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	Title:  The Melodic Line                                
Lesson #2
	Grade 12

AMC 4M, Music For Creating

	Critical Learning
	Guiding Questions

	A melody (from Greek μελῳδία - melōidía, "singing, chanting"), also tune, voice, or line, is a linear succession of musical tones which is perceived as a single entity.
A melody is a sequence of pitches and durations, 

Melodies often consist of one or more musical phrases or motifs, and are usually repeated throughout a song or piece in various forms. 
Melodies may also be described by their melodic motion or the pitches or the intervals between pitches (predominantly conjunct or disjunct or with further restrictions), pitch range, tension and release, continuity and coherence, cadence, and shape.
The rhythmic and intervallic types used in a melody define its character and expressive qualities.

Melody and harmony are often constructed from the same basic components;
The accompaniment – provides setting and context, as well as pitch cues and harmonic support.


	1. What makes a line of music a “melody?”

2. What governs the internal structure of a melody?

3. What are the similarities and differences between spoken and sung text?

4. What are the similarities and differences between a vocal and an instrumental melody?

5. What aspects of a melody give it a particular emotional or dramatic/comic quality?

	Curriculum Expectations
	Learning Goals

	A1.2 apply the creative process when composing and/or arranging increasingly complex musical

Works

A2.2 manipulate the elements of music and related concepts effectively and with increasing skill and creativity when improvising melodies in a wide variety of musical forms

A3.2 apply compositional techniques with increasing skill and creativity when composing and/or arranging music

B1.3 analyse with increasing insight and assess the effectiveness of music from a wide range of styles and genres and in various performance modes, and reflect on how such analyses can enhance their own creation or performance of music

B3.1 analyse and assess the impact of the study of music on their self-awareness, their expressive capabilities, their awareness of social issues, and their understanding of others

C1.1 extend and deepen their understanding of the elements and other components of music, particularly through practical application and aural recognition, and use appropriate terminology related to them

C1.2 extend their understanding of, and use correct terminology related to, the concepts of notation in a variety of activities

C1.3 accurately reproduce, notate, and identify increasingly complex melodic, harmonic, and/or rhythmic examples
	At the end of this lesson, I can:

· Analyse a melodic line for: compass, shape, intervallic motion, motifs, character, internal form, and compositional devices;

· Relate the melody to a text;

· Generate an original melody;

· Setting a short text to music in a melodic line.

	Instructional Components and Context

	Readiness

In this lesson, students will be asked to analyse melodic lines, for contour, compass and motivic structure. They will then be asked to set a piece of text for voice, this will require a knowledge of Music Rudiments, basic music theory, a knowledge of vocal ranges, and an understanding of some of the technical aspects of text, such as syllabification,  consonants, vowels and dipthongs.

Melodic Lines

See “Materials” for links to a variety of articles and examples.

Vocal Ranges

Present to the class the BLM of Vocal Ranges
Explain to the class that the range (or compass) of each voice is as written from the bottom to top notes, but that only the central twelfth (approximately) is useful for singing. This is known as the tessitura.

Vowels

Explain that the placement of vowels and consonants in certain ranges of the voice benefits vocal quality and text clarity. See Information sheet on consonants, vowels and dipthongs
Dipthongs 

Double vowels.

Text-Setting

Groups will then examine the stanza from The Walrus and the Carpenter, by Lewis Carroll, and analyse it for rhythmic implications, vowel and consonant content as well as textual meaning.

Terminology

Interval Leap

Step Scalar motion

Half step

Whole step

Pitch

Melodic development

Reference pitch

Arpeggio

Melodic contour

Compass

Tessitura

Ascending line

Range

Chromatically

Figure

Minor scale

Phrase

Dipthong

Transcription


	Materials

Teacher Resource 5 A Walk Through the Creative Process



Melody defined
Melodic Structure and Construction
Melodic “Oppositionality”
Melodic Construction on Dominant Chords
An article on Melody
Melodic Shape
A useful and informative resource. Includes definitions, examples and lessons.

