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	Guiding Questions

	Students will understand the concept of aural/oral traditions and how music travels with the movement of people.

	1. Can students understand how music can be taught or learned by rote?  
2. Can students identify examples of aural/oral traditions in their own background? 
3. Can students understand the function of aural/oral traditions?  
4. Can students make connections between similar patterns in diverse listening examples? 
5. Can students understand why music changes as it is passed on aurally/orally and identify differences in two similar examples?



	Curriculum Expectations                                       Unpacked Expectations

	Reflecting, Responding and Analysing

B1: The Critical Analysis Process: use The Critical Analysis Process when responding to, analyzing, reflecting on, and interpreting music;
B 1.1 listen to selections that represent a 
variety of musical styles and genres, and 
identify and reflect on their personal responses to them;
B2: Music and Society: demonstrate an 
understanding of how traditional, commercial, 
and art music reflect the society in which they 
were created and how they have affected other communities or cultures;
Foundations

C1 Theory and Terminology: demonstrate an understanding of music theory with respect to the elements and other components of music, and use appropriate terminology relating to them;
C1.2 demonstrate an understanding of the
elements of music, particularly through 
practical application and aural recognition, and 
use appropriate terminology related to these 
elements;
C2 Characteristics and Development of 
Music:  demonstrate an understanding of the 
history of some musical forms and of  

characteristics of types of music from around 
the world; and
C2.1 demonstrate an understanding of the 
origins and development of some musical 
forms.

 
	Learning Goals

At the end of this lesson, students will be able to say: 
I can:  

· understand the concept of aural/oral traditions;
· Identify examples of aural/oral traditions in my own experience; and

· understand the function of aural/oral traditions. 


	Instructional Components and Context

	Readiness 

Understanding of the Elements of music including; Rhythm, texture, melody and form.
Understanding of the Concept Map
Terminology

Aural/oral traditions
Rote learning
3-2 Son Clave
	Materials

Teacher Resource 1 Telephone Game Phrases 
BLM 1 Red Light, Green Light
Rote song or resources to teach (e.g.,  

Roots of Multicultural and Branches: A Legacy of Multicultural Music for Children [book and CD set] Patricia Shehan Campbell, Ellen McCullough-Brabson and Judith Cook Tucker; The Teacher’s Guide or
Let Your Voice Be Heard! Songs from Ghana and Zimbabwe [book and CD set] Abraham Adzenyah, Dumisani Maraire, Judith Cook Tucker)
Listening examples with 3-2 Son Clave pattern (e.g., Kpanlogo from West Africa, a Blues song with a Bo Diddley Beat, Cuba’s Guantanamera, “I Want Candy” by Aaron Carter)
Stories with songs such as those found in Let Your Voice be Heard, Robert Munsch’s I’ll Love You Forever, or Nelson Mandela’s Favourite African Folk Tales
CD player(s)

Paper, pencil crayons or markers
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	Minds On                                             Approximately 75 minutes
	Pause and Ponder

	Whole Class > Teacher Resource 1 Telephone Game Phrases Phrases > Discussion

Demonstrates the nature of aural/oral traditions in a fun and engaging manner and allows for full class participation in a non-threatening environment.

·  Have the group sit in a large circle. Start the game by whispering a short message into the ear of a student sitting in the circle.  This student repeats the message to the student on their right.  The new messenger passes the message on to the next person, and so on and so on and so on.  Each time the message may only be whispered once.

When the message reaches the person to the left of the person that started the game, the final message is announced out loud.  The teacher or initial messenger announces the original message for comparison.
·  After several ‘rounds’, have students discuss the challenges of the game.  Did the message at the beginning always successfully get to the end of the ‘telephone’?  Determine why or why not.
·  Introduce the terminology of “Aural/Oral” traditions.  

Small Group > Think-Pair-Share
· Have students identify and share songs or stories that they have learned aurally/orally, as well as the context in which the learning took place.  (e.g., What were the circumstances or situation in which they learned the song?  Did they pass it on to anyone else?  What are the limitations of this type of communication [e.g., You need another person to teach you, information can change as it gets passed on, meanings may change or be lost])
Whole Class >  Discussion and Listening
Establishing the way in which aural/oral traditions travel and listening to musical ‘evidence’ of this musical movement
· Play a variety of songs that have the 3-2 son clave pattern (see suggestions under ‘materials’ above).  Have students suggest how such diverse songs could use the same pattern (The pattern originates in West Africa – how does it become embedded in Blues, Rock, Cuban Music? How did the African diaspora come to be so spread out?) 

