texture

Lesson # 4
	Grade 9/10, AMM/D 1/20I, Music and Computers 

	Critical Learning
	Guiding Questions

	The Creative Process guides musical composition. 

The elements of music, specifically texture, are integral to the creation of a musical composition. 

Various tools and techniques, including the use of emerging and related technologies, can assist musicians in the compositional process. 

Develop and use co-constructed criteria to assess application of The Creative Process. 
	Is The Creative Process being used to inform the work of composition? 

How will the element of texture be applied to composition? 
Can appropriate tools and technologies (e.g., Finale software, pencil and paper) be used to develop a composition? 
Can co-constructed criteria for assessment be developed and used to guide composition? 


	Curriculum Expectations                                        Unpacked Expectations

	A1. The Creative Process: apply the stages of The Creative Process when performing notated and/or improvised music and composing and/or arranging music; and
A1.2 apply The Creative Process when composing and/or arranging music. 

A3. Techniques and Technologies: use a variety of techniques and technological tools when performing music and composing and/or arranging music; 

A3.2 apply compositional techniques when composing and/or arranging simple pieces of music; and 
A3.3 use current technology when practising, performing, composing, and/or arranging music. 
C1. Theory and Terminology: demonstrate an understanding of music theory with respect to concepts of notation and the elements and other components of music, and use appropriate terminology relating to them; and
C1.2 demonstrate an understanding of, and use proper terminology when referring to, fundamental concepts associated with notation. 

	Learning Goals

At the end of this lesson, students will be able to say: I can:  

· use the stages of The Creative Process in creating a musical composition; 

· work with the element of texture using of  a variety of techniques and technological tools in planning a composition; and 
· make artistic decisions for a composition based upon co-constructed criteria.  



	Instructional Components and Context

	Readiness

Readiness will be assessed in initial Minds-On activities:
- Working knowledge of theory and terminology of Music as appropriate for Grade 9;
- Working knowledge of The Creative Process; 

- Emerging knowledge of notation software;
- Emerging knowledge of the elements of music; and 

- Knowledge of Rhythm, Melody and Harmony from Lessons 1, 2, and 3.
Terminology

Texture: monophonic, homophonic, polyphonic
The Creative Process
Elements of Music 


	Materials

Audio equipment

Poster paper for graffiti/word wall

Smartboard or visual projection from computer

Notation software and appropriate hardware for application (i.e., Finale) Computer lab or appropriate demonstration situation.  
Musical samples showing different textures. 
Naxos Music Library 
Finale Exemplars for Counter-melody Creation (Teacher Resource 1 - TR1)



Success Criteria Checklist for Counter-Melody (Texture) Creation (Sample BLM 4)



Co-Constructed Composition Rubric 
(BLM 5)
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	Minds On                                                       Approximately  40 minutes
	Pause and Ponder

	Small Group Exploration – 20 minutes

1. Divide students in to three groups, and give each group a recording, one clearly monophonic (such as a unison or solo First Nation chant), one polyphonic (such as a Bach fugue for voice or organ) and one homophonic (such as a solo singer accompanied by guitar). Examples can be obtained from Naxos music library at home and shared over computer in class, or can be shared using mp3 players or CDs. 
2. Ask the students, in their groups, to come up with a description of the music they have been given, referring specifically to “how many layers of sound they hear”. 

3. Have students present their findings to the class, with one member of the class recording these using World Wall/Graffiti techniques. 

Whole Class – Discussion – 20 minutes

4. Lead the class in a discussion, feeding from the small group exploration, exploring the differences between monophonic, polyphonic and homophonic textures. Capture the differences that students identify using World Wall/Graffiti techniques. 

5. Play additional material, taken from classical/jazz/world music, of music with various textures. Discuss the differences. Lead students to a clear definition of monophonic, polyphonic and homophonic textures.

6. Explicitly share the learning goals with the students, explaining that they have previously composed a homophonic accompaniment in Lesson 3, and now will be exploring these textures by adding a polyphonic counter-melody to their original melody from Lesson 2.