Music Transcription
Teacher Resource 2 Compositional Devices



Teacher Resource 3 Twinkle, Twinkle (no analysis)



Teacher Resource 4 Twinkle, Twinkle (analysis)



BLM 4 Rhythm Grid
Twinkle, Twinkle (finale version)



Twinkle, Twinkle – no analysis (finale version)
Twinkle, Twinkle – analyzed (finale version)
BLM 2 Exit Card


	Title:  The Melodic Line                                  
Lesson #2
	Grade 11

AMC 4M, Music For Creating

	Minds On                                                             Approximately 15 minutes
	Pause and Ponder

	Your Favourite Melody

Have students take a moment to think of their favourite melody.

(Individual Reflection)

What is it? Why is this a “great” melody (in your opinion)?

From the melodies offered by the students, select one that might be known to the entire class and sing it. (Whole Group)

Ask: Have you ever tried to compose a melody?

Have you ever thought about the shape, form and internal structure of a melody? Have you tried to transcribe one?

(to write it down by ear)

Let’s start with a well-loved melody:

Hand out/view: Teacher Resource 3, Twinkle, Twinkle (no analysis)
Something Old, Something New

Think of the nursery rhyme, “Twinkle, Twinkle, Little Star.”

You’ve heard it before, but can you write it down from memory?

Let’s say you started on Middle C, what would the remaining notes and rhythms be?

Now, let’s sing it.

Text Setting for Voice

In “Twinkle, Twinkle”, identify the open vowels, closed vowels and diphthongs; where do these occur within the context of the melodic line? Identify the hard consonants, the soft consonants as well as the open and closed vowels.

Circle all open vowels (e.g. ah and oh) and closed vowels 

(i and e). Open vowels may occur in any range; closed vowels should be avoided in the upper register, as they strain the voice and are difficult to enunciate adequately.

Consonants

Groups will now highlight all consonants in the text.

Consonants are either hard or soft percussive (p, k, t, h, m, etc.) or are sibilants (ss, sh, etc.) Percussive consonants are often at the beginnings of a phrase, and sibilants are often at the end. Sibilants are non-voiced, so are not assigned pitches.


	Suggestions for Differentiated Instruction (DI):
Students may use BLM 4 Rhythm Grid as a scaffold for standard notation.
Assessment as Learning (AfL)
Select a Poems (1) (or have students make their own selection)

Have students divide the words into syllables, underlining any that are accented. 

Present the poem rhythmically:

a) like a folksong

b) like a rap

c) like a military march

d) like romantic opera aria

Links in this lesson:
Teacher Resource 5 A Walk Through the Creative Process



Melody defined
Melodic Structure and Construction
Melodic “Oppositionality”
Melodic Construction on Dominant Chords
An article on Melody
Melodic Shape
A useful and informative resource. Includes definitions, examples and lessons.

Music Transcription
Teacher Resource 2 Compositional Devices



Teacher Resource 3 Twinkle, Twinkle (no analysis)



Teacher Resource 4 Twinkle, Twinkle (analysis)



BLM 4 Rhythm Grid
Twinkle, Twinkle (finale version)



Twinkle, Twinkle – no analysis (finale version)
BLM 2 Exit Card
Twinkle, Twinkle – analyzed (finale version)


	Action!                                        Approximately 45 minutes
	

	Group Activity

Hand out /view Teacher Resource 4 Twinkle, Twinkle Little Star (with analysis)
Form

How many phrases are there in the complete song?

How many beats or bars are there in each phrase?

Is there any repetition or transposed repetition?

We will be getting into much more detail regarding Motifs and internal structure, but for now, know that there are four bars in each phrase (standard) and three phrases to the form: the first and last phrases, A, are the same, and the central phrase, B is contrasting. Therefore this melody is in ABA, or Ternary, Form.

All music is made up of steps and skips. This is most true of Melody. Skips tend to outline a Primary (I, IV or V) triad or the scale of the home, or Tonic key. See Lesson 3 regarding Harmony support for melody.

