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	Title:  Creating with Text        
Lesson #1
	                      Grade 11

AMC 4M, Music For Creating

	Critical Learning
	Guiding Questions

	Successful communication requires an understanding of the construction of meaning;

The process of setting text to music reveals parallels in structural literacy, from concepts such as chapter, paragraph or verse, to sentence, phrase and motif; 

Setting text connects to literacy, dramatic arts and communication;

Setting text provides a secure scaffolding for creative and technical exploration, experiment and application;

Setting text develops keen interpersonal  sensitivity to character, meaning and emotion;

Setting text integrates an assortment of musical skills, such melodic construction and harmonic accompaniment


	1. What role does the creative process play in the setting of text?

2. What does setting text have to teach us about composition generally?

3. What special considerations are involved in writing for the voice?

4. Are there connections between writing for voice and writing instrumental music?



	Curriculum Expectations

	A1. The Creative Process: apply the stages of the creative process when performing notated and/or

improvised music and composing and/or arranging music;

A1.1 apply the creative process when performing increasingly complex and difficult notated and/or improvised music
A1.2 apply the creative process when composing and/or arranging increasingly complex musical works

A2.2 manipulate the elements of music and related concepts effectively and with increasing skill and creativity when improvising melodies in a wide variety of musical forms

A2.3 apply the elements of music and related concepts effectively and with increasing skill and creativity when

composing and/or arranging music in a variety of forms

A3.2 apply compositional techniques with increasing skill and creativity when composing and/or arranging music

B1. The Critical Analysis Process: use the critical analysis process when responding to, analysing,

reflecting on, and interpreting music;

B1.3 analyse with increasing insight and assess the effectiveness of music from a wide range of styles and genres and in various performance modes, and reflect on how such analyses can enhance their own creation or performance of music

B3.1 analyse and assess the impact of the study of music on their self-awareness, their expressive

capabilities, their awareness of social issues, and their understanding of others

C1. Theory and Terminology: demonstrate an understanding of music theory with respect to concepts of notation and the elements and other components of music, and use appropriate terminologyrelating to them;

C1.1 extend and deepen their understanding of the elements and other components of music,particularly through practical application and aural recognition, and use appropriate terminology related to them


	Learning Goals

(Unpacked Expectations)

At the end of this lesson (student perspective)-- I can:  

· Write for the voice with a knowledge of vocal range and tessitura;
· Scan a text and set it to music 

· Utilize vowel and consonant placement in text setting;

· Recognize the relationships between melody and harmony;

· Recognize the relationships between pitch and rhythm choices and melodic character;

· Use the creative process



	Instructional Components and Context

	Readiness

In this lesson, students will be setting text for voice. This will require rudimentary theoretical knowledge (scales, intervals, and note/rest values)

Text set to music is vocalized. Therefore, the vocal inflection is expressive of artistic interpretation, such as: emotion, intention, and character. Capturing these in graphic or standard notation asks the student to study the emotional state of the character and find appropriate pitch and rhythm contours to capture and convey this condition to the performer and hence, the audienc.
Terminology
Graphic notation
Inflection

Syllabification

Metre: both in music and in poetry

Graphic notation


	Materials

Creating Character
vocal ranges
consonants, vowels and dipthongs
IPA (International Phonetic Alphabet)
Fables, Myths and Legends
Dramatic Monologues
Dramaturgy: Script Analysis 

BLM 1 Rhythm Grid
BLM 1A Rhythm Grid
BLM 2 Exit Card



BLM 3 Scanning Text
Teacher Resource 1 Vocal Ranges



	Title:  Creating with Text                         
Lesson #1
	Grade 11

AMC 4M, Music For Creating

	Minds On                                          Approximately 15 minutes
	Pause and Ponder

	Language and Meaning

Teacher Prompts:

Do words have a specific meaning?

What can change the meaning of a printed word when it is spoken?

In what ways might the meaning of a spoken word change when it is sung?

“Well, Hello”

Working Individually, take a moment to explore ways of saying/singing this text:

“Well, well. Hello.”

Individuals present. Now have the students transform their spoken and sung expressing through different emotions:  Happy, Angry, Feeling rejected, welcomed, lost, awestruck, etc.

Teacher Prompts:

What effect did the emotions have on the way the words were articulated?

What vocal properties did the different emotional settings contain?

Do different emotional states have identifiable rhythmic, pitch contour, inflection and other properties?

Small Group > Concept Formation
What do think you need in order to set words to music? Have groups generate a list of skills required for text setting.

Each group will present to the class their list of skills as a concept attainment activity.

	Music and words correspond and compliment each other in variegated ways.

Words communicate meaning, provide connotations, can be direct or poetic.

Words have implicit rhythms, based on syllabic accentuation.

The rhythmic quality may be a feature of a poetic rhyme scheme.

Hyperlink: 

Concept Formation
What is required to be able to set words to music?

Concept Mapping
What musical ideas come to mind when thinking of specific emotions?

Brainstorming Strategy
Poems 
BLM 1 Rhythm Grid
BLM 1A Rhythm Grid
BLM 2 Exit Card



BLM 3 Scanning Text
Teacher Resource 1 Vocal Ranges



	Action!                                                 Approximately 45 minutes
	

	In pairs, students will set the following to music:
Fragment #1 From: Windy Nights    
Robert Louis Stevenson

Whenever the moon and stars are set,

All night long in the dark and wet.

Fragment #2 From: April Rain Song        
Langston Hughes

Let the rain beat upon your head with silver liquid drops.

· Select a line above (or similar text from a poem with a metred scheme) as the beginning point of your creative 
· process. Divide it into syllables 

· Underline the stressed syllables

· Say the line with four different emotional states: (e.g. sadness, anger, love and fear.)

· Vocalize each of these, recording yourself with graphic notation or record yourself digitally; If not possible, work in pairs, where A notates B and vice versa.

Transcribe each vocalization into detailed graphic or conventional notation. You may wish to use a BLM 1 Rhythm Grid or BLM 1A Rhythm Grid and BLM 3 Scanning Text
Did It “Work?”

· Give the notation to a singer or instrumentalist to perform. 

· How close is their performance to yours?

· What emotion does the line communicate? 

· What combinations of musical elements convey specific emotional states?

	

	Consolidation                                   Approximately 15 minutes
	

	BLM 2 Exit Card



Make a list of the skills you required to set the above texts to music. If you understand how to use this skill now, check off “Green”. If not, check “Red” If neither, then check “Amber”

Compare this list with the list developed during “Minds On.” Reflect on this experience in your journal.
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