	Question Prompts 

Minds On:

What is the difference between these examples? How many layers do you hear?

Consolidation:

Respond in Progress Journal – What were the steps you took in revising and editing your counter-melody? What changed from the first to the final version?

Assessment for Learning (AfL) 

Teacher feedback and clarification of the learning goals during Minds On and Action. 

Think-pair-share

Graffiti/World Wall 

Assessment as learning (AAL)

Co-developed success criteria: 

Success Criteria Checklist for Counter-Melody (Texture) Creation (Sample BLM 4)



 HYPERLINK "http://omea.on.ca/resources/Secondary/AMM_computers/AMM_computers/AMM_9-10/lesson%204/amm-d_9_10_BLM5.doc" 

Co-Constructed Composition Rubric 

(BLM 5)


Progress Journals
Process portfolio 
Assessment of Learning (AOL)

Co-Constructed Composition Rubric 

(BLM 5)



Process portfolio 

Differentiation (DI)

Various forms of graphical organizers could be used to support discussions. 

Minds On! tasks may indicate a need for further supports for certain students, particularly on the use of notation software.

Allow pair work as necessary.

Resource Links: 

Think Pair Share 

Finale Tutorial 1A, "Simple Entry", and/or QuickStart video, "Getting Started: Setting Up Your Score, and Note Entry."(included in OSAPAC ministry release).

Naxos Music Library 

	Action!                                                          Approximately 120 minutes
	

	Whole Class – Demonstration/Exploration – 40 mins.

1. Challenging and Inspiring: Using a previously created exemplar melody, demonstrate using a Smartboard or visual projection the process of composing a counter-melody or duet part. Review foundational material related to key signatures, scales, intervals chords and harmonization as needed. In particular, note the importance of rhythmic independence between the two melodies, as well as harmonic agreement or consonance. Instruct them to begin and end their duets with the interval of unison, octave, perfect fifth or major third. (See Exemplars TR1) 

2. Imagining and Generating: Guide students to produce duets using notation software in partners: have one partner write a short four-bar melody and the other write a counter-melody, etc. During this process, assess student comprehension and readiness and provide more support as needed. 

Whole Class – Constructing Criteria – 20 mins.

3. Planning and Focusing:  Following adequate time for exploration, introduce students to the specific composition task: using notation software, students will produce a polyphonic counter-melody derived from the harmonic progression they created in Lesson 3 (you many need adjust for student readiness, for example, create the counter-melody using canon). 

4. A whole class discussion will lead to creation of Success Criteria Checklist for Counter-Melody (Texture) Creation (Sample BLM 4)
as well as the Co-Constructed Composition Rubric (BLM 5)for the composition.
Independent – Exploration and Producing First Draft  - 60 mins. 

5. Exploring and Experimenting/Producing Preliminary Work: Have students use notation software to explore creating their own accompaniments. They will work on this sequentially over a few classes. As well, have students record successes or challenges in their progress journals, and use Success Criteria Checklist for Counter-Melody (Texture) Creation (Sample BLM 4)
 as a guide.
6. Revising and Refining: Support positive risk-taking with guiding questions and prompts. This leads to creation of a final two-part polyphonic arrangement.

	

	Consolidation                                               Approximately  40 minutes
	

	Whole Class – Peer and Teacher Assessment 

1. Presenting, Performing and Sharing: Have students peer assess each other using Success Criteria Checklist for Counter-Melody (Texture) Creation (Sample BLM 4)
in preparation for submission to teacher for evaluation. Further Revising and Refining takes place until students have produced final version.
2. Reflecting and Evaluating: Have students record their progress in journals, reflecting particularly on their use of creative process in creating the final composition. The final version is shared with class and evaluated by teacher using Co-Constructed Composition Rubric (BLM 5) and have students produce a copy of their melody with counter-melody for their portfolio.
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