When is a line of music just a line of music, and when is it a melody? This is a complex question, and one that may never be answered definitively, owing to the subjective nature of human perceptions. However, there are some characteristics we can identify that distinguish a melody:

a) Memorable patterning, both in terms of pitch and rhythm.

A melody is meant to be “catchy.” Because music is a temporal art, it requires repetition to build memories in the listener, which is manifested as repeated sections in the Musical Forms. This is achieved through repetition (often of rhythmic motifs), transposed repetition (often of melodic motifs).

b) Characteristic Motifs: A memorable melody distinguishes itself through an unusual, yet appealing rhythm or interval combination;

c) Symmetrical Plan: most melodies are based on the basic four-bar phrase (or its multiples, 8 or 16). Consider the four-beat pattern of “Twinkle, Twinkle Little Star.”

d) Pitch compass and contour: A melody rarely exceeds an octave’s compass. Indeed, many, such as Twinkle or Ode to Joy, have the compass of a sixth or fifth. Notice also that these melodies tend to have an overall ascending curve to a high note which is sounded once, followed by an overall smooth descent.

e) Melodic direction and cadence: a melody always knows where it is going. Most tonal melodies are essentially a journey from I to V and back. If you analyze a number of melodies, you will notice that each phrase ends on a longer note value, and that this note is I or V or its upper/lower neighbour. The melody could be by Bach, the Beatles, Mozart or Metallica – you will probably find some/most these principles at work in some manner.

For further information and discussion, see the linked resources. For example, 

Activity 1

Analyze four melodies:

Bach: Jesu, Joy of Man’s Desiring

Beethoven: Ode to Joy (Symphony No. 9/IV)

Lennon and McCartney: Yesterday

Radiohead: Exit Music (for a film)

You will need the sheet music. If the above compositions are not available, substitute a comparable work.
Activity 2

Set verse 11 from The Walrus and the Carpenter, referring to the BLM 4 Rhythm Grid Text Setting sheet 
From “The Walrus and the Carpenter”: Lewis Carol

The time has come," the Walrus said,

"To talk of many things:

Of shoes--and ships--and sealing-wax-

 Of cabbages--and kings--

And why the sea is boiling hot--

And whether pigs have wings."


Text Setting

Steps

1. Speak the words, in character, underlining the stressed syllables. As you do, try to imagine and inwardly hear a singer singing the text.

2. Circle the vowels, keeping these in mind for melodic setting.

3. Using dynamic and articulation symbols, record your vocal-stylistic intentions.

4. Place pauses (commas, caesuras, fermatas, etc. indicating pace of declamation.

5. Metric notation approach: scan the text and notate an approximate rhythmic setting.

6. Spatial notation approach: Divide words into syllables and write them beneath the staff, spaced approximately as you intend them to be sung.

7. Keeping vocal range/passaggio in mind, the character and length of the vocal phrase and the locations of the vowels in mind, place noteheads above each syllable, indicating the intended pitch. 

8. Assuming an even pulse, assign note and rest values to the positions of your noteheads.

9. Optional: On a separate staff or staves below, make any rough notes, graphics, sketched chords or lines, etc. that you might use in an accompaniment.

10. Always sing your completed lines to test and refine pitch, note values and rests.

11. Add phrase marks, dynamics and articulations to the sketch now, while it is fresh in your mind. (Do these right away, these can always be reconsidered later, but are always easier to finalize based on your original, “in the moment” intentions).

Groups complete their settings and present them to the class. Hold a brief open Discussion of which of the skills listed at the beginning of Minds On were actually used in this text setting.


	

	Consolidation                            Approximately 15 minutes
	

	Use BLM 2 Exit Card, to check for understanding.
Select a Poems (1) (or have students make their own selection)

Have students divide the words into syllables, underlining any that are accented. 

Present the poem rhythmically:

a) like a folksong

b) like a rap

c) like a military march

d) like romantic opera aria
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