	Assessment for Learning (AfL)
Confirm prior knowledge of elements of music through BLM 1 Red Light, Green Light self-assessment, encourage active listening through class discussions, ongoing teacher feedback
Assessment as 
Learning

(AaL)
Telephone game
encourages active 
listening.  Jigsaw 
provides
accountability as 
well as an 
opportunity for
Peer feedback.  
Concept map can
 be used both in 
AaL and AoL.
Differentiation (DI)
Use a variety of musical material from both Western and Non-Western cultures.  Students should feel free to teach in the language of their choice.  If a non-English speaker teaches an English speaker, this could provide excellent avenues for discussion! Create an extension exercise where students can teach the entire class a song they know. This would broaden the diversity of the classroom repertoire and give all students a chance to be the ‘teacher’
Quick Tip

Using Non-Western

repertoire not only 

expands the 
opportunity for
diversity in the
classroom, but it
also levels the
playing field in 
terms of prior 
knowledge of 
songs, making the 
Jigsaw experience
more authentic.

Link and Layer
Consistently link

information to 

student’s own

experience
Hyperlinks in the
Lesson

Elements of music
Concept Map
Aural/oral traditions
Rote learning
3-2 Son Clave
Teacher Resource 1 Telephone Game Phrases 
BLM 1 Red Light, Green Light
Roots of Multicultural and Branches: A Legacy of Multicultural Music for Children
The Teacher’s Guide or

Let Your Voice Be Heard! Songs from Ghana and Zimbabwe
Kpanlogo
Bo Diddley
Guantanamera
Think-Pair-Share
Jigsaw

	Action!                                               Approximately 100 minutes
	

	Small Group > Jigsaw > Class Discussion
Experiencing the challenges of aural/oral traditions
·  Assign each group of students a short song or melody (e.g., camp song, children’s song, traditional song – see resource suggestions under ‘materials’). 
· Ask each group to learn their assigned song or melody using written music and/or a recording as necessary.  
· Once everyone in the group feels comfortable with the song/melody and can perform it without written music, have the class jigsaw and teach their material to the other students by rote.  
· At the end of the class, have students who were not originally part of the home group perform the repertoire for the class. 
·  After the jigsaw exercise, have a class discussion (Was this an easy exercise or a difficult exercise? What challenges did they face? Were there variations on the material when different people performed it? What are the limitations of aural/oral traditions?)
Full Class > Co-create Rubric to evaluate a Concept Map 
Reviews the idea of a concept map and gives students a stake in the evaluation process.  It also insures that students understand the expectations.
· Review the idea of a concept map. Have students co-create a rubric for evaluating their concept map.  (Consider; Accuracy and Thoroughness [Are the concepts and relationships correct? Are important concepts missing? Are misconceptions apparent?], Organization [Is the concept map laid out in a way that higher order relationships are apparent and easy to follow? Does it have a title?], Appearance [Is the assignment done with care showing attention to details such as spelling and penmanship? Is it neat and orderly or is it chaotic and messy?] and Creativity [Are there unusual elements that aid communication or stimulate interest without being distracting?])
Individual Students > Concept Map
Applies aural/oral traditions to student’s own experience

· Ask students to draw themselves in the centre of their map.  Then illustrate where/how they learn new music that is new to them.  (In what ways do music and information ‘travel’?  If there were no radio, television or internet, how would they learn new songs? Can you show examples of this?) 

	

	Consolidation                                      Approximately 20 minutes
	

	Whole Class > Storytime! > Discussion

Relates aural/oral traditions in story and song while encouraging literacy

· Read or tell the class a story with a song embedded in it (see resources in ‘materials’ above).  Afterward, examine the relationship between aural/oral traditions in story and song (What does the song ‘add’ to the story?  By the end of the story, are you able to sing the song without prompting?  How does the song help you remember the story?) 
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